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Abstract. Introduction. The concept of outcomes-based education (OBE)
was first put forward in 1981 by the educator W. Spady, and has been widely val-
ued and applied in a rapid speed. During the next 10 years, OBE has formed a re-
latively complete theoretical system and became the mainstream ideas of national
education reform in the United States, Britain, Canada and other counties. At
present, the technology and tools of OBE, despite the criticism, remain relevant
for the development and optimisation of the humanities education system.

The aim of the present research is to study and analyse the theory of OBE
and the practice on the application of pedagogical principles for modernisation of
the humanities education in China.

Results and scientific novelty. Chinese education certification system has
made notable progress in recent years. More universities and colleges are pursu-
ing a quality improvement strategy focused on three main components — learning
outcomes, student personality and continuous improvement. OBE establishes the
same priorities; OBE is considered as a special type of effective pedagogical de-
sign. The features of this model implementation are briefly described — the struc-
ture of the training process, its stages and characteristics. The opportunities for
improving humanities education based on OBE framework were considered. The
OBE operates within the framework of the following core issues: the things stu-
dents learn and the extent of student success, not the manner of learning; the
place, the time of learning and the duration of training.

OBE process implies ultimate involvement of students’ individual cognitive
abilities to master competencies, which help adapt to future life. The knowledge of
actual material (content of the programme) is not the key element of the education
process, but the skills of knowledge application are important when solving speci-
fic tasks. The curricula, educational process, its methods, tools are adjusted, reb-
uilt and replaced if they do not contribute to the development of such skills, e. g.
the results of the training determine its system and act not as a goal, but as a me-
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ans of achieving it. The structure of results manages all educational activities,
and their evaluation is carried out according to clear initially defined criteria,
combined with flexible personalised requirements in order to get students to fully
self-realise personal potential during a training course. To improve the initial de-
sign of curriculum, it is necessary to provide constant feedback “student-teacher”.
The teacher has to organise and focus the learning process to give each student
confidence in the acquired experience and to guarantee his or her success in fur-
ther professional activities and life in general.

Practical significance. The OBE concept fully complies with the needs and
demands of modern society and modern people — it is no coincidence that such
training has become one of the most popular forms of education in many countri-
es, including the field of the humanities education in China. The present research
leads to the conclusion that in the humanities field, notably in the teaching of fo-
reign languages, a significant improvement in the quality of training of students
can be achieved through the use of OBE teaching tools. In this model of training,
practice is more important than theory. Moreover, this model assumes understan-
ding to be more valuable than memory; the traditional “cramming” of educational
information by students can be completely excluded; also, such model provides
an opportunity to establish a continuous productive dialogue between the partici-
pants of educational process and to transform a classroom into a laboratory. The
student becomes an active, self-motivated and responsible actor of his or her own
individual educational trajectory, not a passive consumer of information, and the
teacher — active assistant and coordinator of education.

Keywords: humanities education, reform, exploration, practice, outcomes-
based education (OBE).
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N3YYEHUE PE®OPMbI 'YMAHUTAPHOIO OGPA30OBAHUA
C TOYKWN 3PEHNA NMPUHLUNIMOB OBPA30BAHMNA,
OPUEHTUPOBAHHOI'O HA PE3YJIbTAT
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Annomauust. BeedeHue. Kounenmusa o6pa3oBaHuts, OPUEHTUPOBAHHOTO Ha
pe3syavraT (OOP), BriepBble IpenaokeHHad nemarorom Y. Cretigu B 1981 r., GbIc-
TPO CHHCKasa M3BECTHOCTBH U IIOIIyAIPHOCTh. B TeueHme mnocaenyrommx 10 aer
chopMHPOBAAUCH U ObIAM OOOCHOBAaHBI METONOAOTHS M METOAHKA TaKoro obyde-
HU{, CTaBIIETO0 MEWHCTPUMOM HIEH HaIlMOHAABHBIX 00pazoBaTeALHBIX pedopM
B CIIIA, Beaukobpuranuu, Kanaae u Apyrux crpaHax. B HACTOANIHMM MOMEHT TeX-
HoAaorud U MHcTpyMeHTapuii OOP, HeCcMOTpd Ha HMEIOUIYIOCHS KPUTHUKY, COXpaHa-
IOT CBOIO AKTyaABHOCTH [IASI Pa3BUTHSA U OINTHUMH3AIIMHU CHUCTEMBI T'YMaHUTAPHOTO
obpaszoBaHUd.

Ilenv peAIPUHSTOTO ABTOPOM CTATbU UCCAEIOBAHUS COCTOSAA B aHAAU3E
u 0600menun Teopur OOP u NpaKTHKK NPUMEHEHHsS €ro MeJaroTMYeCKHUX IIPHH-
IIUIIOB [IAS MOJEPHU3AINMH I'YMaHUTapHOro oopasoBanusa B Kurae.

Pesynvmamst u HayuHas Ho8U3HA. B mmocaegHue roapl KUTakicKas CUCTEMa Cep-
TudUKaIu 00pa30BaHus A00HAACH 3aMETHOrO mporpecca. Bece Goabllle yHUBEpCHTE-
TOB U KOAAEKEH B CBOEH MOEATEABHOCTH NIPHUAEPIKUBAIOTCH CTPATETHH ITOBBIIIIEHUS
KavecTBa, BKAIOYAIOIIEH TPU OCHOBHBIE COCTABASIIOIIUE — PE3YABTATHI OOYIEHUS, AUY-
HOCTBH CTYEHTa U IIOCTOSHHOE COBEpIIIeHCTBOBaHMeE. Te Ke IIPHUOPUTETHI COCTABASIIOT
cymrHocTs OOP, KoTOpOoe MOKHO 0003HAYUTDH KaK 0COOBbIH THUII 3(hheKTHBHOIO IIeIaro-
TUYIECKOTO ITpoeKTHpoBaHUs. KpaTko ommcaHbl 0COOEHHOCTH PeaAr3allii JAaHHOH MO-
JeAU O0ydeHUs — CTPYKTypa y4eOHOro IIpollecca, ero 3Talbl M XapaKTepPUCTUKU. Pac-
CMOTPEHBbI BO3MOKHOCTH COBEPIIIEHCTBOBAHHUSA TYMAaHUTAPHOIO 00pa30BaHUs C OIO-
poit Ha ntoaozxkeHuss OOP, B KOTOPOM KAIOYEBBIMH BOIIPOCAMU SIBASIFOTCS, YEMY MMEHHO
U HACKOABKO YCIIEIITHO y4aTcsd CTYAEHTHI, a He KaKUM 00pa3oM, KOraa, IZie U B Tede-
HHEe KaKOro BpEMEHH OHU 00yJaroTCs.

OG6pa3oBaTEABHBIN IIPOIIECC, OPHUEHTHUPOBAHHBIN Ha PE3yAbTAT, IOApasyMe-
BaeT MaKCHMaAbHOE 33/IeHCTBOBaHHE WHAWBUIYAABHBIX KOTHUTUBHBIX CIIOCOOHOC-
Tell ydaimxcs OAS OCBOEHHs MMH KOMIIETEHIIW, ITOMOTaIOIIUX agalTHPOBATHCI
K Oymy1eii xu3Hu. Ha mepBbIf AaH BBIXOAAT HE 3HAHUS (PAKTUIECKOTO0 MATEpPH-
aaa (comepskaHue OoCBauBaeMO IIPOTPaMMEbI), & YMEHHUS U HABBIKH UX IIPUMEHEHUS
IIpU PEelIeHUN KOHKPETHBIX 3a7ad. YdeOHBbIe IAaHBI, 00pa3oBaTeABHBIN IIPOIIECC,
€ro MeTOAbl, HHCTPYMEHTHI KOPPEKTUPYIOTCS, [IePECTPAUBAIOTCS, 3aMEHIIOTCH, €C-
AV OHU HE CIIOCOOCTBYIOT Pa3BHTHIO TAKHX HABBIKOB U yMeHHUi#i. To ecTh pe3yAbTa-
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TBI OOY4YEHHsI ONPENEASdIOT €r0 CHCTEMY H BBICTYIIAIOT B TAKOM CAydYae He IIEABIO,
a CpefCTBOM ee NOCTHXKeHHus. CTPYKTypa pe3yAbTaTOB yIIpaBAdeT Bcell obpasoBa-
TEABPHOH MEeSTEABHOCTBIO, IIPHYEM KX OLIEHKa OCYILECTBASETCH II0 YETKHM H3Ha-
YaABHO 33aHHBIM KPHUTEPHSIM B COUETAHHH C 'MOKHMU II€PCOHAAW3UPOBAHHBIMH
TpeboBaHUAMH, 4YTOOBI 3aCTaBUTh CTYAEHTA IIOAHOCTBIO CaAMOPEAAN30BATh AWYHBIH
IIOTEHIIMAaA B XOZe OCBOEHHUH Kypca. [Iag 3TOro, paBHO KaK U JOAS YAYYIIIEHUS HC-
XOMHOTO au3aiiHa y4eOGHOM IIporpaMmbl, HeoOXomuMa OIlepaTHBHAs IIOCTOSHHAas
obpaTHas CBA3b yYalllerocsd C IIperoaaBaTeAeM, KOTOPBIHM T0AKEH OPTaHU30BbIBATH
U (POKYyCHPOBATH YIEeOHBIN IIPOIlECC TAKUM 00pa3oM, 4TOObI KaXKAbIH CTYHEHT ObIA
YBEPEH, YTO IIPHOOpPETaeMBbIil UM OIIBIT MOXKET apaHTHPOBATh €My YCIEeX B IaAb-
He#me# TpodeCCHOHAABHON AEITEABHOCTH U KU3HHU B IIEAOM.

ITpaxmuueckas 3Hauumocme. KonnienT OOP IOAHOCTBIO COOTBETCTBYET HyXK-
[aM U 3aIIpocaM COBPEMEHHOIO OOIIecTBa M COBPEMEHHOIO HeAOBEKa — He CAydaiiHO
nomobHoe obOydeHHe cTaa0 OOHHMM K3 Hauboaee IIOIMYASPHBIX BO MHOTHX CTpaHax,
B TOM 4YHCA€ B 00AaCTH TyMaHHUTapHOro obpaszoBaHusa Kurasa. ITpoBeneHHOe mccaemo-
BaHHeE IT03BOASIET CZIeAATh BBIBOJ, O TOM, YTO U B TYMaHUTAPHOH cdepe, HAIIpUMep IIpHU
IIperogaBaHUM MHOCTPAHHBIX S3bIKOB, C IIOMOIIBIO HCIIOAB30BaHUS I1€1AaTOTHYECKOI0
apceHana OOP MOKHO AOOHTBCH 3HAYUTEABHOI'O YAVYIIIEHHS KadecTBa IIOATOTOBKH
CTyZneHTOB. Mozeab o0ydeHus, IIPH KOTOPOH IPaKTHKAa BaXkKHee TEOPHH U IIOHHUMaHHe
LIEHHEee 3aIllOMHHAHUS, IIOAHOCTBIO HCKAIOYAET TPAIUIIMOHHYI0 OECCMBICAEHHYIO «3y0-
PEXKKy» CTyIeHTaMHU y4eOHOH MH(opMaIyH, JaeT BO3MOXKHOCTh HAAaIUTh HEIIPEPhIB-
HBIH IPOAYKTHUBHBIHA [HAAOT YYACTHHKOB 00pa30oBaTEABHOIO IIPOIIECCa, IIpeBpallaeT
KAACCHYI0 KOMHATy B aabopaTopuio. CTyAEHT CTAHOBUTCH OEATEALHBIM, MHHUITHATHB-
HBIM, OTBETCTBEHHBIM CYOBEKTOM PEAAM3AIINH CBOEH MHAWBHUAYAABLHOH 00pas3oBaTeAb-
HOM TPaeKTOPHH, a He ITaCCHBHBIM IIOTpeOHTeAeM HH(OPMAIIHY, a IIPEIofaBaTeAb —
€ro aKTHBHBIM ITOMOIITHUKOM M KOOPAMHATOPOM OOYYEHHS.

Knroueesble cnoea: ryMaHUTapHOEe o0pa3oBaHue; pedopMa; HCCAEIOBAHUE;
ombIT; 00pa3oBaHUe, OPUEHTHPOBAHHOE HA PE3YABTAT.

Bnazodaprocmu. VccaenoBanve ObIAO BBIIIOAHEHO HPU (PUHAHCOBOM IIOA-
nepxke I[I3HBPIHCKOIO TEXHOAOTHYECKOTO MHCTHUTYTa. ABTOP BhIpazkaeT Oaaromap-
HOCTH KoaseraM u3 III3HBIHCKOTO TeXHOAOTHYecKoro yHuBepcutera ®. XaHb (cTe-
IIeHb Marucrpa B 0O6AACTH WHOCTPAHHOTO $3bIKA U IIPUKAAIHON AHMHTBUCTUKH)
u U. Cro#f (crerneHb Marucrpa B 06AACTH COBpeMeHHOro obpa3oBaHUd), KOTOpPBIE
BHECAU 3HAYUTEABHBIH BKAQJ B UCCAEIOBAHHE U IIOMOTAHW 3HAYUTEABHO YAYYIIIUTH
€T0 Ka4ecTBo.

[Ana yumupoeanusi: 511 I1. Mzyuenne pedopmbl rymMaHuTapHOTO 0O6pasoBa-
HUS C TOYKH 3pPEHHs [IPHUHIIMIIOB 00pa30BaHHs, OPHEHTHPOBAHHOTO HA PE3yAb-
Tat // ObpasoBanue u Hayka. 2020. T. 22, Ne 2. C. 78-97. DOI: 10.17853/1994-
5639-2020-2-78-97
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I. Introduction: Frame of Outcomes-Based Education
(OBE)

1. What is Outcomes-Based Education.

OBE refers to the goal of teaching design and teaching implementation
is the final learning results achieved by students through the educational
process. OBE highlights the following four questions:

(1) What are the learning outcomes we want students to achieve?

(2) Why should we allow students to achieve such learning results?

(3) How can we effectively help students achieve these learning outcomes?

(4) How do we know that students have achieved these results? [1]

The result described here is the student’s final learning result, which is
the maximum ability of the student after a certain stage of learning.

It has six characteristics:

(1) The results are not cumulative or average of previous learning out-
comes, but rather the final results that students achieve after completing all
the learning processes.

(2) The result is not only the student believes, feels, remembers, knows
and understands, or the temporary manifestation of learning, but the process
of the student internalising into his or her deep heart.

(3) Outcomes are not only what students know but also the ability to
apply to reality, as well as values or other emotional factors that may be in-
volved.

(4) The closer the outcomes are to the “students’ real learning experien-
ce”, the more likely it is to persist, especially through the long-term, extensive
practice of students, which is more viable.

(5) Outcomes should be taken into account the important content and
skills of life, and be paid attention to its practicality, otherwise it will become
forgettable information and one-sided knowledge.

(6) “Final outcomes” is not regardless of the results in the learning process,
schools should design the curriculum based on the final achievements according
to the reverse design principles, and evaluate the results in stages [2].

The connotation of OBE can be understood more deeply from the follo-
wing 5 aspects:

(1) OBE emphasises that everyone can succeed. All students can succe-
ed in learning, but not necessarily at the same time or in the same way. Mo-
reover, success is the mother of success, i.e. successful learning promotes
more successful learning.
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(2) OBE emphasises personalised ratings. According to each student’s
individual differences, personalised rating and timely assessment is develo-
ped, which make it available for teachers to accurately grasp the student’s le-
arning status and corrected the teaching timely.

(3) OBE emphasises refinement. Teaching evaluation should be based on
the premise that each student can be familiar with the content, no longer to be
distinguished between the high and low. As long as each student is given the
right learning opportunities, they can achieve the results of their studies.

(4) OBE emphasises performance responsibility. Schools are more res-
ponsible than students for learning outcomes and need to provide more spe-
cific evaluation and basis for improvement.

(5) OBE emphasises the ability priority. Education should provide stu-
dents with the ability to adapt to their future lives. Educational objectives
should be included specific core competencies and each core competency
should have clear requirements which should have a detailed curriculum res-
ponse. So, curriculum design model of OBE is shown below [3].

It can be seen that OBE requires schools and teachers to first clear le-
arning outcomes, with the multi-flexible personalised learning requirements,
to make students complete the challenge of self-realisation through the lear-
ning process [4]. Then the outcomes feedback is helpful to improve the origi-
nal curriculum design and curriculum teaching.

2. Characteristics of Outcomes-Based Education.

OBE can measure what students can do, not what students know, and
the former is what the traditional education can not do. For example, a com-
mon way for traditional education to measure students is to select the correct
answer from several given answers, which often only tests students’ memory,
but not show what they have learned. That is, it is important to understand
rather than remember. The cognitive ability of understanding content is
much more important than the memory ability of content.

OBE requires students to expand their approach to content, from the
ability to solve questions with fixed answers to the ability to solve open ques-
tions [5]. OBE requires students to demonstrate their abilities through chal-
lenging tasks, such as making project proposals, completing project planning,
conducting case studies, and conducting oral presentations. Such tasks allow
students to demonstrate their ability to think, to question, to study, to decide
and to present. Therefore, OBE is an environment that puts students in the
context of developing their design skills to completing a complete process.
OBE focuses on higher-level abilities such as the ability to think creatively,
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the ability to analyse and synthesise information, and the ability to plan and
organise, which an be gained by performing some more complex tasks as a

team.
Bloom's
Taxonomy
Program Instructor’s
Outcomes Goals
Leaning Objectives
Instructional
Technology Chirtom
/\ Assessment
Lectures Labs S— Techniques
Instruction L Assessment

Active & Problem-bas Tests Suiveys
Cooperative ed Learning

Learning Other

Measures
Other
Techniques
Curriculum design model of OBE
3. Differences between Outcomes-Based Education and Content-Based
Education.

As can be seen in the Tables 1 and 2, the differences between content-
based education and outcomes-based education are obvious, from the teac-
hers’ aspects and the learners’ separately.
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Table 1

Differences from teachers’ aspects between CBE and OBE (in Chinese)

FI ARG ETHEWN BETFr=Hm
1ELR MRRBITERINLERR - FE2ER , | FRNRE , HERK, TENTHRF
FENFIEFH R FEEIHENET , ERFR
Mm3EE M
N RItERRE] : #Z ARREHEZINEY | FRATHRENTR , MREHEENZ
JENER
SRR REFELMNAL  MERBHFHES | 2IEBRIRENTRERZY , XERE
waliel:: k54 3t bk A5 5 6 A S 49 PR A1
F3 104 BRENNEN S BERBKALE 18 | RANNERESFZIER , BRRXK
WEIELEFELZFITWE | KZRE | REIIRBPFITIHN , PEZLNK
12 3% 3] & B K a0 AT 8845 B ML
Table 1

Differences from teachers’ aspects between CBE and OBE
(translation in English)

Characteris-
tics of the le-
arning system

Contents-Based

Outcomes-Based

Frame- A pre-set curriculum as- Open Curriculum, teaching
work sessment and certification pro- | strategy, evaluation and beha-
cess that does not define the vior standards, and teaching
learner’s outcomes structure supports the achieve-
ment of goals while a means is
not an end
Time Rigid restrictions, the teaching | Use adaptable resources accor-
schedule controls learning and | ding to the needs of educators
success and learners
Perfor- the competition method, the Learners will receive credits if
mance cri- | pre-set normal distribution they meet the criteria, without
teria curve restrictions such as proporti-
onality or criteria
Learning Constant testing and scoring Learning achievements are jud-
as- errors are permanently recor- ged from a macro perspective.
sessment ded. Slow learners are unable | Mistakes are essential to the

to keep up with the pace of le-
arning, and there is never any
mention of how successful le-
arners actually are

development of ability, and the
ultimate achievement is what
can be done
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Table 2
Differences from learners’ aspects between CBE and OBE (in Chinese)
FIZW ETATHNEIRE ETZEFHNZEIRE
FEAE Wit E-oki]
BERREHMALEFEZENARE EREEIFELE , EIEEHEOM
59511
F3¥ie 8] &R itk £ M 1A TR T B M ATAN
FIHK FEiCEE HHMERE, HEMFE
F3Jit DEERN B THERAR EXFRERERRNES R
FINBAMETFEREERERR , # | REOSEER , IEFIEREECH
F R E TN MR AT TEZY , 2NN 51 S BT
WvisE
F37h BMARFERY , DBEERTHEN | FEATBSHNET , FHXREBTRH

AL E

R B AR B RNER

FIZEMH

FETE-HNEES TR

FIEBNNETRNWREZS , EX
pri¥esly: il O

KRR AR MR R 2R |, R #HS
INBEANRE

TR ZIHEIN , A ZE , 23
ERIFHBINE , TNBEESHT

Table 2

Differences from learners’ aspects between CBE and OBE
(translated in English)

Ei;iiﬁgge Contents-Based Studying system | Outcomes-Based Studying system
1 2 3
Passive Active
Students’ Focus on what the teacher Focus on learning outcomes,
role wants the students to know what learners understand and
what they become
Learning Intermittent summative eval- Continuous formative as-
evaluation | uation sessment
Learning Rote Critical thinking, reasoning
Method and reflection
Subject knowledge broken Integrated Knowledge that is
down into units relevant to the actual situation
L . The learning content is placed | With a flexible time frame, le-
earning o > .
plan within a strict time frame, and | arners learn at their own pace,

the syllabus is rigid and non-
negotiable

with the most detailed plan-
ning seen as a guide for teac-
hers to innovate
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1 2 3
Teachers are responsible for Students are responsible for
Learning the study, the inspiration ori- their own learning, motivated
ability ginates from Teacher’s perso- by constant feedback and a
nality charm positive sense of self-worth
Stay in a single institution un- | Learners can earn credits at
til studies finished different institutions until they
reach the required level of
Learning competence
space Prior knowledge and experien- | Prior learning is recognised,
ce are ignored and the whole the learner’s learning output is
course is attended at each ti- validated after the pretest, and
me the repetition is eliminated

Under the concept of OBE teaching, what kind of teaching design sup-
port this transformation needs is an urgent problem to be solved. At present,
project-based teaching is a new teaching mode through the combination of
work and learning, task driven and project oriented. It is a process of organi-
sing students to participate in project design, implementation and manage-
ment truly, and to complete teaching tasks in the process of project imple-
mentation, which has become an effective means of practical teaching. In the
specific teaching, in order to combine theory and practice, the teaching con-
tent is integrated into a specific project derived from the actual production of
automation, that is, “integration of project-based teaching and practice” [6].
In the practical teaching, students are given priority to “doing” and their abili-
ties are cultivated. However, the project-based teaching needs more teaching
time. In order to make full use of the classroom time, the project-driven teac-
hing of the flipped classroom is proposed. The teaching method of integrating
the project and the classroom is adopted, emphasising the students’ indepen-
dent learning. The teachers mainly play the role of consultants and coordina-
tors. The reform of OBE curriculum system is imminent. The high integration
of project and other teaching links is the new direction of teaching reform.
The combination of theory and practice, especially practice, is the only way to
improve the quality of training teaching. The teaching design of “Humanities
Education” course based on OBE not only enlivens the classroom atmosphe-
re, opens “active learning mode” for students, stimulates students’ interest in
learning independently, cultivates students’ ability of expression and commu-
nication, but also increases extracurricular practice, and cultivates students’
ability of hands-on practice and team cooperation [7].
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II. Literature Review:
OBE in Chinese Humanities Education

1. OBE in China.

In recent years, with China’s education certification system has made
positive and remarkable progress, more and more universities have recogni-
sed the practices of improvement of quality, such as “Student-Centered” (SC),
“Continuous Quality Improvement” (CQI) and “Outcome-Based Education”
[8]. At present, in order to build excellent undergraduate education and the
quality of undergraduate learning and teaching, many colleges and universiti-
es in China have taken OBE teaching model as an important model of the
current teaching development, to meet the current needs of colleges and soci-
ety for the training of talents. How to correctly use the OBE teaching concept,
so that teaching becomes more vivid and efficient, has become the focus of
the current curriculum reform in colleges and universities.

In the OBE education system, educators must have a clear vision of the
ability and level that students should achieve when they graduate, and then
seek to design appropriate educational structures to ensure that students
meet these desired goals. Learning outcomes, rather than textbooks or teac-
her experience, are the driving power that functions the education system, in
stark contrast to traditional curricula and content-driven teaching systems.
In this sense, OBE education model can be regarded as an innovation of the
educational paradigm, which is different from the traditional educational mo-
del. OBE requires the clear settings of students’ achievements at graduation,
and pay attention to the entire teaching activities and evaluation links of the
entire school or profession around these established results requirements,
and also, the feedbacks.

The process of foreign language teaching in colleges and universities
hopes to learn from the experience of teaching reforms at home and abroad,
to find the entry point of its intersection with OBE teaching mode by explo-
ring the unique characteristics of the humanistic curriculum, finally to integ-
rate it to form the most common, basic and effective model which can be pro-
moted by experience in teaching, testing and evaluation integration.

Specifically, the knowledge of the humanities does not come from the
outside world, as is the natural science, but through some form of internal
process, as well as through the experience of life and understanding. In the
author’s opinion, the essence and nature of humanistic education can be said
to be life education in a certain sense, and the goal of education is to estab-
lish the life dimension of education, in order to cultivate an ideal personality
of all-round development of mind and body, or to develop a rich healthy hu-
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man nature. The author advocates life education as the self-cultivation of
university students’ spiritual adults, and life education as the basic carrier
and foothold of the humanistic general quality course. Under the OBE educa-
tion concept, it’s hoped to build the college English course based on OBE te-
aching model. Integrating cultural interpretation and life education concept
in one curriculum, which based on the perspective of life to interpret the hu-
manistic spirit, it is hoped that OBE teaching model to promote the organisa-
tion of teaching and this most basic, most common model will be explored for
the teaching, examination and evaluation of the humanities course of the re-
sults-oriented OBE.

2. Four steps of implement OBE in Humanities Education.

Based on OBE, the teaching reform is happening in the Humanities
Education Curriculum. Four steps to implement the OBE teaching model: 1st
to define the expected learning results, 27d to achieve the expected learning
results, 3™ to evaluate the actual learning results, and 4t to continuously
improve the education system [9]. The key problem to be solved about the hu-
manities general courses by OBE-based teaching reform is how to design the
expected learning results, how to explore the effective way to realise the ex-
pected learning results, and the effective assessment and evaluation mode of
the course.

III. Materials and Methods: Key points
of implementing OBE in Humanities Education

1. According to the requirements of OBE, under the graduation require-
ments and curriculum objectives, curriculum assessment programme basing on
the design of the student’s expected learning results.

For the humanities General Education Course, the expected learning
results are difficult to design quantifiable or operational. How to define the
expected learning results of humanities education courses? Mr. R. M. Gagne
devoted his life to distinguishing among five learning outcomes from the per-
formance acquired by humans, and from a quality education perspective,
they could also be called five acquired qualities: speech information, intellec-
tual skills, cognitive strategies, motor skills, and attitudes [10]. The learning
results of humanities education are mainly reflected in the value attitude le-
vel, that is, in knowledge, emotion and behavior tendencies to explain the le-
arning results. The learning result pursued by humanistic education is the
realisation of value, the development of students’ personality and the satisfac-
tion of hobbies, the catharsis of feelings, and so on. The classic works, the so-
urce of human spiritual culture, is the best carrier of life wisdom education.
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In view of this, in the design of the expected learning results of humani-
ties education curriculum, the improvement of the students’ spiritual state
and moral quality should be focused on and considered as the main educati-
onal and teaching objectives. The design of the expected learning result of the
humanistic education course is to start with the “spiritual life” of human be-
ings, and to design an expected learning result is to help students construct a
concept, an attitude and a value, with the aim of leading students to con-
struct a correct view of life.

OBE requires the reverse design, which means to design from the de-
manding, and it’s the demanding that determines the training objectives, and
then the training objectives determine the graduation requirements, and the
graduation requirements determine the curriculum system. OBE, with results
orientation, is reverse design and forward implementation, at which time “de-
mand” is both the starting point and the end point, thus ensuring the consis-
tency of educational goals and results to the greatest extent.

The idea of designing the expected learning results is as follows: When
teachers design the curriculum assessment programme, they write clearly
what the training objectives of the curriculum are, what the teaching goal of
the course is, what the assessment method of the course is, what the scoring
criteria of the course are. According to the curriculum graduation require-
ments, they refine the curriculum learning objectives, refine the decompositi-
on of teaching content and refine the scoring standards, then form a set of
evaluation assessment, with complete content, which can match with the
curriculum objectives and can achieve the curriculum objectives to support
the graduation requirements of the evaluation programme.

2. According to the Requirements of OBE, the use of “Task-based” teac-
hing model and the implementation of situational teaching reform, to ensure the
improvement of teaching quality.

Based on the OBE teaching model, teachers are required to prepare les-
sons according to the expected learning results, that is, to emphasise around
the OBE teaching model to prepare and organise teaching. The teacher prepa-
ration table must include the following factors: statement of the results of the
lesson (each lesson, each topic), division of the area of the course learning
outcome, list of the teaching materials intended for use, list of the class dis-
cussion questions or after-school assignments, and the indication of the teac-
her’s role and various activities (teaching recommendations).

In order to apply the above factors effectively in classroom teaching and to
realise the expected learning results of the humanities course, teachers can use
the Task-based teaching, which refers to the teaching of teachers around one or
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more structured topics (and is also the expected learning outcomes that are ex-
pected to be achieved). The Task-based teaching fully reflects the organisational
role of OBE teaching mode in the teaching process [11].

The Task-based teaching is targeted, and all the tasks are designed to
target the expected learning results of students. In OBE emphasis on results-
based education models, teachers need to better optimise teaching content
for learning outcomes. The use of Task-based teaching requires teachers to
design teaching topics that are conducive to cultivating or establishing a cor-
rect value or attitude to students’ living conditions. This teaching task embo-
dies the characteristics of the teaching reform of “life”, that is, teachers com-
bine the classical English texts and the reality of college students’ life, and
strive to find the reasonable combination between “classic text” and “teaching
object”, and carry out the life-oriented narrative of the classic text [12].

3. In accordance with the requirements of the OBE, reforming the exami-
nation method, and carrying out the “generated” teaching reform.

Combined with the OBE teaching philosophy, teaching objectives, teac-
hing content, teaching methods and other reforms, the reform of the exami-
nation content and examination form are promoted. Because this reform ad-
vocates that the expected learning results of humanistic curriculum teaching
are mainly reflected in the “spiritual life” level, reflected in the students’ life
growth process of values and life attitude guidance, renewal and constructi-
on, from the usual class discussion to the final examination, all the emphasis
is put on the importance of the accumulation and life feeling. In the examina-
tion content, it’s needed to closely grasp the student’s life experience and life
growth, which is how “generation” is evaluated.

This kind of form and content reform, first, to reduce or avoid the stu-
dents “objective” and not related to their own life of pure “thinking” pressure,
second, to help students practice from the root of life, related to their own life,
“self-thinking”; third, it also gives teachers a good opportunity to assess the
expected learning outcomes, as attitudes and values are often measured with
self-reporting of behavioral likelihood rather than direct observation of the be-
havior itself [13]. Guided by student learning results, changing the way of
curriculum assessment, implementing process assessment, practicing a new
assessment mode of light results and heavy process, examination paper-type
assessment is gradually reduced or even canceled. With the further improve-
ment of the evaluation system of comprehensive ability of students’ curricu-
lum, and finally realisation of the flexibility of curriculum assessment met-
hods, to gradually transform the results assessment into process assessment
and realise the flexibility and comprehensive assessment of the course.
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The OBE concept focuses on teaching evaluation, which is an impor-
tant means to test students’ learning achievements, find problems and impro-
ve the teaching process. To realise the learning results-oriented, there should
be the corresponding assessment methods during each stage of the teaching
process. And it is necessary to establish a diversified evaluation model. The
academic circles have defined the division of “formation evaluation”, “final
evaluation” and “summary evaluation”, and the evaluation of the quality of
curriculum teaching at the micro level should be changed from “final evalua-
tion” to “formation evaluation”. The formative evaluation comes mainly from
the interaction between students and students (interactive discussions of te-
am members), between students and teachers (student question answers and
teacher guidance), and the information obtained from these interactions can
provide evidence to test the expected learning outcomes of teaching. Based on
these evidences, the formative evaluation can show the extent to which the
expected learning results of the teacher’s presentation have been completed
and at what level severity and improvement, which is a prerequisite for teac-
hers to continuously improve the quality of teaching. And when all teaching
activities are completed in a sense rather than in progress, a summary eval-
uation is usually made with the aim of drawing conclusions about how effec-
tive teaching is. In general, summary evaluation focuses on the effectiveness
of a teaching system, tutorial, or topic. The decision that a reference sum-
mary evaluation can make is whether this course is superior to the course it
replaces and whether it should continue to be used [14].

Whether it is summary evaluation or formative evaluation, we should
establish a standardised evaluation model according to the difference betwe-
en teaching objectives and students’ ability. Based on the expected learning
results, “below expectations”, “meeting expectations” and “exceeding expecta-
tions”, these three levels of assessment and evaluation criteria are designed.

4. In accordance with OBE requirements, continuous improvement of te-
aching quality.

Effective supervision and feedback mechanism, timely teaching evalua-
tion is the basis for the implementation of continuous improvement. Contin-
uous improvement is shown as: when the students’ knowledge and skills do
not meet the expected learning results requirements of the course presets,
the teacher either continuously improves the teaching content, teaching mode
and teaching method, or continuously improves the evaluation mode and the
expected learning results. In other words, the interpretation of the evaluation
results can encourage teachers to make further adjustment and optimisation
of the expected results, teaching content and teaching methods, and force te-
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achers to continuously improve teaching quality through the formative eval-
uation and summary evaluation. Since the introduction of the OBE teaching
concept, teachers’ teaching plan and PPT are in the intersection of sublimati-
on and refining in a series of continuous innovation and continuous practice
and theory, which effectively improve the quality of teaching.

IV. Results and Discussion: Practice and Improvement
of OBE in Humanities Education

Sound information feedback and improvement system, the formation of
teaching quality management closed cycle can achieve the purpose of contin-
uous assurance and improve quality spiral upward cycle.

1. Forming a teacher’s reflection reporting system.

In professional certification model, through the set of various knowled-
ge goals and competency objectives of the study results, against the graduati-
on requirements and curriculum objectives, the teachers will have their eval-
uation of learning results according to the reflect on the current semester’s
teaching activities, and they will improve the relevant measures and opinions
of the future teaching activities, and form a reflection report.

2. Time-limited rectification system.

For the problems found in the course assessment spot checks, the im-
plementation of “teacher interview — the whole school briefing — issued rectifi-
cation order — college feedback rectification advice — results review” system is
adopted, requiring in a short period of time, put forward corrective measures
to solve the problem.

The change of teacher’s teaching behavior is to change the understan-
ding of the relationship between teachers and students. First is to change the
teacher-student relationship of “indoctrination-acceptance” but to establish
the dialogue relationship between teachers and students on an equal footing.
Second is to change the understanding of own role. Teachers should change
from the single role of the lecturer to the diversified role, from the knowledge
imparter, authority, manager to become the guide, promoter and collaborator
of the student’s learning, and from the implementer of the course to the deve-
loper of the course. Third is the change of teaching behavior. The purpose of
education is to grow students, and what education needs to teach students is
the ability to survive in the future society. The teaching of teachers is to
change from emphasising the knowledge transfer to emphasising the develop-
ment of students, from the “teaching” center to the “learning” center. Fourth
is the change of educational concept [15]. If the teacher’s concept is not rene-
wed, the teaching behavior can not be changed. The concept of teacher edu-
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cation not only affects how teachers view education and how to carry out te-
aching, but also profoundly affects the reality of teaching reform and the qua-
lity of personnel training. The renewal of educational concept is the first prob-
lem to be solved in education reform.

V. Conclusion: Feedback of OBE in Humanities Education

By presiding over and completing the school-level and provincial-level
teaching reform projects, the author constantly explores and practices the
mode of integrating OBE achievement-oriented teaching mode with the orga-
nic integration of humanistic education, hoping to embody the market orien-
tation and humanistic care of modern educational concepts in the education
and teaching of humanistic general education. An OBE-based teaching model
that integrates classical reading interpretation with the concept of life educa-
tion as one of the curriculum teaching and research reform experiments, and
makes the author realise that OBE achievement-oriented education model
not only does not exclude the education of humanities, but also can be integ-
rated with it.

1. The OBE model contributes to the continuous improvement of teaching
quality.

In the past curriculum teaching to the content of teaching materials,
teachers’ knowledge indoctrination, ignoring the learning effect of students,
not paying attention to students’ ability to cultivate these ills. OBE focuses on
three changes, from subject orientation to goal orientation, from teacher cen-
ter to student center and from quality control to continuous improvement.

Goal orientation requires teachers to consciously formulate clear and
feasible teaching objectives according to the set teaching objectives. The stu-
dent-centered requirement requires teachers to turn the teaching plan based
on the completion of teaching content to the knowledge learning, ability tra-
ining and whole-person quality training and requires the skilled teachers to
break the arrangement of the teaching material system in the arrangement of
teaching content and teaching progress, and choose the ones suitable for the
actual thinking and acceptance of the students. The construction of teaching
system should reflect the logic of theory, and also reflect the logic of accepting
theory, focusing on how to make students understand and accept. Let teac-
hing realise the transformation from the teaching material system to the lear-
ning system, from the teaching system to the cognitive and belief system of
college students. Continuous improvement requires teachers to continuously
improve professional training objectives and professional training standards
according to social needs or personal development needs.

O6pasosarue u Hayrka. Tom 22, Ne 2. 2020/ The Education and Science Journal. Vol. 22, Ne 2. 2020

94



Humanities education reform exploration
and practice under outcomes-based education (OBE)

2. The humanities generalisation curriculum that integrates life education
will help to train the excellent “human”.

OBE teaching model will prompt teachers to consciously reflect and ad-
just the nature, teaching concepts, teaching objectives, teaching methods and
evaluation methods of the humanities general curriculum. In view of the con-
cept of scientism education toward extreme, we should emphasise the essen-
tial characteristics and uniqueness of life education in humanistic education,
that is, the object of humanities education is not the material world, but the
person with life vitality and the person with potential development ability. The
fundamental purpose of education is to promote the development of students,
including intelligence and non-intellectual. It is the subjective world of stu-
dents to be changed and it is to explore the meaning and realm of human ex-
istence as the center, to build the spiritual home and ideal world of human
beings for the purpose. Therefore, the learning results of humanistic educati-
on, which is integrated into life education, tend to be of value, such as life vi-
ew, survival view, life view, life and life view guidance and construction.

In the teaching concept, in view of the traditional teaching model to the
theory of its own self-contact, OBE teaching model is not too concerned about
the students’ current life reality and the shortcomings of their emotional ex-
perience. Into the life, education of the humanities curriculum teaching is to
help teachers change the teaching concept, emphasising the “people-oriented”
educational concept. Emphasis is placed on knowledge learning, ability tra-
ining and whole-person quality training of students. For education, not only
spreads knowledge, but also encourages the teaching object as a real, living
life individual, the correct treatment of college students’ true feelings, the so-
lution of life difficulties and psychological confusion. Change the teaching
mode, on the basis of making classroom teaching full of life vitality, carry out
more discussion-based teaching. No discussion is not a class and students do
team work together, discuss, given the full play to the enthusiasm and initi-
ative. Not only to impart humanistic knowledge, but also to pursue the teac-
hing of openness, practice and moral cultivation. To change the assessment
mode, the examination content is mainly personalised, self-cutting, realistic
topics, to give students a chance to open their own mental window, letting
students face their own lives, show the life of consciousness, reflection and
growth.

3. Curriculum design expands opportunities.

In space, time and content to open the classroom, each student is the
main body of participation in learning. OBE teaching evaluation focused on
learning results, not directly to achieve the final results as the goal. Flexible
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set learning time, reasonable allocation of learning resources, no longer focus
on synchronisation, students have more opportunities for communication,
groups or teams to analyse and solve problems; teachers give encouragement
and guidance, no longer to a unified standard to evaluate students, respect
for student differentiation, to give personalised development opportunities. In
a word, OBE teaching mode can promote teachers’ teaching from spontane-
ous to self-conscious, consciously from the training of students’ expected le-
arning results to organise teaching. And the teaching of the concept and con-
tent of life education is also more profound and concrete interpretation and
realisation of humanities courses of the expected learning results. They toget-
her make teaching an effective activity, but also to achieve the “people-orien-
ted” educational goals, promote the life growth of students. To train students
to become a social person who, under the guidance of the socialist core value
system, is physically and mentally healthy, active in spirit, self-responsible,
serves the society and abides by order.

Ye Lan wrote in Let the classroom shine a life: “Only in such classes, te-
achers and students are fully committed, they are not only teaching and lear-
ning, they are also feeling the surge and growth of life in the classroom” [16].
Only in such a classroom, will teachers’ labor flash the glory of creation and
the charm of human nature. Teaching is not only related to science but also
with philosophy and art, which reflects the essence of educating people.
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