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Abstract. Introduction. The technological development of media has a gro-
wing impact on various spheres of life, including education. New technologies en-
hance access to information and could affect the quality of training. The term
“media education” was developed. Media education implies the study of impact
and the use of media (press, television, radio broadcasting, advertising, the Inter-
net with all its applications) not only by specialists in this field, but also by ordi-
nary consumers of information for critical perception and good application. These
media tools make the static and passive learning process more dynamic and inte-
ractive inside and outside the school. In specific education (musical, theatrical,
sports, etc.), educational media combined with traditional techniques also begin
to be involved as the tools, which motivate students for studies. Above all, educa-
tional media provide greater opportunities to identify students’ talents, to develop
their abilities and skills (e.g., language, vocal, designer, household, etc.).

The aim of the present analytical study is to diagnose the problems of car-
rying out professional activities and to study the needs of teachers, specialising in
educational media and working in specific pre-university education systems in
Egypt and Saudi Arabia.
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Methodology and research methods. Data collection was carried out by me-
ans of a survey questionnaire that was administered to a sample consisting of
100 teachers (50 from Egypt and 50 from KSA) working at various pre-university
education levels in both countries.

Results and scientific novelty. The results revealed that the major obstacles
facing Egyptian teachers lied in budgetary and facilities shortage. Saudi teachers,
however, were hindered by the administrative deficiency, lack of competencies in
the use of the latest, constantly improving educational media and lack of in-servi-
ce professional development. Moreover, all the participants reported the pivotal
need to offer continuing professional in-service training opportunities for educati-
onal media and educational technology specialists. For experts in the field of edu-
cational media technologies, the advantages and benefits of this tool are obvious
when conducting extra-curricular classes and activities, which allow providing
more intensive intellectual development of students, as well as strengthening dis-
cipline and improving children behaviour.

Practical significance. The authors formulated the recommendations on re-
forming the system of specific educational services, improving their quality due to
the fastest, synchronous promotion of technological innovations, implementation
of modern equipment and support of teachers’ competencies at the proper level.
The importance of media education development actualises the creation of acade-
mic programmes at universities for the training of qualified teachers in the field of
specific education, especially for countries, which do not have the same experien-
ce of training, since media education is becoming compulsory in the contempo-
rary world, increasingly affecting the formation of individuals, culture and society.
A number of proposals have been made to continue research in this direction.

Keywords: challenges, educational media, educational technology, pros-
pects for development, specific education.
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AnHOmMmauyus. BeedeHue. TeXHOAOTHYECKOE Pa3BUTHE CPEACTB MaCcCOBOM HH-
dopmarnu (CMU) okaswsiBaeT Bce 0Ooablllee BAHUSHHE Ha caMble pasHble cepbl
KU3HENEeATEABHOCTH, B TOM 4YHCA€ Ha oOpa3oBaHue. HoBble TEXHOAOTHH PaCIINPS-
IOT JOCTYIl K MH(OpPMAalIMH, a CA€I0BATEABHO, MOTYT OTpazkaThCd Ha pe3yAbTaTax
U KadyecTBe oOydeHud. [logBuaca maske TEPMHH «MeaHaobpa3oBaHHe», IoaApa3yMe-
BaIOLIUH H3y4eHHE BO3AEHCTBUA U HCIOAB30BAHHSA CPEACTB MacCCOBOM KOMMYHH-
KalliM (IPecChl, TEAEBHAECHUS, PAJUOBEIIAHNA, peKAaMbl, IHTepHeTa co BCEMHU €To
IIPUAOKEHHUSIMH) HE TOABKO CIIEIITHAAHUCTaMH 3TOH 00AaCTH, HO U PSAOBBIMH IIOTpPE-
OuTeaamMu MHMOPMAIMH AAT KPUTHYECKOTO €€ BOCIPHUSTHS M I'PAMOTHOTO IIPHMeE-
HeHHud. B IIIKoAe U 3a ee IpenesaMu Oaaromapsl yKa3aHHBIM CPEICTBAM CTaTH4eC-
KU U aCCHUBHBIM y4eOHBIH IIPOIlecC IpeBpallaeTcd B AHHAMHYHBIN U MHTEPaK-
TUBHBIH. B mornoaHuTeABHOM 00pa30BaHUH (My3bIKAABHOM, T€ATPaABHOM, CIIOPTHUB-
HOM U ap.) obpazoBaTeabHble CMU BKyme ¢ TpaaUIIMOHHBIMU METOAUKAMH TaKIKe
Ha4YHHAIOT 334eHCTBOBAThCS B KQ4YECTBE MHCTPYMEHTOB, NOAAEPKHUBAIOIINX MOTH-
BallMI0 K OOYUEHHIO U aKTHUBU3HUPYIOUINX ero. Kpome mpouero, ob6paszoBaTeAbHbIE
MeINacpesCcTBa IPeJOCTAaBASIOT 6oAee IIHPOKHE BO3MOXKHOCTH AT BBIIBACHUS Ta-
AQHTOB y4YalllUXCs, Pa3BUTUA HUX CIIOCOOHOCTEM, pasHOOOpPAa3HBIX YMEHHUN U HABBI-
KOB (HaIIpuMep, S3bIKOBBIX, BOKAABHBIX, TU3aHEPCKUX, OBITOBBIX U T. I.).

Ilens TIPeANIPUHATOTO aBTOPAMM aHAAUTHYECKOTO HCCAENOBAHUS 3aKAloda-
AaCh B JUATHOCTHKE IIPOOAEM OCYIIECTBACHUHA IIPO(ECCHOHAABHOH AeSTEeAbHOCTH
M M3y4YEeHHH NOTPeOHOCTEH IenaroroB, CIIEIHAAM3HUPYIOIMXCA Ha 00pa3oBaTeAb-
HbIXx CMU U 3aHATBIX B CHCTEMaxX AOIOAHHUTEABHOTO MOYHHBEPCHUTETCKOI0 00paso-
Banud B Erunte u CaynoBckoi ApaBUH.

MemoobL u memoouru. C60p HaHHBIX IIPOU3BOAUACS C IIOMOIIBIO aHKETHOTO OII-
poca, BBIOOPKY KoToporo cocraBuau 100 yumreseds — o S50 U3 KaKIo# CTpaHbl, IIpe-
IIOZIAIOIIMX Ha PA3AWYHBIX YPOBHSAX JOBY30BCKOIO JIOIIOAHUTEABHOIO 00Pa30BaHHS.
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Pesynemamst u HayuHast Hoeu3HA. COrAacCHO MaHHBIM AHKETHPOBAHHA, OC-
HOBHBIE IIPEIATCTBHUS, C KOTOPBIMH CTAaAKHUBAIOTCS €THIIETCKUE I1eJarory, CBI3aHbl
C OTCyTCTBHEM a[eKBATHBIX YCAOBUH OAS HCIOAHEHUS HMH IIPO(PECCHOHAABHBIX
00s13aHHOCTEY, B TOM YHCAE C HEOCTATKOM OIO/KETHBIX CPEACTB Ha OCHAIIEHHE
yueGHoro mporecca. PecrioHneHTrl u3 CaynoBCKOM ApaBHH yKa3aAW, YTO UM Me-
LIAIOT, IIPEXAe BCEro, aAMHHUCTPATHBHEIE GIOpOKpaTHYecKue 6apbephl, COOCTBEH-
Has HeAOCTATOYHAas KOMIIETEHTHOCTh B MCIIOAB30BaHHH HOBEHIIIHNX, IIOCTOSTHHO CO-
BepILIeHCTBYIOIMXCcH obpaszoBaTeabHbIx CMU u OTCyTCTBHE BO3MOXKHOCTEH IIpO-
deccroHaabHOTO pocta 6e3 oTpbIBa OT paboThl. HeobXomMUMMOCTb PEeryAspHOTO IIO-
BBIIIEHUS KBaAU(UKAIINK 6e3 BPEMEHHOI0 IIPEKPAIIeHUs TPYAOBOY AeaATEABHOCTH
OTMETHAHN BCE YIACTHHKH ompoca. [Iaa CIIeIMasucToB B 00AaCTH 06pa30oBaTeABHBIX
MeIUaTeXHOAOTHH O4YeBHAHBI IIPEUMYIIIECTBA H II0AB3a 3TOTO HHCTPYMEHTAPHS IPH
IIPOBEIEHUN BHEIIKOABHBIX (PAaKyABTATHBHBIX 3aHATUH U MEPOIIPUSTHH, BhIpazKa-
oIpecd Kak B 60oaee MHTEHCHBHOM HHTEAAEKTYAaABHOM Pa3BUTHH yYallUXCs, TaK
U B YKPEMIACHUN AUCITUIIAWHEI U YAYUIIIEeHUH [I0BEAEHUS AeTedt.

IIpaxmuueckas 3Hauumocmo. CHOPMYAHUPOBAHBI PEKOMEHOAIIMMU IIO pe-
dOPMHUPOBAHHUIO CHCTEMBI OOIOAHHTEABHBIX 00pPAa30BATEABHBIX YCAYT, IIOBBIIIIE-
HHUIO X Ka4decTBa 3a CYeT MaKCHMaABHO OBICTPOTO, CHHXPOHHOTO IIPOJABHKEHUS
TEXHOAOTHMYECKHX HHHOBAIIWH, BHEAPEHHS B IPAKTUKYy COBPEMEHHOI'0 000pyno-
BaHUSA U NOAAEPKKHU Ha [IOAKHOM YPOBHE KOMIIETEHIUI IIefaroroB. BaskKHOCTH
pa3BuUTHSA Meanaobpa3oBaHUg aKTYaAU3HUPYeT pa3paboTKy B YHHBEPCUTETAX aKa-
OEMHUYECKHUX IIPOrpaMM IIOATOTOBKH KBaAMMHUIIMPOBAHHBIX IIPeIofaBaTeAeH NAT
CHCTEMBI IOIIOAHHUTEABHOI'O 00pa3oBaHHA, OCODEHHO OAS CTpaH, IIOKa He HMe-
IOIIINX TAKOTO OIbITa OOy4YeHHH, KOTOPOEe B COBPEMEHHOM MHpPE CTAHOBHTCH 00sI-
3aTeABHBIM, TaK KaK OHO BCE 3aMeTHee BAHWAET Ha (POPMHUPOBaHHE 4YEAOBEKA,
KYABTYPBI U obiiecTBa. CoeaaH psan IPETAOKEHHUH M0 IMPOLOAXKEHUIO HCCAEOBA-
HUM B 9TOM HAIIpaBAEHUU.

Knroueesvle cnoea: npobaeMbl, oO0pa3oBaTeAbHBIE CPEACTBA MacCOBOH HH-
dopmarny, o6pazoBaTeAbHBIE TEXHOAOTHH, IIEPCIIEKTUBBI PA3BUTHS, JOTIOAHUTEAD-
Hoe oOpa3oBaHUE.

Bnazodaprocmu. ViccaeoBaHWE BBIIIOAHEHO IIPHU TOAAEPKKE MHCTUTYTA
Hay4HBIX HccAaenoBaHuE CeBepHOIo NOrpaHHYHOIO yHHBepcuTeTa (Apap, CaymoB-
ckas ApaBud) B COOTBETCTBHH ¢ Ir'paHToM Ne EAR-2018-3-9-F-7629.
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Introduction

Technology and educational media can be used by teachers in transfor-
mative ways of enhancing teaching and learning. Technology provides teac-
hing resources and brings the learning experience to the learners’ world.
Through using technology, many authentic materials can be provided to lear-
ners and they can be motivated in learning [1]. Educational media help im-
prove communication and thinking skills [2]. Teaching based on using educa-
tional drama in the classroom is typically learner-centered that helps stu-
dents develop and improve thinking skills, creativity and communication
skills [3].

Specific education is an umbrella definition that includes tailor-made
academic programmes to prepare specialised teachers in educational activiti-
es in the fields of educational arts, educational music, educational media,
educational technology, and home economics, as well as other extracurricular
activities aimed at building the integrated personality of learners. These prog-
rammes are typically introduced at higher education institutions established
with the purpose of graduating specialised staff in educational activities to
support the instructional process.

Consistent with the intent of this study, educational media and educati-
onal technology are highlighted. The former refers to using the means of commu-
nication in order to achieve the objectives of education in light of the educational
and media policies of the State, including educational drama, theatre, school jo-
urnalism, and school morning announcements. The latter strives to integrate
technology into instruction to promote teaching and learning.

Literature Review

Educational media programmes prepare prospective teachers to gain
knowledge and build a career to become teachers in instructional institutions
and media institutions [2]. These programmes teach students to acquire awa-
reness in using various art-based forms like theatre and drama. Specific edu-
cation programmes in educational drama involve situations that are similar
to reality and make the teachers think critically. This allows teachers to moti-
vate students to get involved in a holistic way so that they can develop skills
required in the professional and personal arena [4, p. 183].

Educational media is a wide discipline that covers educational drama and
theatre, also referred to as school theatre [5], school journalism, and school mor-
ning announcements. These activities involve innovative positions that the teac-
her of the course to participate with the learner in the classroom teaching and re-
ly on innovative attitudes and the realisation of the mind and open the door to
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debate and dialogue and raise questions that enrich the practical aspect of the
courses, which the study codified to serve the practical objectives of communica-
tion and thinking skills [2, 6]. This would take place through various activities
such as role-playing [7]; educational theatre [8, 9]; and creative drama [10, 11].

In parallel, educational technology programmes prepare teachers to use
different forms of technologies in transferring knowledge. According to
O. D. Omodara [12], there are various forms of modes that allow the teachers
to learn the use of advanced technologies while they teach students various
subject matters. These activate are based on teaching and learning with
technology [13], including the use of multimedia [14], interactive media, the
use of video in teacher education [15], digital imaging and digital media [16],
virtual technologies [17] and e-learning [12, 18].

Multimedia has paved the way for teachers to engage students in the class-
room through multiple ways like audios, videos, models, etc. Multimedia can be
used in training teachers to use audio and video tools as part of the curriculum to
provide knowledge and education to students at various educational levels. This
helps teachers to access various forms of online resources like the use of YouTube
and other media tools for educational purposes [12]. Similarly, interactive media
are mainly used to improve the level of communication between the teachers and
the students. The use of interactive media allows teachers to establish an interacti-
ve student-centered environment [19]. The interactive media is allotted and adop-
ted by the university or the higher educational institution as a part of their educa-
tional infrastructure and teachers receive specific education to provide students
with educational information that would enhance their learning [20].

Furthermore, e-learning is introduced in educational technology program-
mes [21-23]. E-learning includes the methods or steps of using technologies to
provide necessary materials, online research and similar activities. It also involves
conducting e-examinations, e-drills and e-assignment submissions [24]. Teachers
are also trained to use the tools of e-tutoring, e-counseling and e-education. The
purposes behind this are to promote open and distance education, reduce student
dropout [25], and improve students’ enrolling in higher studies in light of the flexi-
bility it offers [26], in addition to helping teachers in enhancing their designing, de-
veloping and deploying of e-learning sessions for other teachers.

Context of the Study
The Reality of Specific Education in Egypt and KSA
Although there are several studies that indicate the importance of use
of educational media and educational technology for imparting knowledge or
developing educational quality [12, 18], studies investigating the use of edu-
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cational media like drama; and theatre, or educational technology such as e-
learning methods, digital applications and use of online modes of education
are relatively few especially in the context of KSA and Egypt! [27, 28]. Gene-
rally speaking, there are no educational institutions specialised in educati-
onal media or educational technology in KSA. The agenda KSA has in this re-
spect is to introduce general media and computer technology as specialised
academic programmes with the exception of two educational media courses
introduced within teacher preparation programmes at Faculty of Education,
King Faisal University and Faculty of Arts, Sciences, and Humanities, Taibah
University. Thus, school activities in general and educational media activities
in particular (e. g. educational drama, theatre, school journalism, and school
morning announcements) as well as educational technology activities are aut-
horised to unspecialised teachers through volunteerism, and may not be
practiced at all in light of the absence of specialised colleges or preparation
programmes at higher education institutions that graduate qualified teachers
for teaching these school activities.

In Egypt, however, there are various university colleges and higher in-
stitutes to teach arts, literature, and information technology that are mainly
tailored for teachers to work in educational institutions. Most Egyptian uni-
versities have faculties for specific education which introduce programmes
designed to prepare prospective teachers to specialise in educational media or
educational technology. In more detail, there are 15 faculties of specific edu-
cation at Egyptian universities introduce specialised programmes in educati-
onal arts, educational music, educational media, educational technology and
home economics.

The Problem of the Study

In light of the above, the attempt is made in the present study to inves-
tigate the reality of specific education preparation for teachers specialised in
educational media and educational technology programmes, and to explore

1 Understanding the GCC education sector — a country by country guide [Inter-
net]. 2018 [cited 2019 Jun 22]|. Available from: https://www.pwc.com/m1l/en/in-
dustries/education/publications/education-country-profile-ksa.pdf; Understanding
Middle East Education [Internet]. 2019 [cited 2019 Aug 12]. Available from:
https:/ /www.pwc.com/m1/en/industries/education/publications/education-country-
profile-egypt.pdf; UNESCO. Regional overview: Arab States EFA progress and challen-
ges [Internet]. 2008 [cited 2019 Aug 12]. Available from: www.efareport.unesco.org;
OECD. Schools for skills: A new learning agenda for Egypt [Internet]. 2015 [cited
2019 Aug 15]. Available from: https://www.oecd.org/countries/egypt/Schools-for-
skills-a-new-learning-agenda-for-Egypt.pdf
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the experience of specific education in Egypt in order to develop a suggested
scenario applies to the Saudi context. In order to investigate this problem, the
study tried to answer the following questions:

1. What is the reality of specific education (i. e. Educational media and
educational technology) at pre-university education in both Egypt and KSA?

2. How are educational media and educational technology used in sup-
porting the curriculum at Egypt and KSA?

3. What are the challenges facing the implementation of educational
media and educational technology practices and activities in Egypt and KSA?

4. What are the suggestions for developing educational media and educati-
onal technology practices in Egypt and KSA from participants’ perspectives?

Methodology

The present study is an analytic study that employs the comparative
approach for investigating Egyptian and Saudi teachers’ perspectives regar-
ding the reality of specific education with particular focus on the fields of ed-
ucational media and educational technology in both countries. An electronic
questionnaire was developed by the researchers and administered via Google
drive! to participants of the study. The questionnaire consisted of 38 items
included in 3 sections investigating participants’ perspectives on the reality of
practice; challenges encountered by teachers; and proposals for the develop-
ment of educational media and educational technology activities. The questi-
onnaire utilised a 3-point scale format to measure participants’ agreement
(were to agree = 3 and disagree = 1). Data obtained were analysed using the
SPSS 22.0 package by means of Chi-Square and P-value (Sig) < 0.05 in order
to compare the responses of Egyptian and Saudi participants, in addition to
using frequencies and percentages.

Participants of the Study

The population of the present study includes all educational media and
educational technology teachers and specialists working in primary, middle,
and secondary schools in Egypt and KSA. A total number of 100 participants
voluntarily participated in this study (S0 Egyptian participants and 50 Saudi
participants). These 100 participants from the two countries have responded
by agreeing to participate in the study and answering the questionnaire tool.
The participants were teachers working at various pre-university education
levels. For Egyptian participants, they were 23 females and 27 males with

1 Available from: https:/ /forms.gle/pJ 10HRLX3kFyUxCQS8
O6pasosarue u Hayra. Tom 22, Ne 1. 2020/ The Education and Science Journal. Vol. 22, Ne 1. 2020
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varying years of experience. The majority of them held Bachelor’s degrees in
specific education and majored in educational media or educational techno-
logy. They are hired in their schools as teachers or activity specialist, speciali-
sing in educational media or educational technology. Moreover, the sample
includes 50 Saudi participants (29 males and 21 females). All of them held a
Bachelor’s degree in other specialisations rather than specific education. Al-
though they are not specialists at specific education, these teachers have be-
en teaching, educational media or educational technology at Saudi schools
because there is no certified personnel specialised in these areas. On contrary
to Egyptian participants, they are hired as subject area teachers (e. g. Lan-
guage, History, etc.) but additional burdens are imposed on them to carry out
these activates (see Table 1 for more details on the demographic and backgro-
und information for participants).

Table 1
Demographic characteristics of participants
Demographic Charac- Saudi Teachers Egyptian Teachers
teristics (N=40) Frequency | Percentage Frequency | Percentage
Educational level
Primary school 8 16 17 34
Middle school 27 54 23 46
High school 15 30 10 20
Gender
Male 23 46 29 58
Female 27 54 21 42
Educational Qualification
Bachelors 3 76 50 100
Masters 9 6 0 0
Other 11 18 0 0
Teaching Experience
1-5 years ) 10 8 16
5-10 years 18 36 18 36
10-15 years 11 22 13 26
More than 15 years 16 16 11 22
Job description
Teacher 11 22 39 78
Activities specialist 30 60 0 0
Administrator 9 18 11 22
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Results of the Study
The Reality of Practice

This section presents the results related to the reality of specific educa-
tion and educational technology at pre-university education in both Egypt
and KSA. Participants were asked if they have ever learned about the concept
of “specific education”. Results presented in Table 2 reveal that the Chi-Squa-
re value was less than 0.05 which indicates a statistically significant relati-
onship between nationality and the awareness of the concept of specific edu-
cation in favour of the Egyptian participants (96% for Egyptian participants
VS 20% for Saudi participants).

Table 2
Statics on the familiarity with specific education
Egypt KSA
Do you know Yes No Neut- 1 a1 Yes No Neut- | a1
about specific ral ral
education? 48 0 2 50 10 30 12 50
96% 5% 4% 100% | 20% 60% | 24% | 100%

Chi-Square Tests

Asymp. Sig.
(2-sided) df Value Pearson Chi-Square
.000 2 60.230a

a. 0 cells (0.0%) have expected count less than 5. The minimum expected
count is 6.00

When asked about the availability of the means and mechanisms ne-
cessary for educational media and educational technology inside schools, re-
sults presented in Table 3 showed that there is a correlation between the co-
untry of participants and the availability of the means and mechanisms ne-
cessary for educational media and educational technology. In more detail, the
participants’ responses regarding item 1 “My school has a specialist in educa-
tional media”. It was revealed that 84% of Egyptian participants reported that
their schools in Egypt have specialists in educational media compared to only
16% of Saudi participants. Similar results were obtained in item 2 “My school
has a specialist in educational technology”, with 100% of Egyptian partici-
pants reported that their schools in Egypt have specialists in educational
technology compared to 12% of Saudi participants. As for the availability of “a
stage of training and educational theatre in schools”, half of the Egyptian par-
ticipants said their schools included a stage, while none of the Saudi partici-
pants did. In terms of the introduction of “art and music education as well as

O6pasosarue u Hayra. Tom 22, Ne 1. 2020/ The Education and Science Journal. Vol. 22, Ne 1. 2020

179




© Hisham S. Zaghloul, Mohamed D. Rabeh

other educational activities in schools”, the responses of the vast majority of
Egyptian participants (90%) pointed out the occurrence of such activities in
their schools versus 6% of Saudi participants. These results reveal that on

the contrary, to the Saudi context, there is considerable attention to specific

education in Egypt in terms of the availability of the human resources and
staff qualified to do this work.

Table 3

The availability of educational media and educational technology facilities

Egypt KSA Chi-Square Tests
Items Asymp.
Yes No Yes No Value df | Sig. (2-
sided)
My school has a speci- 42 8 8 42 | a46.240| 1 .000
alist in educational me- 84% | 16% | 16% | 84%
dia
My school has a speci- 50 0 6 44 |a78.571| 1 .000
alist in educational 100% 0] 12% 88
technology
My school has a resour- 44 6 44 6 .000a 1 .620
ce room equipped with 88% | 12% | 88% | 12%
multimedia tools for in-
structional technology
There are teachers’ gui- 39 11 32 18 2.380a 1 .093
des and operational 78% | 22% | 64% | 36%
plans for educational
media and educational
technology specialists
There is a periodic sys- 34 16 24 26 4.105a 1 .034
tem established by the 68 32 48 52
school administration for
evaluating activity speci-
alists
My school has an inte- 12 38 15 35 .457a 1 .326
ractive website 24% | 76% | 30% | 70%
My school has a stage 25 25 0 50 |33.333a| 1 .000
for training and educati- | 50% | 50% | 0% |100%
onal theatre
My school introduces art | 45 S 3 47 |70.673a| 1 .000
and music education as |90% [10% |6% 94%
well as other educational
activities

In terms of the availability of multimedia equipped places dedicated to
educational technology, it was found that there is no statistical significance
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according to the state of residence. Responses revealed that 88% of both
Egyptian and Saudi participants reported that they have such dedications.
Moreover, when asked if their educational administrations provided them
with teachers’ guides, manuals, and operational plans for educational media
and educational technology specialists, their answers were comparable
(78 and 64%) for Egyptian and Saudi participants respectively. No significant
differences were found as well concerning the existence of a school interactive
website, with both were low (24 and 30%) for Egyptian and Saudi participants
respectively. Finally, when asked if there were periodic systems established
by the school administration for evaluating activity specialists, sixty-eight of
Egyptian participants answered positively compared to 48% of Saudi partici-
pants. This gap can be explained in light of the availability of human resour-
ces and staff qualified in Egypt.

By showcasing the above results, it is argued that specific education fa-
cilities for both educational media and educational technology are available in
Egyptian schools more than their counterparts in KSA. The next section dis-
cusses the efficiency of educational media and educational technology in the
educational process in both countries.

Table 4
Statistics using e-learning and creative drama
Egypt KSA Chi-Square Tests
Items So- So- Asymp.
Yes | meti- | No Yes | meti- | No Value df Sig.
mes mes (2-sided)
I use e-learning 18 29 3 16 13 21 2 | .000

in teaching the 36% | 58% | 6% | 32% | 26% | 42% | 19.713a
curriculum

I use creative 7 29 14 0 3 47 |45.977a| 2 .000
drama and its 14% | 58% | 28% | 0% 6% | 94%
applications in
enriching the
curriculum

Students attend | 34 13 3 3 23 24 |45.084a | 2 .000
to participate in 68 26 6 6 46 48
educational the-
atre

Results presented in Table 4 show that the Chi-Square value was less
than 0.05 which indicates statistical significance according to the country of
participants (either KSA or Egypt) in terms of the efficiency of educational me-
dia and educational technology in the educational process. In their responses
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to the item “I use e-learning in teaching the curriculum”, a percentage of 36%
of Egyptian participants reported that they always use e-learning in teaching
the curriculum, and 58% of them reported they sometimes did. On the other
hand, for Saudi participants, 32 and 26% of them reported that they always
or sometimes use e-learning in teaching the curriculum.

As for using creative drama and its applications in enriching the curri-
culum, results revealed that only 14% of Egyptian participants responded po-
sitively and 58% of them reported doing that occasionally. Almost all Saudi
participants (94%), however, mentioned that they do not use creative drama
and its applications in enriching the curriculum. When asked about their
students attend to participate in educational theatre, the gap between the two
groups continued; with 68% of Egyptian participants answered with yes,
compared to only 6% of Saudi participants.

On the other hand, the picture was sharply changed regarding the ava-
ilability of physical and financial facilities and resources in both countries.
When asked if there were enough computers in their schools for all students,
results presented in Figure 1 show that Chi-Square value was less than
0.05 which indicates a statistically significant relationship between the two
groups in favor of Saudi participants. Specifically, a percentage of 14% of
Egyptian participants reported that there were enough computers in their
schools for all students compared to 62% of Saudi participants. These results
clearly indicate the difference between Saudi and Egyptian schools in terms
of the availability of facilities and equipment in favor of Saudi schools.

68%

19% 18%
0%
| yes no | To some extent
M Egypt 14% 68% 18%
™ Saudi Arabia 62% _ 0% _ 19%

Fig. 1. Availability of computers in Egyptian and Saudi schools
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Table 5

The result of the Chi-Square test about the availability of computers between
Egypt and Saudi Arabia

Chi-Square Tests

Value df Asymp. Sig.(2-sided)

Pearson Chi-Square 52.729a 2 .000

a. 0 cells (0.0%) have expected count less than 5. The minimum expected co-
unt is 14.00.

Teacher Preparation

Participants were asked about the academic preparation they have re-
ceived in their countries to qualify them in their specialisations. Results pre-
sented in Table 6 point out that the Chi-Square value was less than
0.05 which indicates a statistically significant relationship between the two
groups in terms of academic preparation. As for Educational media, all Egyp-
tian participants reported that there are special academic departments at the
university introducing Educational media, while none of the Saudi partici-
pants said they knew about such departments in their Saudi universities and
68% of them reported that they did not know about it. Similarly, when asked
about special academic departments at the university introducing Educati-
onal technology, the same results were obtained from Egyptian participants
and comparable results from Saudi participants (see Table 6).

Table 6
Statistics on special academic departments at the Egyptian
and Saudi universities

Egypt KSA Chi-Square Tests
) B Asymp.
ltems Yes No Don't Yes No Don’t Value df | Sig. (2-

know know )

sided)

Educational media 50 0 0 0 34 16 |88.973a | 2 | .000
in my country is in- | 100%| 0% | 0% | 0% | 68% | 32%
troduced in special
academic de-
partments at the
university

Educational techno- | 50 0 0 3 20 | 27 |78.285a | 2 | .000
logy in my country | 100%| 0% | 0% | 6% |40% | 54%
is introduced in
special academic
departments at the
university
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In brief, the results above reveal that while there is an abundance of
qualified human resources in the Egyptian context, the Saudi context suffers
from the availability of these personnel. On the other hand, in terms of the
necessary infrastructure, equipment, resources, and facilities, the Egyptian
schools are confronted by the shortage, while Saudi schools do not encounter
any challenges in this respect.

Challenges Encountered by Teachers

The previous section presented the reality of specific education in both
Egypt and KSA from the participants’ perspective. This section emphasises
the challenges encountered by educational media and educational technology
teachers and specialists in light of this reality in both countries.

Results presented in Table 7 reveal the main challenges and difficulties
facing the practices of educational technology teachers and specialists. It is
observed that the Chi-Square value was less than 0.05 for many items, which
indicates a statistically significant relationship between the two groups in fa-
vor of Saudi participants. For example, when asked if they lacked Internet ac-
cess in their schools, a percentage of 74% of Egyptian participants, compared
to zero % of Saudi participants, reported that they had difficulties with Inter-
net access in their schools.

When asked if multimedia and electronic devices in their schools were rat-
her dated, the majority of Egyptian participants (78%) indicated their agreement
with the item compared only to 6% of Saudi participants. This confirms what has
been concluded in the previous section that financial resources and necessary
equipment are not problems in the Saudi context to the contrary to the Egyptian
one. This difference became more evident when participants were asked about
the budget allocated to educational media and educational technology in schools,
with 88% of Egyptian participants complaining about insufficient resources while
none of the Saudi participants reported any budgetary problems.

With regard to offering regular in-service training programmes for teac-
hers in educational media and educational technology, results showed that
there were statistically significant differences between the two groups in favor
of Egyptian participants. Specifically, a percentage of 38% of Egyptian partici-
pants reported the lack of regular in-service training programmes compared
to 68% of Saudi participants. This result reveals that Saudi teacher suffers
from insufficient training on in-service training programmes in educational
media and educational technology, which can be explained in light of the lack
of special academic departments at the Saudi universities that introduce the-
se specialisations.
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Table 7

Statistics on difficulties facing educational media and educational technology

Egypt KSA Chi-Square Tests
di- di- Asymp.
ltem agree nlet_ sag- | agree n:;llt_ sag- | Value | df Sig. (5—
ree ree sided)
I suffer from the lack | 37 3 10 0 6 44 | 59.407a | 2 | .000
of Internet access in | 74% | 6% | 20% | 0% | 12% | 88%
my school
I believe that the ti- 42 3 5 45 3 2 1.389a | 2 | .499
me given to theuse | 84% | 6% | 10% | 90% | 6% | 4%
of educational media
and educational
technology activities
is inadequate
I think there is a hu-| 35 8 7 35 12 3 2.400a | 2 | .301
ge gap between edu- | 70% | 16% | 14% | 70% | 24% | 6% | 53.219a | 2 | .000
cational media and
educational techno-
logy and the prescri-
bed curriculum
Multimedia and elec-| 39 3 8 3 14 33
tronic devices inmy | 78% | 6% | 16% | 6% | 28% | 66%
school are rather da-
ted
There are no regular | 19 9 22 33 11 6 |13.112a| 2 | .001
in-service training 38% | 18% | 22% | 66% | 22% | 12%
programmes offered
to teachers in educa-
tional media and
educational techno-
logy
The budgetary allo- 44 3 3 0 9 41 |79.818a| 2 | .000
cation to educational | 88% | 6% | 6% | 0% | 18% | 82%
media and educati-
onal technology in
my school still rema-
ins inadequate
I am concerned abo- | 34 0 16 38 6 6 10.678a | 2 | .005
ut the negative per- | 68% | 0% | 32% | 76% | 12% | 12%
ception of extra-cur-
ricular activities as
being unnecessary

On the other hand, the two groups reported similar responses in some
items, which point out that these problems are common regardless of the
specific context. For instance, when asked if they were concerned about the
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negative perception of extra-curricular activities as being unnecessary, most
Egyptian and Saudi participants expressed agreement with the item (68%,
76%) for Egyptian and Saudi participants respectively. Moreover, inadequate
time given to the use of educational media and educational technology activi-
ties was another area of agreement (84%, 90%) for Egyptian and Saudi parti-
cipants respectively. The two groups also had similar responses when asked if
there was a huge gap between educational media and educational technology
and the prescribed curriculum (70% for both).

Proposals for the Development of Educational Media
and Educational Technology Activities

This section discusses the suggestions and possible changes that could be
introduced within the attempt to develop educational media and educational
technology activities in schools from the perspectives of Saudi and Egyptian par-
ticipants. Results presented in Table 8 reveal the overall consensus between Sau-
di and Egyptian participants on the majority of proposals set in this section.

In more details, almost all participants agreed on many items as useful
proposals for the development of educational media and educational technology
activities in their schools such as: “the need to use modern innovations in educa-
tional technology”; and “the school environment should be equipped and places
should be allocated for extra-curricular activities” (100% for each); “there is a ne-
ed to provide continuing professional in-service training opportunities for educa-
tional media and educational technology specialists”; and “there is a need to di-
rect school activities to improve students' mental levels and school behaviours”
(100 and 94% for Egyptian and Saudi participants respectively for each item).
There was a general agreement as well on the other proposals such as the need
to practice extra-curricular activities to equip students with useful and necessary
life skills and knowledge and prepares them for the future job market, and the
need to include other artistic and musical disciplines in school activities.

Finally, respondents were asked about their opinions on the crucial
factors necessary for the success of school activities. Results depicted in Fi-
gure 2 show that there are significant differences between Saudi and Egypti-
an participants in their views on the priority of these factors. These differen-
ces reflected the specific needs of each school environment for the successful
implementation of school activities. For example, Egyptian participants repor-
ted that priority should be given to the provision of adequate budgets (87%);
preparing school environment and equipment (76%); and supporting teachers
(74%). These results are consistent with those reached in the previous secti-
on, which pointed out that the financial resources stand as a huge obstacle in
the face of improving specific education activities in the Egyptian schools.
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Table 8

Proposals for the development of educational media and educational
technology activities

Egypt KSA
Items neut- | disag- neut- | disag-
agree agree

ral ree ral ree
There is a need to use mo- 50 - - 50 - -
dern innovations in educati- 100% - - 100% - -
onal technology
The school can benefit from 45 3 2 44 3 3
expert non-academic speci- 90% 6% 4% 88% 6% 6%
alists and consultants in me-
dia and technology
There is a need to raise the 44 6 - 38 12 -
budget allocated for the exer- 88 12 - 76 24 -
cise of school activities
There is a need to provide 50 - - 47 3 -
continuing professional in- 100% - - 94% 6% -
service training opportunities
for educational media and
educational technology spe-
cialists
The school environment sho- 50 - - 50 - -
uld be equipped and places - - - -
should be allocated for extra-
curricular activities
There is a need to include ot- 45 ) - 36 11 3
her artistic and musical dis- 90% 10% - 72% 22% 6%
ciplines in school activities
There is a need to direct 50 - - 47 3 -
school activities to improve 100 - - 94 6 -
students' mental levels and
school behaviours
Practicing extra-curricular 48 - 2 47 3 -
activities equips students 96 - 4 94 6 -
with useful and necessary li-
fe skills and knowledge and
prepares them for the future
job market
The expertise of other co- 48 2 - 47 3 -
untries could be transferred 96 4 - 94 6 -
to optimise the use of educa-
tional media and educational
technology
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89% _ Administrative Thought
49%— Budget allocated to school activities
87%
43% 3 g
School environment and equipment
76% -
51%
56%
Teacher
7% O
100% 80% 60% 40% 20% 0%
School Budget allocated - .
N Administrative
Teacher Students environment to school Thousht
and equipment activities ’
M Saudi Arabia 56% 51% 43% 49% 89%
H Egypt 74% 46% 76% 87% 64%

Fig. 2. Elements needed for the practice of educational media and educational
technology activities

On the other hand, Saudi participants had different priorities regarding
the significant factors needed for specific educational activities in their scho-
ols. According to Saudi participants, administrative thought and procedures
served as the major obstacle hindering the promotion of specific educational
activities in Saudi schools (89%), which, in turn, calls for reconsidering the
managerial practices to fit the contemporary theories and approaches. The
second priority for Saudi participants was supporting teachers by means of
pre- and in-service development and training (74%). These results are in line
with what has been made clear in the study that is due to the absence of spe-
cialised academic preparation at Saudi universities.

Conclusion

Educational media and educational technology have been increasingly
employed by teachers in transformative ways as powerful tools for enhancing
teaching and learning. This study investigated the reality of specific education
teachers specialised in educational media and educational technology in Egypt
and KSA. It was found that the major obstacles facing Egyptian teachers lie in
budgetary and facilities shortage. Saudi teachers, however, are hindered by ad-
ministrative deficiency, poor preparation, and in-service professional develop-
ment. In light of this, participants reported the need for many reforms and up-
grades to be initiated in order to enhance their capacity to perform their work
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duties. There was a general consensus between Saudi and Egyptian partici-
pants on the need to use modern innovations in educational technology and to
equip the school environment with necessary facilities and to provide extra-cur-
ricular activities. Participants also reported the pivotal need to offer continuing
professional in-service training opportunities for educational media and educa-
tional technology specialists and to direct school activities to improve students’
mental levels and school behaviours. In order to launch these proposals, the
study puts forth the following recommendations.

Recommendations for the Saudi Context

- The need to set up specialist departments at Saudi universities with
the purpose of certifying specialised and qualified human cadres in the fields
of educational media and educational technology.

- It is necessary to draw from the expertise of other countries and area
experts in the field of specific education in founding a base for specific educa-
tion in schools.

- Striving to disseminate the culture of extra-curricular activities in
schools, and integrating artistic, musical, sports and other activities in the
instructional process.

- Working on the diffusion and dissemination of specific education con-
cepts and culture at all educational levels.

Recommendations for the Egyptian Context

- Stimulating action to ensure an appropriate environment modern eq-
uipment to achieve the maximum benefit from using educational media and
technology in the educational process.

- Efforts should be made to provide adequate budgets for supporting
student activities and specific education in order to achieve the desired goals.

- Striving to establish continuous in-service training to specialists in
educational media and technology.

Suggestions for Future Research

In light of the results reached by this study, it can recommended for fu-
ture research to focus on the following areas: investigating the best ways to
take advantage of educational media and technology in teaching the curricu-
lum; examining how to employ extracurricular activities in exploring stu-
dents’ skills; studying the major obstacles facing specific education in the in-
structional process; and conducting a study on priming educational activities
in light of Saudi Vision 2030.
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