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Abstract. Introduction. English has been the official language as well as medium of in-
struction (MOI) in higher education of Pakistan for over 70 years despite decolonisation in Asia
in 1950s. However, the majority of undergraduates come from non-EMI (English as a medium
of instruction) background because MOI in private or public primary and secondary schools is
either regional or local language. Therefore, first year undergraduates face challenges in EMI
classrooms at university.

Aim. This study aimed to investigate the challenges first year undergraduates with non-
EMI background face in an EMI classroom in a public sector university in Sukkur, Pakistan.

Methodology and research methods. Using the case study approach, six purposively
selected participants were interviewed using semi-structured interviews as the data collection
tool.

Results and scientific novelty. The findings reveal that the learners face issues such as
ineffective presentation, incoherent answers in writing, difficult grammatical structures, lack
of vocabulary and partial comprehension of content. One of the key findings of the study is the
psychological pressure students experience in an EMI classroom. The research is novel in the
sense it brings to light language-related issues faced by students such as lack of vocabulary,
improper organisation of ideas, and the role of varied language level of books and teachers.
Since these challenges have not been explored at undergraduate level, and that too for students
from non-EMI background, the study bears great significance for all stakeholders to develop
effective strategies for future.

Practical significance. The study will have implications for both policymakers and
practitioners in higher education of Pakistan.
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AnHomauyusi. Beederue. AHTAUHCKUI ObIA OOUIIMAABHBIM S3BIKOM, a TAKXKE CPEICTBOM
obydeHHus B BBICIIEM 0oOpa3oBaHWU [lakHcTaHa Ha MPOTSKEHUHU Ooasee yeM 70 AeT, HECMOTPS
Ha [EeKOAOHH3aIuio B A3un B 1950-x rogax. Tem He MeHee GOABIIMHCTBO CTYyAEHTOB HE UMEIOT
OIIbITA HCIIOAB30BAHHUS AHTAUMCKOTO 3bIKa KaK S3bIKa OO0y4YeHHsI, IIOTOMY YTO KakK B YACTHBIX,
TaK ¥ B TOCYyJapCTBEHHBIX Ha4YaAbHBIX M CPEAHHX IIIKOAAX HCIIOAB3YETCS PETHOHAABHBIM HAW
MECTHBIH a3bIK. TaKUM 00pa3oM, B YHUBEPCHUTETE IIEPBOKYPCHHUKH CTAAKHBAIOTCS C IIpobaeMa-
MH IIPH 00y4YE€HHHN HA aHTAHMCKOM SI3bIKE.

Ilenw. [laHHOE HCCA€IOBAHHE HAIIPABAEHO HA H3ydeHHe IPOoOAEeM, C KOTOPBIMH CTAAKH-
BalOTCS CTYAEHTHI IIEPBOrO Kypca B rocymapcrBeHHoOM yHuBepcutere B Cykkype ([lakucran),
paHee He oOy4JaBIIIHeCs HA aHTAHUMCKOM f3BIKE.

Memoodonozust u memoosl uccnedosarus. B Xoze TeMaTHYECKOTO HMCCAENOBAHHUSA IIECTh
CIIEIIMaABbHO OTOOPAHHBIX YYACTHUKOB OBIAM OIIPOIIEHBI C MCIIOAB30BAHHEM IIOAYCTPYKTYPHPO-
BaHHBIX UHTEPBBIO B Ka4eCTBE UHCTPYMeEHTa cOopa JaHHBIX.

Pesynomamul u HayuHast HO8U3HA. Pe3yabTaThl IOKA3bIBAIOT, YTO y4allllecs CTaAKHBa-
IOTCS C TaKUMHU IIpobaeMaMu, KakK Hed(p(EeKTHBHOE H3A0XKEHHE, HEIIOCAEIOBATEABHBIE ITHCh-
MEHHBIE OTBETHI, CAOXKHbBIE FPaMMaTHIECKHUE CTPYKTYPbI, HEOCTATOK CAOBAPHOTIO 3aIiaca M 4da-
CTHYHOE NTOHHUMaHUe cofepzkaHud. OTHUM U3 KAIOYEBBIX PE3YABTATOB HCCAEIOBAHUS SIBASIETCS
TIICUXOAOTHYECKOE JaBACHHE, KOTOPOE CTYAEHTBI HCIIBITHIBAIOT IIPH OOy4YEeHHM Ha aHTAUNCKOM
a3pIKe. MccaemoBaHue sIBASIETCS HOBBIM B TOM CMBICAE, YTO OHO ITIO3BOASIET BBISBUTH CBS3aH-
HbIE C SI3BIKOM IIPOOGAEMBI, C KOTOPBIMH CTAAKHBAIOTCS CTYAEHTBI: OeQHBIN CAOBApHBIHM 3amac,
HEIIpaBUAbHAS OpraHu3alvs uaei, pasHas CAOXKHOCTE YIeOHbBIX ITOCOOUM U pas3HbIM A3bIKOBOM
YPOBEHB IIpENoaBaTeACH.

IIpaxmuueckoe sHauerue. MccaemoBaHne NUMeeT 3HaYeHHE KaK A IIPeACTaBUTEACH II10-
AUTHYECKUX CTPYKTYP, TAK U [IAd IIPAKTHKOB B cpepe BbIcIIero obpasoBanusa I[lakucrana, a
TaKXKe A BCEX 3aMHTEPECOBAHHBIX CTOPOH B pa3paboTke 3(h(EeKTHUBHBIX CTpaTeTHii B Oymy-
IIEM.

Knroueevle cnoea: aHTAUHACKUN S3bIK, CPeACTBO oOydeHus, EMI, Briciiiee o6pa3oBaHue,
AHTAMMCKUH A3BIK, TPYAHOCTHU.
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Challenges for first-year undergraduates with a non-EMI background in an EMI classroom: A case study

Introduction

Having taken the role of global lingua franca, English has penetrated the
world of science and technology, arts and architecture, fashion and designing,
business and diplomacy, and education and literacy. Its increasing role in ac-
ademia has led it to be a “medium of instruction at universities in Europe and
worldwide” [1]. In the words of Dearden and Macaro [2], English as a medium
of instruction (EMI) refers to “providing instruction in English in contexts where
English is not the language commonly spoken”. Substantial research-based ev-
idence suggests that there is a rapid increase in EMI [2]. Phuong and Nguyen
[3] also affirm the growing popularity of EMI in higher education [HE] globally
because of its nature as an international means of communication. Indeed, EMI
is spreading far and wide on the globe. Soru¢ and Griffiths [1] highlight in their
study the use of EMI in different parts of the world such as in the Middle East,
Austria, Italy, Poland, Spain, the United Arab Emirates (UAE), Korea, Japan and
Zimbabwe.

Problem Statement

Despite decolonisation in Asia in the 1950s, English has remained dom-
inant in education in the post-colonial countries and has been adopted as the
MOI for Higher Education [4]. Therefore, although several educational policies
have been made over seventy years and a host of changes have been made re-
garding the medium of instruction in schools, English has consistently been the
MOI in higher education of Pakistan [5]. Another reason mentioned by Khan [6]
for consistent use of EMI in higher education is the availability of easily available
reading material in English.

However, a large number of students in public sector universities come
from a non-EMI background as English is the MOI in private schools, while
Urdu or vernacular languages, i.e. Sindhi, Pashto are the medium of instruction
in the majority of public sector primary, and secondary schools [5]. Moreover,
regardless of the nature of the institution, i.e. private or public, vernaculars
are the default language(s) for both formal and informal conversation between
teacher and students, and students and students.

Besides, Pakistan is a multilingual country with linguistic diversity of
0.802 on the Greenberg index [7]. The calculation is made based on the “popu-
lation of each language as a proportion of the total population which suggests
that a large number of people do not share their first or heritage language” [5].
Therefore, English is sometimes the second or third or fourth language of a
large number of students. This is one of the reasons Pakistan has adopted a
three-language structure [6] with vernacular fulfilling the first role; Urdu, the
second role and English, the third role [8].

Obpaszosarue u Hayka. Tom 23, Ne 8. 2021 / The Education and Science Journal. Vol. 23, Ne 8. 2021

191



© K. A. Siddiqui

Given the linguistic diversity of learners and different MOI at the school
level, chances of challenges for undergraduates with a non-EMI background in
an EMI classroom at university cannot be ruled out. Studies conducted in dif-
ferent non-English countries report the problems undergraduates face in EMI
classrooms in speaking, reading, writing and more importantly in comprehen-
sion of texts or lectures. Likewise, the students joining the university in Pa-
kistan are said to have several issues in the EMI classroom. Quoting several
studies [6, 9, 10] conducted in the context of Pakistan, Mahboob [5] makes a
point that EMI, despite being a medium of instruction in Higher Education of
Pakistan since its inception and a most preferred medium of instruction is not
devoid of controversy and problems for students. University students who come
from non-EMI educational backgrounds experience difficulties in comprehend-
ing lectures and making assignments in English.

Although the points raised by the researcher are valid yet it is crucial to
note that all three studies that he analysed have been conducted in major cities
of Pakistan. And more importantly, the studies [9, 10] have explored the atti-
tudes of learners towards EMI. They do not specifically explore the problems of
university students who study in small public sector universities of various cit-
ies where educational facilities are fewer and the influence of mother tongue on
education is great. Therefore, the existing literature lacks any empirical study
focusing on challenges first-year undergraduates with a non-EMI background
face in EMI classrooms at a public sector university.

Since students have to study in EMI classrooms for their whole degree
programmes, it is imperative to explore the challenges they face in these classes
so that effective strategies can be devised to tackle them. So, this study aims to
explore challenges first year undergraduates with a non-EMI background face in
EMI classroom at a public sector university in Sukkur, Pakistan.

Research Question

What are the challenges for first-year undergraduates with a non-EMI
background in an EMI classroom?

Literature Review

The perceptions about EMI may vary from context to context. However,
research signposts that EMI poses challenges to students in multifaceted ways
which may also vary contextually. As Marsh [11] believes that not only devel-
oping but also developed countries face challenges related to EMI. This section
highlights the challenges of EMI for undergraduates by quoting the quantitative
studies followed by qualitative ones conducted in various countries.

Cankaya [12], through an integrative study in a Turkish setting, reports
students’ difficulty in understanding exam questions. In the case of Taiwan-
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ese students, Yeh [13] mentions with the help of quantitative findings that ter-
tiary level students gain a poor understanding of concepts which affects their
disciplinary knowledge. Macaro and Akincioglu [14] also adopted a quantita-
tive design and found that Turkish university students faced issues related to
all four skills- reading comprehension, writing, listening comprehension and
speaking. Even Belhiah and Elhami [15] adopted a questionnaire and remarked
that participants from six universities of the United Arab Emirates (UAE) strug-
gled to comprehend subject content in EMI classes. Similarly, Dafouz and Ca-
macho-Minano [16] examined the impact of EMI on the academic performance
of first-year undergraduates in their Financial Accounting I course in Span-
ish background. The statistical data revealed that non-EMI students (students
taught through Spanish) faced vocabulary-related problems during the course
but they participated in class activities very actively. Al Zumor [17], on the other
hand, surveyed 264 students of different scientific disciplines in Saudi Arabian
context and found that they faced problems of comprehension and assessment
with more than 70% of participants attributing their failure to assessment in
English. Meneghetti [18] reports in her master thesis research conducted in
Italy that second-year students of different departments faced issues related to
teachers’ English proficiency that affected their comprehension of the subject.

An important qualitative study on the subject was that of Evans and Mor-
rison [19] who conducted a longitudinal study in Hong Kong and noted that uni-
versity students faced problems of technical vocabulary, lecture comprehension
and academic style. Likewise, Yildiz, Soruc [20] employed an open-ended ques-
tionnaire and discovered that students faced issues related to code-switching,
teachers’ language and technical vocabulary. Adding to the qualitative studies,
Soruc and Griffiths [1] conducted a study in the Turkish context to investigate
the difficulties English medium instruction posed to the students in Interna-
tional Relations (n = 24) and Psychology (n = 15) classes. The data collected
through video recording of classes, open-ended questionnaires and stimulated
recall interviews revealed that the students faced difficulties regarding speaking
and listening, teacher and vocabulary.

An interesting thing about the quoted studies is that most of them have
adopted a quantitative design and have either endorsed the previous results or
have added an increase to the percentage of results already produced findings.
Qualitative studies, though very few, have brought to light issues concerning
code-switching and academic style. This reflects the importance of the qualita-
tive data to explore the challenges of EMI.
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Methodology

Context

The context of this study is a public sector university situated in Suk-
kur, Pakistan. The university has five departments namely Business Admin-
istration, Electrical Engineering, Math, Computer Science and Education. The
reason for choosing this context for the study is twofold. First, the universi-
ty has an innovative programme known as National Talent Hunt Programme
through which around 300 students are selected and awarded scholarships on
merit-cum-need basis to educate potential but poor students who cannot afford
higher education. Since the programme covers various cities of Pakistan and an
equal proportion of students are selected from each province, the population is
very diverse in terms of socio-economic levels, gender, religion, and educational
and cultural background. Second, the ease of access to data for the researcher
makes this context a preferable choice.

Design

This study follows a qualitative case study because it aims to get an in-
depth understanding of the challenges first-year undergraduates with a non-
EMI background face in an EMI classroom. A case study focuses on numerous
“instances of a particular phenomenon to provide an in-depth account of events,
relationships, experiences, or processes occurring in that particular instance”
[21].

Participants

The major population of the study is first-year undergraduates with a
non-EMI background. To get the desired sample of six participants for a semi-
structured interview, purposive sampling was done. Participants were majorly
selected on the basis that they had done their Matriculation and Intermediate
(college studies) from a government institution where MOI is either Urdu or
any regional language. Besides, participants were selected coming from different
areas of the country so that the sample should be varied and different ideas
could be got from them. Two of the four research participants were female
whereas four were males. Purposive sampling makes it easy for the researcher
to select participants with features required for the study [22]. Table 1 shows
the pseudonyms of participants, their cities, their degree programme and the
semester.
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Table 1

Description of the participants of the study

Pseu.dc.)nyms of Native Cities Department Semester
Participants
Sui, Balochistan Electrical 02
Usama (M) Engineering
Kohat, KPK Maths 01
Jawad (M) Layyah, Punjab Business 02
Mubashir (M)
Abdullah (M) Gilgit Baltistan Business 02
Igra (F)
Agsa (F) Sukkur, Sindh Education 01
Shikarpur, Sindh |Computer Science |01

Data Collection Tools

Semi-structured interviews

Semi-structured interviews were conducted with all six participants
one by one on a different day so that the data could be handled properly and
meanings could be made out of the conducted interviews for further guidance in
other interviews. The participants were given free choice to speak either English,
Urdu or Sindhi. One of the participants agreed to the interview in English, one in
Sindhi and the rest in Urdu. Their interviews were audio-recorded, translated and
transcribed. The interview guide comprised three sections: basic introductory
information, questions on production (writing and speaking) and comprehension
(reading and listening). Semi-structured interviews were conducted because
semi-structured interviews provide researchers with some flexibility to shuffle
their questions and explore predetermined areas more and more with the help
of open-ended questions [23].

Data Analysis

Data collected through these interviews were analysed using thematic
analysis. For the qualitative data analysis and interpretation purpose, a six-
step process — coding, grouping the themes, displaying data, interpreting the
findings, and validating the results — defined by Creswell [24] was followed.

Results

Difficulties in Production (Speaking and Writing)

The participants of the study were asked about the kind of writing and
speaking they did during their degree courses. The participants unanimously

responded that they had to prepare notes, write paragraphs, essays and report
assignments and they had to write descriptive answers in exams. As for speaking,
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they said they were engaged in group discussions, individual as well as group
presentations and they had to have brief discussions with the teachers inside
and outside the classrooms.

Ineffective presentation or explanation

The findings reveal that they face issues in answering the questions of
teachers in English especially when they have to speak before other students.
Besides, they experience problems in giving their thoughts a clear shape of
sentences while speaking to classmates during an activity or responding to the
teachers’ questions. One participant namely Agsa said, “I know that what I have
in my mind is correct [...] yet whenever I try to say it. I do not mean exactly
what I have in my mind”. She reported that the same/similar thing happens to
her sometimes during a group discussion with classmates also. Upon further
inquiry, she said, “I feel this problem because maybe my English is not good”.

Organisation and production of coherent answers

On the other hand, the participant Mubashir said that he faced the issue
of organising his thoughts in English and putting them on paper in a coherent
way. He said, “My English teacher deducted my 2 marks in the mid-term exam
and when I enquired him about the deduction, he showed me the rubrics where
2 marks were allocated for coherence in answers. The teacher said you have
many ideas but they have no proper connection and have no flow”.

Grammatical structures

In addition to ineffective explanations and incoherent answers, almost all
the participants mentioned at various places in their interviews that grammatical
structures created a challenge for them in writing and speaking in English
during the class or elsewhere. Upon further inquiry of what sort of grammatical
structures bothered them, three of the six participants named the use of tenses
in a given situation as challenging for them. For instance, participant Iqra said,
“Although I have studied tenses from early years in school, I still feel some
difficulty in using proper tense [...] when I present before class, I use present
instead of past and my message does not get across”. In a slightly better position,
participant Abdullah, whose English-speaking skill was comparatively better
than the other participants, said, “It was not grammar but punctuation marks
and spellings that confuse me in different written quizzes and assignments”.

Lack of vocabulary

Lack of vocabulary was a common issue discussed by all research
participants. They believed that lack of vocabulary hinders their expression
not just in speaking tasks or activities but also in writing during exams
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especially. This issue was majorly highlighted by two participants: Usama from
Sui, Balochistan and Agsa from Shikarpur, Sindh. One of the reasons for this
coincidence might be a poor standard of education in those areas. For example,
the female participant said, “My presentation is not good most of the time
because I remember all my ideas by heart [...] I have less stock of vocabulary
because of which even in exams I cannot recall a proper word to be used to
answer the question [...] the words that I use sometimes I do not feel convey the
sense I desired to produce”. Similarly, the male participant said he crammed
his presentation often so that he did not stop in between presentations just
because of searching words in mind. He said, “If a presentation is long, I speak
slowly because I have to kill time of presentation [...] speaking fast in a long
presentation empties my mind and I look for words to utter the succeeding
thoughts but I cannot find words. So, I speak slowly”.

Difficulties in Comprehension (Reading and Listening)

As mentioned previously, the participants of the study were asked about
the kind of listening and reading they do during their degree courses. They said
that they had to study the prescribed course book most of the time for their
degree courses. However, they had to go through the hand-outs, slides or any
other supporting reading material teachers provided. Similarly, they had a lot
of exposure of to listen to English due to peer talk, teacher talk, presentations,
course-related audios or videos etc.

Level of language

Another significant aspect that at least three participants surfaced
during their interviews was the level of language related to books and teachers.
Participant Jawad said that he understood the content of books most of the time
but “some books confuse the sense because of tough language (words) used in
the book”. Although the participant’s view holds water yet nature of the subject
and language proficiency of the participant can be important variables in this
example. On the other hand, participant Iqra said, “I think my listening skill is
good but one of my teachers has done his PhD. from the UK speaks so fast that
I barely understand the concept.” At another point during the interview, she
said, “Sometimes he uses words which I cannot understand”. On the contrary,
Participant Mubashir said that teachers’ accent has not been so much of an
issue because of almost similar [South Asian| accent”. Another participant,
Jawad mentioned that he experienced issues in comprehending Calculus
questions. Abdullah said, “Sometimes the instructions given for assignments by
teachers are written in such a way that they are not clear to us and we have to
ask teachers what to do”.
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Partial comprehension

Interviews of three participants revealed that they faced the issue of
partial comprehension mainly due to concentration on language and content
simultaneously. Usama said, “I have faced issues in English as I come from a
place where there was no environment of English. However, after hard work, I
have improved a lot. But when I study any new topic and the teacher explains
in English, I feel problems [...] previous knowledge helps understand topics
[...] new topic in English doesn’t get through easily because I have to focus on
understanding language and concept simultaneously”.

Psychological pressure

One of the key findings of the study is the psychological pressure
participants said they experience in classes. Appearance on the stage or dais,
lack of confidence while speaking before class or directly with the teacher, fear
of laughter by classmates if any grammatical mistake is made and shyness,
are some of the psychological issues faced by them. Igra, for example, said, “I
speak to friends in group discussions easily after all they are friends and they
encourage me if I make mistakes. But when I am asked to present before class,
I shudder with the thought of being the centre of everyone’s sight”.

Discussion

This study aimed at investigating challenges first-year undergraduates
with non-EMI face in an EMI classroom. After analysing the data got from
interviews of participants, the study found that first-year undergraduates
experience issues such as ineffective presentation, incoherent answers in
writing, grammatical structures, lack of vocabulary, and partial comprehension
of content and more importantly psychological pressure.

The study findings revealed that participants were unable to deliver
effective presentations or give proper answers. They were sure of the accuracy
or correctness of their answers yet they felt short of uttering them. This refers
to the problem of diffidence in talking English. Apart from this issue of lack of
self-confidence, certain cultural factors might be at play because the participant
Agsa appeared to be more religious and reserved out of all participants. So, for
a student like her, it might be more challenging to speak in English and become
a centre of attention of all classmates. And when one becomes the centre of
attention during his/her talk, psychological factors such as fear of being wrong
or fear of being laughed at by classmates influence the use of language. This
point corroborates with the study of Lee and Sung [25] conducted in the Korean
context where they mention the use of EMI as a factor for learners’ willingness
to communicate. Besides, low proficiency of students in English can also cause
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issues of improper presentation and incoherence as was also pointed out by
Kirkgdz [26] in his study in the Turkish context.

Another important aspect of the findings was issues related to language.
For example, participants mentioned improper use of tenses and lack of
vocabulary as their key issues in production skills and language fluency and
speed of their teachers as few issues in EMI classes. Their consistent learning of
English at schools and colleges, and their habit of cramming presentations even
at the university level portrays a dismal picture of language teaching at lower
levels in the Pakistani context. However, the teachers’ responsibility to adjust
the level of language he uses in the class and the speed at which he speaks are
points of consideration for all teachers teaching in EMI classes. This issue was
also highlighted by Yildiz, Soruc [20] in their study on challenges to students in
EMI courses. These language-related issues result in partial comprehension of
content for which students mentioned the use of alternative resources such as
lectures in Urdu on YouTube.

Conclusion

The concept of EMI has spread to many non-English countries and
has resulted in courses and degree programmes based on EMI. A qualitative
investigation regarding the challenges of undergraduates with a non-EMI
background in an EMI classroom in the Pakistani context reveal challenges
related to productive skills, language skills, comprehension and psychology.
Although they might be able to cope with the challenges themselves by using
different means, there is a need to find out workable strategies students might
use to deal with these challenges if institutions want to continue EMI policies for
their various courses and degree programmes.

Limitations of the study

Since this is a case study, this study aimed to get an in-depth insight
into the challenges of undergraduates with a non-EMI background in an
EMI classroom. Although the insights from the participants have been very
interesting, the use of one research tool stands as its limitations. Moreover, due
to cultural constraints and time limitations, the study could not approach more
female participants or an equal number of participants from each department.
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