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Abstract. Introduction. All educational institutions have to adjust the learning format, from face-
to-face to online learning, due to the COVID-19 outbreak. The sudden shifting of the learning format
raised several problems for the students and led to mental health issues.

Aim. This study aimed to examine the effect of mental health on students’ learning achievement
during online learning in the COVID-19 outbreak.

Methodology and research methods. This study used partial least square structural equation model-
ling (PLS-SEM) to examine the research model on a random sample of 518 respondents.

Results. The online learning activities during the COVID-19 outbreak have developed mental health
issues, such as anxiety and depression. Furthermore, the results indicated that mental health negatively
predicted the students’ learning achievement.

Scientific novelty. This study reveals certain situations and conditions that could be affected to the
student’s mental health and learning achievement.

Practical significance. This study can be useful to the government as policymakers and administra-
tors of the university as current research provides a critical understanding of the online learning influ-
ence on mental health and learning achievements of students. The government and administrators of
the university should consider the right policy for learning activities during the COVID-19 outbreak. The
government and administrators of the university also should provide student services to minimise the
mental health issues among college students during online learning activities.
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AHHomauus. BeedeHue. BceM yueGHBIM 3aBeIeHUSIM IPUXOANUTCSI KOPPEKTUPOBATh hopmat obyue-
HMUsI, HAaUMHAas C OUHOTO ¥ 3aKaHYMBas OHJIAH-00yueHmeM, 13-3a Berbimky COVID-19. OTo BHe3anHoe
M3MeHeHMe IPUBeJIO K MpobieMaM ICUXUIECKOTO 300POBbSI CTYI€HTOB.

Llenw. ViccnenoBaHye ObIJI0 HANTPABIEHO HA M3y4YeHMe BAMSHUS ICUXUYECKOTO 340POBbs Ha ycIie-
BaeMOCTb CTYJEHTOB BO BpeMsl OHJIaitH-06yueHus1 pu Bembiiike COVID-19.

Memodonozus u memodsl ucciedogauusi. B 3TomM mcciaenoBaHUM UCIIONb30BAJIOCh MOJINMPOBaHMe
CTPYKTYPHOTO YPaBHEHMSI C YaCTUUHBIM HayMeHbIIMM KBaapaTom (PLS-SEM) s usyueHus ucciefona-
TeJIbCKOJ MO Ha CTy4yaiiHoii BbIOOPKe U3 518 pecrioHAeHTOB.

Pe3zynemamst. OHnaitH-o6yueHne Bo BpeMs Berbiiniku COVID-19 pasBuiio mpo6aeMbl ICUXUYECKO-
TO 3/I0POBbSI, TaKMe KaK 6ecrioKoicTBO 1 ferpeccus. Kpome Toro, pe3ynbraTsl UCCIeL0BaHMSI TIOKA3aIIN,
YTO HapyllleHe IICUXNYEeCKOro 34,0pOBbsl HETaTMBHO BIIMSJIO HA YCIIEBAEMOCTD yUallyXcs.

Hayuwas Hosu3Ha. B yccienoBaHyy MoKa3aHbl ONpefie/ieHHble CUTYaluy U yCJIOBUSI, KOTOPbIe MO-
I'yT TIOBJIMSTD Ha IICUXMUECKOe 3/I0POBbe U YCIIeBAEMOCTb CTyeHTa.

TIpakmuueckas 3HA4UMOCMb. ITO UCCIIEAOBAHME MOXKET OBITh MOJE3HO IMPEKTUBHBIM OpraHam U
PYKOBOIMTEJISIM YHUBEPCUTETOB, TAK KaK JaeT KPUTUUECKOe TOHMMAaHNe BIMSIHUS OHJIAiiH-00yyeHus Ha
MICUXMYECKOe 30POBbe U NOCTMUKEHMUS CTYAEHTOB B 00yueHuM. PyKoBOgMUTENN YHUBEPCUTETOB JOJIKHBI
MCIIOJIb30BATh IIPaBUIBHYIO CTPATErMIo 00yyeHust BO BpeMst Berbliikyu COVID-19. OHM TakkKe DOJKHBI
MPeJOCTABISITh MOAAEPKKY Ui MUHMMMU3ALMM MPOOIeM TICUXMYECKOTO 3[J0POBbSI CPENM CTYIEHTOB
KOJUIe/IKa BO BPeMsI OHJIAiH-00yYeHMsI.

Knrouesste co8a: nicuxnueckoe 370pOBbe, yCIIEBAEMOCTb, OHJIAliH-06yueHne, Berbiimka COVID-19.
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Abstracto. Introduccion. Todas las instituciones educativas tienen que ajustar el formato de educa-
cion, desde el aprendizaje presencial al aprendizaje en linea, debido al brote de la COVID-19. Este cambio
repentino provocé problemas de salud mental en los estudiantes.

Objetivo. El estudio tuvo como objetivo investigar el impacto de la salud mental en el rendimiento
de los estudiantes durante el aprendizaje en linea ante el brote de la COVID-19.

Metodologia, métodos y procesos de investigacion. Para este estudio se utilizaron modelos de ecua-
ciones estructurales de minimos cuadrados parciales (PLS-SEM) para examinar un modelo exploratorio
en una muestra aleatoria de 518 encuestados.

Resultados. El aprendizaje en linea durante el brote de COVID-19 ha desarrollado problemas de sa-
lud mental como lo son la ansiedad y la depresion. Ademas, los resultados del estudio mostraron que los
trastornos de salud mental tenian un impacto negativo en el rendimiento de los estudiantes.

Novedad cientifica. El estudio refleja ciertas situaciones y condiciones que pueden afectar la salud
mental y el rendimiento académico del estudiante.

Significado prdctico. Este estudio puede ser util para los drganos directivos y para las administra-
ciones de las universidades, ya que proporciona una comprension critica del impacto del aprendizaje en
linea en la salud mental y el rendimiento académico de los estudiantes. Las administraciones de las uni-
versidades deben utilizar la estrategia de aprendizaje adecuada durante el brote de COVID-19. También
deben brindar apoyo para minimizar los problemas de salud mental entre los estudiantes universitarios
durante el aprendizaje en linea.

Palabras claves: Salud mental, rendimiento, aprendizaje en linea, brote de la COVID-19.
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Introduction

The outbreak of COVID-19 has affected all the sectors, including the education
sector in Indonesia. Since mid-March 2020, the situation has forced all the educational
institutions in Indonesia to adjust offline learning into online learning. The policy to
implement an online learning format encourages all the educational sector parties,
such as the university, schools, students, and lecture, to adopt the technology in the
learning activities.

The utilisation of technology in learning activities has been increasing quickly,
even before the outbreak of the COVID-19 [1, 2]. Many educational institutions
have been integrating the blended learning concept, combining face-to-face and
online learning in the learning activities [3, 4]. However, the sudden movement,
from face-to-face to online learning due to the COVID-19 pandemic, led the teacher
and student to face some challenges such as lack of time to prepare comprehensive
online courses and lack of online learning experience [1, 5]. These challenges also
initial online learning problems, which were affected by several factors such as lack
of online learning infrastructures, lack of faculty capability to deal with the current
technology, gap information between teacher and student, and an unconducive home
environment [2, 6, 7]. In addition, some students or teachers cannot find conducive
spaces for online learning activities or are distracted by lack of hardware and unstable
internet connection [8].

The pivot from face-to-face learning activities to online learning format led
students to the mental health issue. During online learning activities, students have
to spend a lot of time on screen time. Those activities led the students to fatigue
both physically and emotionally. The previous finding reported that most college
students in the U.S. had an academic concern related to the difficulties in adapting to
distance learning, which led to increased stress/anxiety [9, 10]. Furthermore, another
survey showed that online learning impacted students’ psychology, such as declining
motivation and losing interest in going to higher education after graduating [11].

The previous research has proved the psychological impact of the COVID-19
outbreak for the students. The students were more likely to face anxiety, fear, worry,
and depression during the COVID-19 pandemic [7, 12-16]. During the COVID-19
outbreak, the students were passive, anxious, and depressed while increasing phone
usage and decreasing physical activity [1, 17]. In addition, students are prone to mental
health risks due to social isolation during the COVID-19 outbreak [1, 18]. Another
finding by Lee J. reveals that more likely to experience mental health problems due to
the closed of school [19].

Moreover, mental health problems impact many things, especially student
learning achievement. For a couple of years, the scholars have highlighted the close
relationship between mental health and the learning achievement of students [20-25].
The students, who experience mental health problems, have difficulties to complete
assignments [22], to pass the course [26, 27]; they are less likely to achieve higher or
good grades [28], and they are more likely to drop out [27, 29].
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This study provides four main contributions. First, the study of mental health
issues among the students during the COVID-19 pandemic has been highlighted in
the various country such as in China [12, 13, 30], the United States [9, 10], Spain [31],
Saudi Arabia [15], Pakistan [16], and Jordan [32]. However, the study of mental health
among Indonesian students has less attention from scholars. Furthermore, this study
will help uncover the crucial areas, student mental health, which researchers have
not revealed, especially among Indonesian students. Second, the previous study of
mental health mostly focused on the impact of the COVID-19 outbreak on student
mental health. The other study looked for the relationship between mental health
and students’ learning achievement. In comparison, this study explores how the
outbreak situation affected students’ mental health and learning achievement due
to the shifting of learning format. Third, this study provides education stakeholders’
basic understanding of how the sudden learning shifting could impact students’
mental health and learning achievement. Therefore, the policymakers have the
scientific foundation to consider the right policy for learning activities during the
COVID-19 outbreak. Last, this study will contribute to the existing body of literature,
especially how certain situations can affect the student’s mental health and learning
achievement.

Literature Review/Theoretical Framework

1. Mental health during online learning in the COVID-19
outbreak

Since the COVID-19 outbreak in early 2020, numerous countries have restricted
public activities to prevent the COVID-19 spread. To ensure continuing learning
activities, most educational institutions in the world suddenly pivot their learning
activities to the distance learning format. The majority utilised the learning
management system (LMS) to optimise online learning [1, 2, 6].

On the one hand, this policy, shifting the face-to-face to online learning,
ensures the continuing learning activities during the closures of educational
institutions and prevents the spread of COVID-19. On the other hand, the sudden
pivot from face-to-face to online learning has raised unforeseen issues [1, 6]. One
of the issues is the psychological impact on the student’s mental health. With the
online learning format, the students have to spend many hours in screen time during
learning activities. Previous findings revealed the relationship between screen time
and depression. Madhav K. C., Sherchand S. P., Sherchan S. noted that moderate to
severe depression level is closely related to the higher screen times, more than 6
hours per day [33]. In addition, spending more than 4 hours per day on screen time
makes more likely to experience anxiety and depression [34, 35].

Related to the shifting in the learning activities format, Son C. et al. & Wang
X. et al. reported that many students face difficulties adapting to distance learning
activities [9, 10]. Furthermore, another survey by Stringer H. showed that online
learning impacted declining motivation and lost interest in going to higher
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education after graduating [11]. Many students experienced big challenges related
to the shifting of the syllabus, learning format, and technical problems with the
online application. The students also worried about the progression of research or
project due to the lack of teacher-student or student-student interactions, increased
course workload, and uncertainty about when the online learning activities will end.
This situation put the students at a higher risk of developing stress and anxiety
during the online learning activities [9, 10]

Therefore, we assume that online learning during the COVID-19 outbreak has
animpact on student mental health. As reported in the previous findings, the sudden
shifting from face-to-face to online learning has raised unforeseen issues. These
issues led students to a higher risk of stress, anxiety, and depression. Furthermore,
distance learning, using the online learning format, puts the student in sedentary
behavior. The students spend many hours in seated positions with less physical
activity. The previous findings reported that sedentary behaviour is associated with
anxiety and depressive disorders [33-37].

In addition, students spend many hours on screen time with fewer social
activities during the social activities restriction, leading to mental health issues.
Hefner J., Eisenberg D. explained that social isolation makes developing mental
health issues [38]. Besides, during online learning, students are forced to be more
independent. According to Hefner ]., Eisenberg D., students with low perceived
support quality were more likely to experience mental health issues [38]. This
situation makes students more vulnerable to experiencing mental health issues.

2. Mental health and learning achievement

Traditionally, mental health refers to psychological ill-health, such as anxiety
or depression symptoms [39]. Moreover, according to the World Health Organization
(WHO), mental health refers to “a state of well-being in which every individual
realises his or her own potential, can cope with the normal stresses of life, can
work productively and fruitfully, and is able to make a contribution to her or his
community” [40]. Hence, mental health issues could be described as the presence of
anxiety or depression symptoms.

In the last decades, student mental health in higher education has become a
concern among scholars. The mental health issue has risen and is becoming serious
among college students [38]. According to the WHO survey and Eisenberg D. et al.,
the first mental illness symptoms among students appear in their mid 20s [41],
and the peak is between 18 and 25 ages [29]. Student anxiety and depression have
increased after college entry [42]. Therefore, college students are in a vulnerable
age range to thriving mental illness. As the previous findings reveal, there is a close
relationship between mental health and students’ learning achievement [20-25].
Then mental health becomes one of the crucial determinants for student success in
higher education.

Students with mental health issues are vulnerable to experiencing difficulties
during schooling. The research by Malecki C. K., Elliot S. N. shows that students
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with strong mental health show better academic achievement than students with
weak mental health [22]. Furthermore, students with strong mental health show
good social skills with peers and teachers [43], enhanced social behaviours, and
good academic achievement [22, 44]. The other findings show the students with a
mental health problem have difficulties to complete assignments [22], to pass the
course [26, 27]; they are less likely to achieve higher or good grades [28], and they
are more likely to drop out [27, 29].

The effect of mental health on student learning achievement in two ways: 1)
school remain decision, 2) academic performance or productivity [28].First,according
to the schooling attainment model by Eisenberg D. et al., poor mental health reduces
the interest to remain in school and leads people to drop out of school. In addition,
poor mental health also reduces the willingness to make schooling investments. The
second, academic performance was affected not only the cognitive skills but also the
non-cognitive skills [45]. Non-cognitive skills refer to socio-emotional skills such as
persistence, consistency, self-esteem, motivation, self-control, self-discipline, and
interpersonal behaviour. The mental health issues affected academics through non-
cognitive skills. The mental health symptoms decreased the interest or pleasure of
academic activities, difficulty to focus, reduced energy, and sleep disturbances [46].
Therefore, according to Eisenberg D. et al., Cunha F. & Heckman J. J., Sadock B. ]
et al., we assume that mental health is closely related and becoming the crucial
determinant of student learning achievement, especially for higher education
students [28, 45, 46].

Methods
1. Participants

The survey was conducted randomly on 550 students from 19 universities in
5 major islands in Indonesia: Sumatra, Java, Kalimantan, Sulawesi, and Papua.
All the participants must meet the criteria, coming from the universities that
implemented the distance learning policy caused by the spread of COVID-19 and
following the learning process from home using the learning management system
(LMS) or other equivalent media. Among the selected sample, 32 respondents were
dropped because they did not meet the sample criteria, e.g. the respondents did not
fill all the questionnaire items and the GPA. We utilised an online questionnaire
to reach all the research participants through email. We explained the research
objectives, the significance of the study, and the variables to be investigated. All
data were confidential and not disclosed except for study purposes. The survey was
conducted from September until October 2021 were all the colleges in Indonesia
still implemented the distance learning policy during the COVID-19 outbreak. The
respondents’ characteristics of this study are presented in Table 1.
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Table 1
Respondents’ characteristics (N = 518)
Characteristics > %
Gender Female 385 74.32%
Male 133 25.68%
First-year student 162 31.27%
Academic |Second-year student 176 33.98%
year Third-year student 143 27.61%
Fourth-year student 37 7.14%
Economics, business, management & accounting 166 32.05%
Law 55 10.62%
Discipline Engineering 72 13.90%
Arts & humanities 46 8.88%
Education 98 18.92%
Others 81 15.64%

2. Instruments

We measured students’ mental health through two dimensions, anxiety and
depression. We adopted the Generalised Anxiety Disorder Scale (GAD-7) for anxiety
due to its validity, reliability, and widely used for both clinical and research [47-
50]. Moreover, the GAD-7 has been recommended by the American Psychiatric
Association to measure general anxiety disorder [51]. For depression, we adopted
the Patient Health Questionnaire Scale (PHQ-9). The scale has been validated and
shows good sensitivity and specificity for depression screener [52-54].

The GAD-7 and PHQ-9 were available in Indonesian translations and free
access'. The GAD-7 and PHQ-9 assess the frequency of people, who have suffered
from core anxiety and depression symptoms within the last two weeks. In addition,
the scales using 4-option Likert scale from 0 (not at all) to 3 (almost every day).
For the GAD-7 scale, the total score represents the level of anxiety. Less than five
is considered as normal, 5-9 is mild anxiety, 10-14 is moderate, and > 15 is severe
[48]. In addition, for the PHQ-9 scale, the total score less than five is considered as
normal, 5-9 is mild depression, 10—14 is moderate, 15-19 is moderately severe, and
> 20 is severe [52].

Last, we used the grade point average (GPA) during the online learning policy in
the last two semesters, December 2020 and June 2021, to measure student learning
achievement.

1 www.phgscreeners.com
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3. Data analysis

We used partial least square structural equation modelling (PLS-SEM) with
SmartPLS software. We conducted three steps to analyse the research model: 1)
model specification, 2) outer model evaluation, and 3) inner model evaluation [55].

Model specification

First, we specified the research model shown in Figure 1 based on the literature.
Mental health as an exogenous variable consists of two dimensions, anxiety and
depression, with reflective indicators. Meanwhile, learning achievement plays
an endogenous variable with formative indicators, grade point average (GPA).
Therefore, we used second-order or high order to examine the research model.

Item |

AL
health
ment
Depres-
sion

Fig. 1. Model specification

Outer model evaluation

We evaluated the internal consistency reliability of the construct using
Cronbach’s o. The result shows Cronbach’s o of this research is 0.918, 0.959,
0.957, and 1.000 for anxiety, depression, mental health, and learning achievement,
respectively. We also examined construct validity using convergent and discriminant
validity. For convergent validity, we looked at the outer loading (loading factor) that
shows above 0.7 for all the items. Furthermore, the average variance extracted (AVE)
shows 0.673, 0.754, 0.612, and 1.000 for anxiety, depression, mental health, and
learning achievement, respectively. For discriminant validity, we used the cross-
loading of the indicators. The result shows that the loading factors of each construct
are higher than the other constructs. In sum, the reliability and validity of the outer
model in this research are established.

Inner model evaluation

We evaluated the model’s quality of the research based on the ability of
exogenous construct, mental health, to predict the endogenous construct, learning
achievement. We used the coefficient of determination (R2) and cross-validated
redundancy (Q2) to measure the predictive accuracy and predictive relevance of
the research model. The results show 0.166 and 0.164 for the R2 and Q2. It means
the predictive accuracy of the research model is weak (< 0.25), while the predictive
relevance is moderate (> 0.15) [55]. We also examined the effect size (f2) of the
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model. The result shows 0.199 for the f2, which means the exogenous construct has
a large effect size to explain the endogenous construct [56]. In other words, mental
health strongly contributes to explaining learning achievement.

Last, we estimated the path coefficients and the p-value of the research model
to examine our research hypothesis. The result (Figure 2) shows that mental health
affected learning achievement with B -0.407 (p-value 0.000). Its means mental
health has a significant negative effect on learning achievement.
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Fig. 2. Structural model with standardised path coefficient
Table 2

Respondents’ performance on anxiety and depression scale (GAD-7 and PHQ-9)

Categories Anxiety Depression
Normal 36 6,95% 96 18,53%
Mild 193 37,26% 218 42,08%
Moderate 164 31,66% 27 5,21%
Moderately se-
vere NA NA 123 23,75%
Severe 125 24,13% 54 10,42%

518 100,00% 518 100,00%
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Results and Discussion

The research findings show mental health significantly affected students’
learning achievement (Figure 2). As predicted, students with mental health issues
are related to lower learning achievement and vice versa. This finding strengthens
the previous research that reveals mental health issues closely related to students
learning achievement [20-25]. In other words, mental health is one of the predictors
of learning achievement.

In more detail, this research also reveals that the learning situation could
affect the students’ mental health. Since the COVID-19 outbreak in March 2020,
all educational institutions in Indonesia have been closed and have adjusted the
learning activities into online learning due to Indonesian government policy. As
a result, students have to face the sudden shifting from face-to-face to online
learning. This situation led students to deal with many difficulties during online
learning, such as an unconducive environment, lack of hardware, and unstable
internet connection. Students also have difficulties to understand the learning
material when the courses are conducted in the asynchronous method. Students
reported there is a gap in information due to delayed communication during online
learning. Students also noted that the course workload increased during the online
learning and led to delayed on completing and submitting the course assignment. In
addition, online learning forces the students to spend many hours on screen time.
This activity makes students fatigue both physically and emotionally.

Students’ difficulties in learning activities during the COVID-19 outbreak are
due to the online learning policy. Indonesian students must adjust their learning
activities from face-to-face to online learning suddenly. Those situations led
students to higher risk of mental health issues such as anxiety and depression. As
reported by the students, after spending many hours in screen times during online
learning, they reported experiencing physical and emotional fatigue. The situation
makes students prone to experience mental health issues. This finding is in line
with the previous studies, students with higher screen times are more likely to
experience anxiety and depression students with higher screen times are more
likely to experience anxiety and depression [33-35].

The students also reported the COVID-19 outbreak has changed many things
regarding the learning activities. It is not only about the learning method but also
the syllabus and interaction between student-lecturer and student-student. The
changes force students to adapt quickly. Nevertheless, many students fail to adapt
to the new learning method. This situation led students to feel worried and anxious
about the new learning format, online learning. The current finding was in line with
the previous, lack of adapting in the distance learning led to increased anxiety [9,
10]. Online learning also puts the student in a sedentary situation with less physical
activity. This situation led the student to be more vulnerable to experience stress.
As revealed by the previous studies, sedentary behaviour is associated with anxiety
and depressive disorders [33-37].
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Moreover, the student also felt suffered due to social activities restriction during
the COVID-19 outbreak. Students were prohibited from doing outdoor activities
to prevent virus transmission. During the online learning policy, the student was
forced to be more independent in studying learning material. As explained by
Hefner J, Eisenberg D., social isolation and low perceived support led students more
likely to experience mental health issues, such as anxiety and depression [38].
In sum, the online learning situation caused by the COVID-19 outbreak has been
developing mental health issues among the students. The sudden shifting in the
learning format, from face-to-face to online learning, raised several problems for
the students and led to the developing mental health issues such as anxiety and
depression.

This research shows that mental health has a significant negative effect on
learning achievement. As explained, online learning situation has been developing
mental health issues such as anxiety and depression due to the problems and
difficulties faced by students. For example, during online learning situations, many
students reported they did not complete course assignments in time, lacked learning
motivation, and failed to pass or get good grades in some courses. These findings
strengthen the previous research that scholars have highlighted; there is a close
relationship between mental health and students’ learning achievement [20-25].

The mental health issues have been affected students learning achievement
through non-cognitive aspect. The problems and difficulties that faced by students
during online learning have been developed anxiety and depression symptoms.
Besides the technical problems of online learning such as unconducive environment,
unstable internet connections, and gap information due to delayed communication,
online learning also reduces the pleasure of academic activities. Before the COVID-19
outbreak, the students could go to school, conduct more physical activities, discuss
directly with peers and teachers, work practical exercises in the laboratory, etc.
Furthermore, the previous studies explained that spending many hours on-screen
times makes students physically and emotionally tired and leads to mental health
issues. This situation will decrease the learning motivations of students. As a result,
learning achievement will be affected.

Mental health issues that arise during online learning policy should be a concern
for all the stakeholders. Since this issue is becoming serious among college student,
mental health symptoms (anxiety and depression) have increased after college entry
[42], and the peak is between 18 and 25 ages [29]. The situation was exacerbated
by the online learning situation that raised many difficulties and challenges for
students. The policymakers, especially in Indonesia, should undertake the right
policy and prevention activities to minimise the mental health issues among the
college students during the online learning policy. The government and universities
may invest more in the support service for mental health issues to minimise the
negative effect.

Barr B. provided some of the recommended practices to deal with mental health
issues for online students, such as 1) pre-enrollment services, 2) mental health
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education, 3) crisis services, 4) self-help services, and 5) counselling services [57].
First, pre-enrollment services could be the website explaining all the information
about online programmes and courses, including the self-assessment to evaluate
students’ readiness for online programmes. The pre-enrollment services can be
minimising problems after admission and enrollment. Second, mental health
education provides information or articles on college students’ common issues such
as stress, depression, anxiety, and exhaustion. Mental health education ensures that
students obtain sufficient information related to the problems that college students
may face. Third, universities provide phone numbers for crises or emergencies
available for students at short notice (crisis services). Fourth, the universities
also provide college students with the tools for self-evaluation and information
on coping or dealing with common mental health issues (self-help services). Last,
universities should provide counselling services to help students with mental health
issues. The counselling services are available for offline counselling and distance
students through phone calls or online video meetings.

Conclusion

In sum, the COVID-19 outbreak makes educational institutions in Indonesia
adjust the learning activities format, from face-to-face to online learning. The
sudden shifting of learning format raised several issues for the students, such as lack
of adapting to the new learning format, lack of hardware and internet connection,
hard to understand the learning material due to the changes of the syllabus, delayed
communication with lecturers and peers, and feels raised the course workload.
The situation has been developing the anxiety and depression of students and led
to declining learning achievement. This study provides a basic understanding of
the mental health issues among college students during the COVID-19 pandemic,
especially during the changes of learning format. Therefore, the policymakers have
to consider the right policy for learning activities during the COVID-19 outbreak.
Furthermore, to reduce the mental health issues among college students during
online learning activities, the universities should provide services for students
such as mental health education, counseling services, crisis services, etc. Last,
the universities also need to keep students informed about the student services
availability.

Limitation

First, the current study used college students as a participant. As explained
by the previous research, the age range of college students is more vulnerable to
experience mental health issues. Therefore, the current result cannot be generalised
to other education levels, such as elementary and middle schools. Second, this study
used the online learning situation as an anchor to discuss mental health issues and
learning achievement of students.
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