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Abstract. Introduction. Jordanian education system encourages students to invest their
potentials to fulfill their needs, make their ambitions come true and achieve success in their
lives. However, many students still face problems in determining their ambitions and vocation-
al tendencies to attain their goals.

Aim. This study aims to identify the degree of ambition level and its relation to the vo-
cational tendencies among university students with respect to the common culture. It focused
on two main domains, namely the ambition level and its relation with vocational tendencies.

Methodology and research methods. A quantitative method was adopted to analyse the
data. The study sample consisted of 500 male and female students studying at Al-Balqa Ap-
plied University (BAU) chosen randomly. The authors developed a study instrument which was
divided into ambition level 10 items. Strong — Campbell Interest Inventory Scale was applied
to examine the tendencies of vocational development. This scale consisted of 42 items divided
into six domains.

Results. The results showed there was a statistically significant positive relation be-
tween the ambition level and vocational tendency among BAU students. There were statistically
significant differences at (.05 = a) in the ambition level attributed to the effect of the gender
factor in favour of females. Also, there were statistically significant differences in the vocational
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tendencies attributed to the gender effect in all domains except the vocation selection domain.
These differences were in favour of males in relation to the study materials domain, but in
favour of females in relation to all the other domains as a whole. The vocational tendencies
variable was considered a significant variable that increased the achievement of students’ am-
bitions.

Scientific novelty. The study concluded that developing social changes require a high level
of ambitions to cope with the continuous developments in different domains particularly the aca-
demic domain. Educators can develop students’ ambition level and identify vocational tendencies
to excel in their own goals toward innovation and creativity in light of the common culture.

Practical significance. The study draws interesting conclusions based on the analysis
and discusses practical recommendations for key stakeholders. The Ministry of Education
in Jordan should pay more attention to the vocational tendencies among students from ear-
lier stages to direct these tendencies in appropriate ways that provide students with a good
academic life leading to decent social, vocational and practical life that gets along with the
common Jordanian culture. Besides, universities are recommended to focus on ways of de-
veloping the ambition level among students by raising parents’ awareness to set a good ex-
ample to their children, bring them up from an early age to be ambitious and promote their
ambition level.

Keywords: Al-Balga Applied University, ambition level, common culture, vocational
tendencies
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AnHomauyust. Bgedernue. UopmaHckas cucreMa oOpa3oBaHUS IIOOLIPSET CTYAEHTOB
BKAQIBIBATh CBOM IIOTEHIMAA B YZOBAETBOPEHHE ITOTpeOHOCTEM, peaan3alivio aMOuIui U no-
CTHZKEHHE yCIlexXa B JKU3HU. TeM He MeHee MHOTHE CTYOEHTHI MO-IIPEKHEMY CTAAKHBAIOTCH C
npobaeMaMH B OIIPEeEACHUH CBOUX aMOUIHNHI U IIPOPeCCUOHAABHBIX TEHIEHIIUH AT TOCTHKE-
HUS IIeAEH.

Ilenv. 9TO HMccaemOBaHME HAIIPABACHO Ha BBIIBA€HHE CPeH CTYAEHTOB BY30B YPOBHS
aMOuIuii U IIpPoPeCCHOHAABHBIX TEHAEHIIN, CBI3aHHBIX C 00Ile#l KyAbTypoii. MccaemoBaHume
chOoKyCcHpOBaHO Ha [ABYX OCHOBHBIX JOMEHAaX, & UMEHHO Ha YpOBHE aMOUIIHI U ero CBA3U C
1podPeCCHOHAABHBIMH TE€HIECHITUIAMH.

Memooosnozust u memoosbl ucciedosaHus. [Iasad aHasu3a JAHHBIX OBIA HCIIOAB30BaH KO-
AWYECTBEHHBIN MeTon. BrIOopKa mccaenoBaHusa BKaodasa 500 CTyOEHTOB MYZKCKOTO H JKEH-
CKOTO II0Aa, obydJaromuxcs B IIpukaaiHOM yHUBepcHTeTe Aab-Baska, BRIOPaHHBIX CAy4YaHHBIM
o6pazoM. ABTOPEI pa3paboTasl HHCTPYMEHT HCCAEIOBAHMs, KOTOPBIH OblA pa3geaeH Ha 10 myH-
KTOB — ypOBHe# ambunuii. MHBeHTaph nHTepecoB CTpoHra — Koammnbeasa ObIA HCIIOAB30BAH AT
aHaAW3a TeHAEHIIHU ITPOPeCCHOHAALHOTO PAa3BUTHA. JTa IIIKAAA COCTOIAA U3 42 IIYHKTOB, pas-
JEA€HHBIX Ha IIeCTb JOMEHOB.

Pesynomamul. Pe3yabTaThl MOKA3aAd HAAWUYHE CTATHCTUYECKH 3HAYHMMOH ITOAOXKHUTEAB-
HOM CBSI3U MEK/y YPOBHEM aMOUITNH U IpodpeCCHOHAABHOM TeHAEeHITNeH cpeiu cTyAeHToB [1pu-
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KAQ[HOTO yHHBepcuTeTa Aab-Baska. MIMeAuCh CTATHCTHYECKH 3HAYHUMbIE PA3AUYUs IIPU 4 =
0,05 B ypoBHE aMbuiuii, CBI3aHHbIE C BAUSHHEM I'eHAEePHOTro (haKTopa B ITOAB3Y KEHIIH. Kpo-
Me TOTO, OBIAM CTATHCTHYECKH 3HAYUMble PAa3AHYHs B IIPO(ECCHOHAABHBIX TEHICHIIUSIX, CBS-
3aHHBIX C M€HAEPHBIM acIIeKTOM, BO Bcex obaacTdax, KpoMme obaacTu BeIbopa mpodeccuu. OTH
pasandus ObIAU B ITI0AB3Y MY2KYHH I10 OTHOILIEHHUIO K JOMEHY «ydeOHbIe MaTePHAABI», HO B IIOAB3Y
JKEHIIUH I10 BCEM OCTaABHBIM JIOMEeHaM B IeAaoM. IlepeMeHHas MpodeCCHOHaABHBIX TeHACHIIMH
CUNTaAACh 3HAYHUMOM IIepEMEHHOMH, MTOBBIIIAOIIEeH JOCTHKEHNE CTYACHYECKHUX aMOHUITHH.

Hayu+as HosusHa. ABTOPBI TIPHUIIIAN K BBIBOAY, YTO Pa3BHUTHE COLMAABHBIX M3MEHEHHUH
TpebyeT BBICOKOTO YPOBHS aMOUITHM, YTOOBI CIIPABUTHCH C HEIIPEPBIBHBIM PA3BUTHEM B PA3AHY-
HBIX 00AACTSIX, 0COOEHHO B akaaeMudeckoi cdepe. [legaroru MOTyT MOBBICUTEH YPOBEHEL aMOU-
IUY U OIPENEAUTH IIPOPECCHOHAABHBIE TEHACHIIUH YIaIIUXCs, YTOOBI IIPEYCIEeTh B TOCTHUKEHUH
COOCTBEHHBIX IleAel B 00AaCTH MHHOBAIIMH U TBOPYECTBA B CBeTe OOIleH KyABTYPHI.

Ipaxmuueckas sHauumocms. B iccaefoBaHUM [IEAQIOTCS WHTEPECHbBIE BBIBOIbI HA OCHO-
Be aHaAM3a U 00CYKIAI0TCS IIPAaKTUYEeCKHE PEKOMEHIAIINH AT KAIOYEBBIX 3aWHTEPECOBAHHbBIX
cTOopoH. MuHHCTepCcTBY oOpasoBaHus MopmaHWM peKOMEHAYeTCH YAEASITH OOAbllle BHHUMAaHHSI
IPoeCCHOHAABHBIM TEHAECHIIUSIM CPEIH YYaluxcs 6oAee paHHUX CTYIIeHeH, YToObI HAaIIPaBAITh
9TH TEHACHIIUH HaJAeXKalluM 06pa3oM [ast obecriedeHUs yJaluMcs aKaaeMHUdeCKON JKU3HU Ha
BBICOKOM YPOBHE, BeAyIled K HOCTOMHOM COIIMAABHOM, MPO(ECCHOHAABHOU U IIPAKTHYECKOU
JKHU3HH, KOTOpasl codeTaeTcs C oObIdHOM KyabTypoidt HMopmanuu. Kpome Toro, yHHBepCHTETaM
CA€LyeT COCPEeOTOYNTECS Ha CIIoco0ax pa3BUTHS yYPOBHS aMOUIINM CpeIu CTYAEHTOB IIyTeM II0-
BBIILIEHHS OCBEIOMAEHHOCTH POAUTeAei, YTOOBI OHH ITOAAaBaAN XOPOIIH IIPUMEDP CBOMM JETAM,
BOCIIUTBIBAaAH HX C PAHHETO BO3pPAcTa IIEACYCTPEMACHHBIMH U IIOBBIIIIAAN UX YPOBEHBb aMOUITHH.

Knroueevle cnoea: IpuUKAaIHON yHUBepcuTeT Aab-Baska, ypoBeHb aMbuiiuii, obIias
KyABTYPa, IPOhEeCCHOHAABHBIE TEHICHIIHH.

BnazodaprHocmu. ABTOPBI BBIPIKAIOT TAYOOKYIO IIPHU3HATEABHOCTH 3KCIIEPTaM-pPELEeH-
3€HTaM U Hay4YHBIM COTPYAHHKAM, KOTOPBIE HAIIIAH BPEMs U IIPOBEAHM SKCIIEPTHBIN aHaAHU3 Te-
KYIIIETO MCCAEIOBAHU.

Anst yumupoeanust: Jauaa X. M., Aab-m3apu M. M., Xaaaca . K., O6e#imat A. M., Pa-
6abax M. A., Aab-AraBHe M. X. YpoBeHb aMOULIMi U ITPOECCHOHAABHBIE TEHAEHIIUMH CTYAEHTOB
By3a, CBsI3aHHbIE C 00IIel KyabTypoii. O6pazoBanue u Hayka. 2022. T. 24, No 6. C. 153-176.
DOI: 10.17853/1994-5639-2022-6-153-176

Introduction

It has been acknowledged worldwide that educational systems are being
developed and reconstructed to maintain a wide range of transformations that
happen all over the world. In fact, new educational systems emerging and im-
plementing innovative educational policies as well as globalisation have creat-
ed new trends that affect individuals’ ambitions. A growing common culture is
becoming more diverse and has created different tendencies at students’ levels.
Such an effect can be observed in terms of learning motivation, learning skills,
age and previous education [1-3].
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Selecting an appropriate vacation in lights of current social and cultur-
al developments as well as economic growth has become one of the crucial is-
sues which affect individuals’ employment, whether positively or negatively [4].
Therefore, serious considerations are given to the ambition level and vocational
tendencies by which individuals excel in their own goals toward innovation and
creativity, in particular, with dramatic developments that assist and support indi-
viduals’ abilities, their vocational tendencies and living strands in the lights of the
common culture. Among these considerations are the high school levels, which
affect students’ personalities as well as determine the choice of academic streams
and majors or vocational domains, thus, these particular levels are considered the
first step and a basic juncture which determine students’ future career [5].

The rapid transformation from an industrial economy to knowledge econ-
omy restructures the career paths and work in a knowledge-based society and
a change in the labour market demands, including qualifications, competen-
cies and skills that cope with the vocational and the diversity of academic pro-
grammes at private and public educational institutions [6]. However, there is
no harmony between the educational system outputs and the labour market
inputs. The changes are accelerated in all life aspects. Some of the changes
occur due to political, technological, environmental and cultural circumstances
followed by changes in students’ ambition levels and vocational tendencies. As a
result, a necessary improvement in vocational developments is becoming more
challenging to individuals. The ambition level should be relative to individuals,
in terms of the goals they aspire to achieve and fulfil their needs. Individuals
also attempt to challenge obstacles and pressures to attain a realistic ambition
level that fits their capabilities and positive aspects of their personality [7].

Students need to acquire self-realisation, polish their vocational personal-
ity and achieve their ambitions in order to be socially independent, to solve their
life and vocational problems, to acquire knowledge, to take decisions and to
shoulder a responsibility. Thus, this study seeks to examine the ambition levels
associated with vocational tendencies among BAU (Al-Balga Applied University)
students as well as how students respond to them (activities and impacts on
their ambition level), and what are the consequences for student’s goal orienta-
tion which narrows down their career path.

The study attempted to answer the following questions:

1. How do BAU students view ambition level in the lights of common cul-
ture?

2. How do BAU students view vocational tendencies level in light of com-
mon culture?

3. Is there a difference in the meaning of ambition levels with respect to
gender variable among BAU students in the light of common culture? And does
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the common culture of male and female students make a difference in identify-
ing the ambition level?

4. Is there a difference in the meaning of vocational tendencies with re-
spect to gender variable among BAU students in the light of common culture?
And does the common culture of male and female students make a difference in
identifying the vocational tendencies?

5. Is there a statistically significant correlation relationship between the
ambition level and vocational tendencies among BAU students?

Literature Review

Ambition level is a significant factor which shapes and characterises an
individual’s personality [8]. Ambition is also one of the main factors of an indi-
vidual success. In fact, an individual’s success builds self-confidence and moti-
vates ambition, which suggests that there is a direct relation between the goals
and the success of the experience. Successful experiences increase ambition lev-
els while constant frequency of failures lowers individual’s ambition level [9-11].

Ambition level is defined as a relatively consistent feature in which in-
dividuals are distinguished from one another in terms of their readiness and
access to goals depending on the difficulty, responsibility, perseverance and
tendency to excel. It is associated with both learning and teaching processes
which have received the attention of Al-Rumaih, who tried to find factors de-
termining the ambition levels. The researcher stated that achieving ambition
leads to activating and investing the potentials of individuals as far as possi-
ble [12].

The level of ambition can be recognised as the motive and impulse for
work to raise attainment, achievement and success in various areas, for it is one
of the essential parts of the psychological construction of the human being [13].
In the current study, ambition level is defined as the goal a university student
sets for himself/herself and seeks to achieve based on his self-assessment of
the academic experiences. A university student is supposed to develop his/her
competencies to excel, to take positively responsibility and to be self-confident.
Ambition level has three manifestations, which have an impact on personality
integration. Ali divided ambition into three levels [11]:

— Cognitive manifestation: it includes an individual awareness of his/her
silence of being right or wrong, or the individual’s ideas about his/her own self.

— Sentimental manifestation: it includes the individual’s satisfactions, re-
alisations and feelings of the level an individual aspires to.

— Behavioural manifestation: it implies the individual’s effort and actions
and reflects his/her goal-achieving behaviour.
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According to Jarwan, the level of ambition is associated with gifted stu-
dents for their mental characteristics and traits. Those students, who have high
ambition, own one of the characteristics of a gifted student [12]. They possess
characteristics and traits such as having a strong memory, owning multiple
interests, having a high level of expectations of self, being compassionate and
having a desire to be accepted and recognised by others. In addition, they have
emotional stability and less mental distraction compared to other students. In
fact, the way of thinking of gifted students’ can be described in terms of ideas’
quality, originality and creativity. Salem et al. examined the correlation between
achievement motivation, locus of control, ambition level and academic achieve-
ment of university students in Sudan [3]. They found a statistically significant
negative correlation between the achievement motivation and locus of control.
They also found that there is a positive correlation between the achievement
motivation and ambition level and a statistically significant interaction between
the levels of achievement motivation and levels of locus of control over scholastic
attainment.

With regard to vocational tendencies, earlier studies presented how per-
sonal state ambition is related to vocational identity, mastery orientation of
goals and a satisfaction for learning plans. With the concern of the relation be-
tween ambitions and the education investment, previous studies on students’
ambitions yielded that there is a motivation to achieve positive outcomes in the
academic patterns, for instance, college achievement, academic success and
vocational tendencies [14-16]. In the current study, the researchers define voca-
tional tendency as students’ scores on Campbell and Strong’s Scale, which was
adapted to measure vocational tendencies.

In terms of vocational tendencies, Adam and Christenson consider family
as one of the significant factors that has an impact on the vocational tenden-
cies regarding its interference with students’ choices, ambitions and goals of
academic and vocational majors [10]. The social factor plays an important role
in the process of setting goal orientation as well as the future position that stu-
dents hold. In some patterns, students follow their parents’ vocational steps
which have a direct relationship to the students’ goals and ambitions.

In addition, Adam and Christenson [10] and Al-Rumaih [12] pointed out
that students receive a vocational concept from their parents and families, which
leads to certain possibilities and effects (e.g. on their future career). These effects
can be summarised as:

— Accepting parents’/family’s vocational tendencies as they are, with no
single adaptation to the students’ academic lives.

— Behave against family’s guidance. This often leads to negative impacts
of both attitudes on the students’ lives, for instance, it creates confusion for the
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students to set goals and ambitions or take an academic path. As a result, the
students may lack self-confidence in setting goal orientation (decreasing the
ambition level) or to aspire to a vocational tendency.

Vocational tendencies have recently received the attention of a wide range
of researchers and scholars of social sciences with respect to their importance
to individual, family and the society [17-19]. Nowadays, a rapid development
in the vocational world and dramatic technological developments have taken a
place; therefore, it is important to think genuinely of new methods and solutions
to enhance students to develop their vocational tendencies and cultivate their
personal traits. According to Hayajneh et al. [20], the importance of vocational
tendencies is evident in vocational psychology for the following reasons:

— Vocational tendencies reveal to an individual if he shares the same ten-
dencies with colleagues.

— They also suggest that an individual with different tendencies should
achieve his/her own goals and ambition.

— They motivate an individual to choose certain domains and vocations
rather than others and be creative and innovative.

— Their importance lies in the ongoing developments of teaching and learn-
ing processes students follow in order to achieve a goal specific orientation and
be more ambitious by receiving specific training programs as well as utilising
educational model of learning and teaching.

— The have significance at the age of 18 years old in which an individual’s
growth and developments take a place.

Vocational tendencies have several benefits and characteristics that dis-
tinguish them, among other behavioural components. Many tests on vocational
tendencies measure specific competencies and abilities in addition to individu-
al’s desires (favours/disfavours) [21-23]. The results of these tests are neither
considered a threat to individual’s own self nor do they minimise self-confidence.
In fact, they yield the individuals’ real areas of inclinations of their minds. More-
over, these tests provide a detailed description of the vocational tendency pat-
terns with an average score of constant stability at least at adult stage. These
results are true indicators of goal orientation and plans in both academic and
vocational domains and they are the most reliable methods of disclosing the
actual individuals’ tendencies [24]. The researchers believe that vocational ten-
dencies have a clear impact on the individual’s personality in the long run. They
can determine the individuals’ future and success/failure marks. To sum up,
vocational tendency is a vital ability to take the right vocational decisions that
suit the academic competencies and vocational preferences to achieve a better
vocational adjustment. In the lights of the studies mentioned above, the cur-
rent study reveals an urgent need to identify the relationship between ambition
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level and vocational tendencies among students of BAU. Sawalha examined the
ambition and vocational maturity levels among a sample consisting of the high
primary education level in Jordan [15]. The sample consisted of 300 male and
female students in the ninth and tenth grades. Grades were selected intention-
ally, following the vocational maturity and ambitious scales. The results of the
study showed an average vocational maturity and ambition levels among the
study sample population. The results showed statistically significance differ-
ences in the vocational maturity and ambition scales related to gender variable.

In addition, they revealed no statistically significant differences in the so-
cial and economic patterns in which the scores were the average and high levels.
On the other hand, the scale revealed a significant difference at the academic
domain (vocational pattern) which was limited to an average level.

Abu-Zghaileh examined the vocational tendency level among the ninth
grade students in Palestine and its relation with the ambition level [1]. The study
sample consisted of 500 participants of male and female students of the ninth
grade of four towns and villages at Beer Al-Sabi. The sample was randomly se-
lected which made a 30% of the study population. To collect data, the researcher
employed two tools, namely, a vocational tendency scale and an ambition level
scale. The researcher also employed means and standard deviations, (t-test) and
Pearson Correlation Coefficient, One-Way Analysis of Variance (ANOVA), and
Scheffe’s Dimensional Comparisons Test to analyse the data. The study found
that the degree of the vocational tendency level among the ninth graders similar
to the degree of ambition level at Beer Al-Sabi villages were of average degrees. It
also showed a statistically significant positive relationship between the vocation-
al tendencies and ambition level in terms of the mental and social environment
and of the ambition level. The study, however, did not show any statistically
significance differences in relation to the vocational tendencies with regard to
the gender variable whether of the total degree and sub-areas.

Singh and Sharma investigated the level of aspiration and its effect on
academic achievements [7]. The study sample consisted of 600 ninth grade stu-
dents of Jammu District. The study revealed that educational aspiration had
a low relationship with the academic achievements. Al-Zahrani examined the
correlation relationship significance between ambition level and vocational ten-
dencies and the differences significance in the ambition level with the presence
of the academic major variable [25]. The study sample consisted of 239 male and
female students from the third secondary class at the Royal Commission Schools
in Jubail Industrial City. Two instruments were used, the first one measures
the ambition level and the other one measures the vocational tendencies. The
results showed a statistically significant relationship between the total degree
average of the ambition level and the whole vocational tendencies patterns at the
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significance level (0,05) and (0.01). The results also showed statistical signifi-
cant differences in the ambition level at the significance level (0.01) attributed to
the academic major more than of the averages of scientific streams and majors.

Al-Talaheen examined the effect of the vocational tendencies’ patterns on
the vocational maturity among first secondary school students in Karak Gover-
norate in Jordan [14]. The sample consisted of 530 male and female students.
The results showed that there were statistically significant differences between
student’s vocational tendencies and vocational maturity, but there were no stat-
ically significant differences between males and females. Al-Said investigated the
vocational maturity and its relation with the skill of taking vocational decisions
among the secondary school male and female students in Al-Madina in Saudi
Arabia [13]. The study sample consisted of 286 male and female students. The
results revealed a positive co-relational connection between vocational maturity
and skills of taking vocational decisions, but showed no statistically significant
differences between the averages of the vocational maturity degree among the
male and female students on the first and third secondary classes.

Geckova et al. examined the variables and factors, which are associated
with academic ambitions among adolescents and their relation with their par-
ents’ educational, social and economic levels as well as their relation with social
support presented by Slovakia Government [21]. The study sample consisted of
1992 male and female students, in accordance with SF-36 ambition scale. The
results showed statistically significant differences in the education level among
students whose parents were unemployed. In addition, other factors had a sta-
tistically significant association with educational aspirations such as, doubts
about the affordability of future study, school atmosphere, attitude towards
school and social support from father. Significantly, educational aspirations of
grammar school students were associated with father’s education, while the as-
pirations of their peers on lower educational tracks had a stronger association
with mother’s education and perceived social support from father and friends.
Moreover, a sense of coherence contributes to the reporting of educational aspi-
ration by the students on different educational tracks.

Also, Niemiec et al. attempted to identify the effect of ambition on individ-
uals after their graduation from university [26]. The study sample consisted of
240 participants, 84 male and 156 female university graduates. The study re-
vealed that ambition is positively associated with psychological health and also
has a positive relation to the basic psychological needs. Furthermore, the study
results showed that ambition was closely related either positively or negatively
to the psychological health among university graduates.

After reviewing the previous studies, the main idea of the ambition level
and its relation to vocational tendencies among university students in light of
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common culture has been discussed directly and indirectly. Some studies have
given serious considerations that there is diversity in the developments and
transformations in the educational systems as well as the labour market, which
increases the urgent need to cultivate and increase the students’ ambitions and
vocational tendencies to cope with the changes and developments that take a
place nowadays [27-29]. Other studies have focused on the connection between
ambition level and educational process as well as individual’s experiences which
play a major role in shaping students’ personalities [30-32]. Few studies associ-
ated ambition level and vocational tendencies with psychological construction of
the human being [18, 33]. Despite there are variations among these studies, all
of them agreed on the general attributes and properties of ambition level in light
of common culture among students (e.g. Geckova et al. [21], Niemiec et al. [26]).

Some studies confirmed the correlation between ambition level and voca-
tional tendencies [24, 33], while others revealed a strong relationship between
ambition level and vocational tendencies in terms of vocational decisions and
specialisation, which students aspire [34-36]. Some studies affirmed the varia-
tions of ambition level and vocational tendencies between male and female stu-
dents [30]. However, a few studies agreed on the relationship between ambition
level and vocational tendencies in terms of taking decisions for future career
depending on academic specialisations for both genders in light of common cul-
ture (e.g. Al-Mashiakhi [37], Geckova et al. [21]). On the other hand, Al-Said [13],
Bubany and Hansen [18] conducted the studies and revealed no differences in
vocational tendencies and occupational interests related to the gender variable.

Methods

Sample of the study

The study employed a quantitative research strategy along with a descrip-
tive correlation method to analyse the data. The sample of the study consisted
of 500 students of BAU (350 females, 150 males). It was chosen randomly. The
age of the members ranged between 18-24 years old. Table 1 shows the sample
and percentages according to gender variant.

Table 1
Frequencies and percentages according to gender
Gender Number Percentage, %
Male 150 30%
Female 350 70%
Total 500 100%
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Tool of the study

The researchers developed a study instrument which was divided into
ambition level 10 items and Campbell and Strong Scale which was developed
for vocational tendencies. This scale consisted of 42 items divided into six do-
mains. The two scales were ranked according to Likert Scale which extended
from (Strongly Agree = 5) to (Strongly Disagree = 1). Twelve professors majored
in teaching methodology, measurement and evaluation reviewed the scale. They
provided valuable comments on the scale items. Accordingly, no items were ex-
cluded from both scales.

Validity and reliability

To construct validity, the correlation coefficients of the scale items were
extracted together with the total degree in a pilot study sample of 40 individu-
als, from out of the study’s sample. The correlation efficient represents validity
indicator of each item in a form of a correlation coefficient between each item
and the total degree. The correlation coefficients of both of the items and the
instrument range from 0.363 to 0.590 as shown in Table 2.

Table 2
Correlation coefficients between the items and total degree
No. Correlation coefficient No. Correlation coefficient
1 .562** 6 .503**
2 .482%* 7 .523%*
3 .583** 8 .328**
4 487 9 524
S .590** 10 .363**

(*) statistically significant at the level of significance (.05)

(**) statistically significant at the level of significance (.01)

In spite of the fact that all correlation coefficients were not statistically
significant, they were at a satisfactory level; therefore, none of these items were
excluded. To verify the study instrument consistency, the reliability coefficient
was calculated using the internal consistency method according to Cronbach Al-
pha formula and it scored 0.78. To construct validity, the correlation coefficients
of the scale items were extracted together with the total degree in an exploratory
sample of 40 individuals, from other than the study sample. The correlation
coefficient represents validity indicator of each item in a form of a correlation
coefficient between each item and the total degree.

In order to confirm the scale construct validity, the correlation coefficients
of the scale items and the total degree were extracted, using an exploratory
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sample that consisted of 40 individuals from other than the study real sample.

After analysing each item on the scale, the correlation coefficient represented a

reliability evidence for each item in a form of a correlation coefficient between

each item and the total degree between each item and its relation to the domain

it belongs to and between every domain and the total degree. The correlation co-
efficients of the items with the tool ranged from 0.401 to 0.658 and from 0.414
to 0.726 with the domain, as shown in Table 3, correlation coefficients between
the items, total degree and the domain they belong to and Table 4, correlation

coefficients between the domains and the total degree.

Table 3

Correlation coefficients between items and their domains

No Cor.ctf/ Cor. co/ Tool No. Cor. c?/ Cor. co/ Tool
Domain Domain
1 .660** 574** 22 .399** .562%*
2 .573%* 466%* 23 .588** .648**
3 726%* .590** 24 458** .585%*
4 .575%* 473%* 25 .625%* .658**
) .702%* .604** 26 415%* 517**
6 .532%* 474%* 27 .516%* 567**
7 657** .558** 28 414** .546**
8 .518%* .386%* 29 .659%* .591%**
9 .631** .581** 30 .608** .496**
10 .535** 415%* 31 702%* .604**
11 .595** .593** 32 .551** 437
12 .544** 401** 33 720%* .623**
13 .691** .632** 34 .554** 426%*
14 .586** 470 35 .653** .54 7**
15 677 .599** 36 587** 437
16 494 ** 442%* 37 .558** 501**
17 T11%* .603** 38 .581** 424%*
18 570%* A487** 39 .661** .583**
19 .674** .548%* 40 .629** .439**
20 .565%* 467 41 .664** .600**
21 .654** .562%* 42 .606** 453**

(*) Cor. Co = correlation coefficient

(**) statistically significant at the significance level (.05)

(***) statistically significant at the significance level (.01)

It is worth mentioning that correlation coefficients were statistically signif-

icant, but all of them were at a satisfactory level. Therefore, none of these items

was excluded/deleted.
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Table 4

Correlation coefficients between the domains and the total degree

Profession selec- Study Activities Amuse- Human Preference Total
tion materials practiced ment pattern between 2
time activities
Profession selection 1
Study materials 680** 1
Activities practiced  0.725** 719** 1
Amusement and .627%* .658** .639** 1
time exigencies
Human patterns .672%* .635%* .615%*  .647** 1
Preference between .S4T7** .596%* 587**  .681** .649%* 1
2 activities
Total .845%* .850** .853*%  .842%* .839** .806**

(*) statistically significant at the significance level (.05)

(**) statistically significant at the significance level (.01)

Table 4 shows that all the correlation coefficients are statistically signif-
icant, which indicate a satisfactory degree of construct validity. To find the in-
struments’ reliability, coefficient was calculated using the internal consistency
method according to Cronbach’s Alpha. Table 5 shows the internal consistency

coefficient.

Table 5

Cronbach’s Alpha of the domains and the total degree

Domain

Retest reliability

Selection of vocation

Study materials

Activities practiced by a person
Amusement and time exigencies
Human patterns

Preference between 2 activities

Total

0.75

0.68

0.74

0.68

0.76

0.72

0.94
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Results

The aim of the study is to examine the relation between ambition levels
and vocational tendencies and how students respond to the changes in their
academic lives and ambitions. The results showed that BAU students have a
strong relationship between ambition level and vocational tendencies in terms of
learning motivation in which most of the students’ ambition were positively af-
fected by the vocational tendencies and increased their goals depending on their
current potentials and within the current social and cultural developments. Al-
though students have different backgrounds in terms of education, environment
and personality, they have some similarities with their vocational tendencies.

Students’ view of ambition level
RQ1. How do BAU students view ambition level in the lights of common
culture? To answer this question, the mean and standard deviation of the am-
bition level among BAU students in light of the common culture were extracted
as presented in Table 6.
Table 6

The mean, standard deviation and percentages of the ambition level

Domain Mean Standard deviations Percentage
Ambition level 4.05 0.52 80%

In Table 6, the ambition level was identified by 80% of the sample, which
means that a great number of students’ personalities were characterised by
ambition level. This result agrees with Ali and UNDP’s findings [3]. They are
also consistent with Al-Rumaih’s findings in terms of learning and teaching at
BAU, which are considered one of the factors that determine ambition levels
[12]. Moreover, DiPiro [4] suggests that an ambitious person is thought of being
goal-driven, which agrees with the current research results as shown in Table
6. On the other hand, the results were not consistent with Jarwan’s findings,
which determined the ambition level with gifted students only [5]. In fact, the
results presented 70% of the sample without any restriction to students’ cogni-
tive and mental level.

Students’ view of vocational tendencies level

RQ2. How do BAU students view vocational tendencies level in light of
common culture? To answer this question, the means and standard deviations
of vocational tendencies of BAU students in light of the common culture were
calculated. Table 7 shows the means and the standard deviations of the voca-
tional tendencies among students in a descending order according to the means.
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Table 7
Vocational tendencies among BAU students
R Rank No. Domain Mean SD Percent
1 1 Study materials 4.07 0.57 81%
2 2  Activities practiced by a person 3.98 0.55 80%
3 S Preference between two activities 3.80 0.58 76%
4 6 Amusement and time exigencies 3.75 0.57 75%
5 4  Human patterns 3.72 0.55 74%
6 3  Selection of vocation 3.68 0.59 74%
--- - Total 3.83 0.48 T7%

Table 7 shows that the means range from 3.68 to 4.07. The domain “study
materials” is ranked at the top with a mean of 4.07, i.e. 81%. However, the do-
main “selection of vocation” is ranked at the bottom with a mean of 3.68, i.e.
74%. The total mean of the scale is 3.83, i.e. 77%. These results concurred with
the findings of Abu-Zghaileh [1], Al-Talaheen [14], Sawalha [15]. However, they
contradicted with Al-Rumaih [12], and Singh and Sharma’s [7] results.

Difference in the meaning of ambition levels with respect to gender

RQ3. Is there any significant difference in the meaning of ambition levels
with respect to gender variable (male and female) of BAU students in the light of
common culture? To answer this question, the means and standard deviations
of the ambition level among BAU students, in light of the common culture ac-
cording to the gender variable, were calculated. To find the statistical variations
between the means, t-test was employed. Table 8 shows the means, standard
deviations and the t-test for the effect of gender on the ambition level among
students in light of the common culture.

Table 8
Effect of gender on the ambition level among BAU
Gender N Mean SD T DF P.
Female 350 4.17 0.51 .000*

7.45 498
Male 150 3.81 0.47

*statistical significance at the significance level (.05)

**statistical significance at the significance level (.01)
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Table 8 shows that there are statistically significant differences (a < 0.05)
attributed to the gender effect, for the favour of female, which are close to the
results of Sawalha [15], Armstrong et al. [16], Bubany and Hansen [18] and Nie-
miec et al. [26]. However, they do not agree with the findings of Abu-Zghaileh [1],
Al-Said [6] and Al-Talaheen [14].

Difference in the meaning of vocational tendencies with respect to
gender

RQ4. Is there a difference in the meaning of vocational tendencies with
respect to gender variable (male and female) of BAU students in the light of com-
mon culture? The means and standard deviations of the vocational tendency
level among BAU students in light of the common culture according to the gen-
der variable were extracted. To find out the statistical differences between the
means, t-test was used. Table 9 shows the means, the standard deviations and
the t-test of the gender effect on the vocational tendency among BAU students
in light of the common culture.

Table 9
Gender effect on the vocational tendency among BAU students
Domain Gender N Mean SD TF F P.
Vocation Selection Female 350 3.19 0.54 1.57 498 .301

Male 150 3.79 0.55

. Female 350 3.82 0.55 N
Study Materials Male 150 4.08 0.49 5.02 498 .000

I . Female 350 4.08 0.58 “
Activities Practiced by a Person Male 150 3.76 0.57 5.55 498 .000

. . . Female 350 4.07 0.55 .
Amusement and Time Exigencies Male 150 3.81 0.52 4.94 498 .000

Female 350 4.12 0.56 N
Human Patterns Male 150 377 0.56 6.47 498 .000

s Female 350 4.10 0.54 .
Preference between Two Activities Male 150 3.81 0.58 5.48 498 .000

Female 350 4.11 0.47 N
Total Male 150 3.79 043 7.06 498 .000

*statistical significance at the significance level (.05)

**statistical significance at the significance level (.01)

Table 9 shows that there are statistically significant differences (a < 0.05)
attribute to the effect of the gender factor on all domains except the selected
vocational domain. This agrees with the findings of Sawalha [15], Armstrong et
al. [16], Bubany and Hansen [18]. However, they contradicted with the results
of Abu-Zghaileh [1], Al-Said [13] and Al-Talaheen [14], which revealed no statis-
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tically significance differences related to gender variable. In the domain of study
materials, the differences are in favour of males, unlike the domain of individ-
uals’ activities in which differences are in favour of females, which is similar to
the amusement and the time exigencies domain, the human patterns filed, the
preference between two activities domain and in the study tool as a whole [1].

Ambition level and vocational tendencies
RQS. Is there a statistically significant correlation relationship between
the ambition level and vocational tendencies among BAU students? Table 10
shows the correlation coefficient between the ambition level and vocational ten-
dencies among BAU students.
Table 10
Ambition level and vocational tendencies among BAU students

Person’s

Domain level correlation ambition
Vocation selection .955%*
Study materials .812%*
Activities practiced in a person .750%*
Amusement and time exigencies .663**
Human patterns .690**
Preference between two activities .589**

*statistical significance at the significance level (.05)

**statistical significance at the significance level (.01)

Table 10 shows that there is a statistically significant strongly positive
correlation between the ambition level and vocational tendency among BAU
students, which agrees with the findings of Al-Mashiakhi [37], Al-Zahrani [25],
Huws [8] and Salem et al [3]. However, it contradicts with Adam and Christen-
son’s results [10].

Discussion

The results showed there was a statistically significant positive relation
between the ambition level and vocational tendency among BAU students. There
were statistically significant differences (.05 = a) in the ambition level attributed
to the effect of the gender factor in favour of the females. Also, there were sta-
tistically significant differences in the vocational tendencies attributed to the
gender effect in all domains except the vocation selection domain and the differ-
ences were in favour of males in relation to the study materials domain, but in
favour of females in relation to all the other domains and to the tool as a whole.
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The majority of BAU students, who are specialised in vocational educa-
tion, enjoyed a high ambition level ranging between high to medium degrees and
leaned towards vocations and achieving academic goals with the presence of a
clear positive relation between ambition level and vocational tendencies among
the entire sample participants. This result is consistent with the findings of
Geckova et al [21], Jarwan [2] and Niemiec et al [26] in terms of the existence
of a positive association of a direct correlation statistical significance between
the ambition level and vocational tendencies. In addition, the ambition level of
students seems to stem from the sociocultural and family reality and from the
surrounding environment because of the technological changes and develop-
ments, the sociocultural circumstances concerning the involvement of students
in searching for a more developed sophisticated life, the high goal orientation
and desires of students, the individual’s level of ambition associated with an
increase in terms of what are one’s thoughts. The positive self-esteem is, the
higher ambition and the vice versa as provided in Obeidat et al. [19] and Rek-
kor et al. [28]. Furthermore, an individual’s feeling of success enhances his/
her ambition level and the feeling of failure generates anxiety and frustration
and poses a serious obstacle to ambition and to future career choice through
attending vocational academic programs and community colleges as mentioned
by Al-Rumaih [12], DiPiro [4], Singh and Sharma [7].

Some studies agreed that there were statistically significant differences
(a = .05) in vocational tendencies ascribed to the gender factor effect in all do-
mains except vocations selection as mentioned by Abu-Zghaileh [1], Sawalha
[15], Armstrong et al. [16], and Bubany and Hansen [18]. In fact, these differenc-
es were in favour of males in the domain of study materials and in favour of the
females in all the other domains as the study tool as a whole, which goes with
Abu-Zghaileh’s findings [1].

Some studies agreed on the existence of a relation between the ambition
level and vocational tendencies of both male and female students in enrolling
an academic major for selecting their future careers in light of the common cul-
ture (e.g. Al-Mashiakhi [37], Sawalha [15], Al-Zahrani [25], and Singh and Shar-
ma [7]). Accordingly, primary and secondary education is required to increase
self-confidence of students and high ambition levels. Much more attention to
students helps to develop their competencies and vocational tendencies.

Conclusions and Recommendations

The findings revealed that there was a statistically significant positive rela-
tion between the ambition level and vocational tendency among BAU students in
favour of the females. Also, there were statistically significant differences in the
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vocational tendencies due to gender effect in all domains except in the domain
of the vocation selection. With regards to the study materials domain, there were
differences in favour of males. Moreover, the findings revealed that the majority of
BAU students, who are specialised in vocational education, enjoyed a high ambi-
tion level ranging between high to medium degrees and leaned towards vocations
and achieve academic goals with the presence of a clear positive relation between
ambition level and vocational tendencies among the entire sample participants.

In addition, the ambition level of students seems to stem from the soci-
ocultural and family reality and from the surrounding environment because of
the technological changes and developments, the sociocultural circumstances
concerning the involvement of students in searching for a more developed so-
phisticated life, the high goal orientation and desires of students, the individ-
ual’s level of ambition associated with an increase in terms of what are one’s
thoughts. The positive self-esteem is, the higher ambition and the vice versa.
Furthermore, an individual’s feeling of success enhances his ambition level and
the feeling of failure generates anxiety and frustration and poses a serious ob-
stacle to ambition and to future career choice through attending vocational ac-
ademic programs and community colleges.

In light of the study results, the study recommends the Ministry of Edu-
cation to pay more attention to the vocational tendency among students from
earlier stages to direct these tendencies in an appropriate way that provides
students with a good academic life leading to decent social, vocational and prac-
tical life that gets along with the common culture. Also, it recommends BAU to
focus on ways of developing and promoting the ambition level among students
by raising parents’ awareness to set a good example to their children, bring them
up from an early age to be ambitious and promote their ambition level. They
should inculcate the spirit of competition and perseverance among students
and constantly urging them to be so via guided extracurricular activities. Fur-
thermore, the study recommends conducting more studies that aim to discover
more factors affecting the ambition level and the factors concerning the voca-
tional tendency in different social environments. Studies can deal with the level
of vocational maturity and ambition in light of recent developments related to
parental treatment styles and social anxiety.
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