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Abstract. Introduction. Educational theatre combines integrated opportunities and forms of edu-
cation using theatrical arts. It develops in students the ability to use their proactive experiences into
absorbing and challenge social reality. The educational value of theatre and performing arts is widely
recognised, leading to the integration of theater programmes into the curriculum of universities globally.
These programmes are overseen by specialised departments, and universities have established resources
for instruction and training.

Aim. The present research aims to evaluate the educational outcomes of the Academic Programme
for Educational Theatre at the Faculty of Specific Education at Mansoura University in Egypt to ensure
that the graduates are ready for the changing conditions of the economy and the needs of the labour
market. Concerning the same, the adoption of educational theatre as a model had not been evaluated in
the country.

Methodology and research methods. The current study finds the role of SLOs, CLOs, PLOs, and ILOs
as measures to examine the impact of the educational theatre model. Using a mixed method with the
survey of 50 students and interviews of 20 faculty members of the Academic Programme for Educational
Theatre, the identification of educational theatre’s impact on the learning outcomes of students is de-
termined.

Results. The results show that academic educational programmes depend on the performing arts
and the participation of the learner in vocal performance, acting, and movement, activate the learning
process and make the educational environment more effectively and greatly improve the learning and
practice process. The results also emphasised the significance of educational institutions, particularly
universities, in adopting academic programmes that incorporate practical experience, training, hands-on
activities, and utilising appropriate evaluation methods.

Scientific novelty. These academic educational models help engage students to create a positive
emotional state, drive curiosity, strive to excel, build national character, focus on social issues, and be-
lieve in their capabilities.

Practical significance. Accreditation of academic programmes based on practice and training devel-
ops students psychologically and mentally and raises the level of academic achievement and profession-
al and personal development. Therefore, the study recommended the adoption of educational theatre
courses in Egypt to ensure that the students are prepared to adapt to the changes in the labour market.

Keywords: academic programmes, educational theatre, student learning outcomes (SLOs), course
learning outcomes (CLOs), programme learning outcomes (PLOs), institutional learning outcomes (ILOs).
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AHHOTauua. BeegeHne. O6pa3oBaTeNbHbIA TeaTp coYeTaeT pas/nuHble (HOPMbl BOCAUTAHUS C
MCNONb30BaHNEM TeaTpasibHOro UCKYCCTBa. 3TO pa3BUBAeT Y yYallMXcsi CNOCOBHOCTb MPUMEHATb CBOM
aKTVBHbIW OMNbIT 418 BINTbIBAHWA 1 0CNapMBaHMWA coLManbHOW peanbHOCcTHY. LLIMpoKo npu3HaeTcs obpa-
30BaTe/lbHasA LleHHOCTb TeaTpa U UCMONIHUTENBCKOrO UCKYCCTBA, YTO BEAEeT K BK/IIOYEHNIO TeaTpasibHOro
TBOpYecTBa B y4yebHble NMPOrpamMmmbl YHUBEPCUTETOB BO BCEM MUpe. TeaTpasibHble NMPOrpamMmmbl KOHTPO-
NMpYIOTCA CcreLanM3npoBaHHbIMK fenapTameHTaMu, U YHUBEPCUTETbI CO3ann YCNOBUA AN 06yYeHNs
1 peneTuymii.

Llenbio HacTosLLero nccnefoBaHns ABNseTCA oLueHKa 06pa3oBaTe/lbHbIX Pe3y/ibTaToB akafemMuye-
CKOIi mMporpammbl 06pa3oBaTe/lbHOro TeaTpa Ha (hakynbTeTe «CneunanbHoe 06pa3oBaHUe» YHUBepCU-
TeTa MaHcypa B ErunTe, 4Tobbl y6enTbLCS, YTO BbINYCKHUKM FOTOBbI K MEHSIIOLLMMCS YC/TOBUAM 3KOHO-
MUKW 1 NOTPEBGHOCTAM pbiHKa TpyAa. B To ke Bpemsa NpuHATUE o6pa3oBaTe/IbHOro TeaTpa B KayecTse
Mofienn 0byyeHUs He OLeHMBAIOCh B CTPaHe.

MeTogonorua, MeTofbl U MeTOANKN. B Tekyllem mnccnefosaHum onpegensetca posb SLOs, CLOs,
PLOs, ILOs B KayecTBe Mepbl 47151 U3yYeHUS1 BAUAHUSA MOAeNV 06pa3oBaTe/ibHOro Teatpa. C nomoLbo
CMeLUaHHOM MeToAuKM ¢ onpocoM 50 CTyfeHTOB M MHTepBbloMpoBaHmem 20 npenofaBaTenei akazge-
MU4ecKoli nporpaMmbl 06pa3oBaTenbHOro TeaTpa onpeaensieTcs BAMsSHYE 06pa3oBaTeIbHOMo TeaTpa Ha
pe3ynbTaTbl 06y4eHUs1 CTYAEHTOB, N0 NpPorpamMme, no Kypcy, no yupexzaeHuto.

PesynbTaTbl. MonyyeHHble pe3ynbTaTbl CBUAETENLCTBYIOT O TOM, YTO aKajeMunyeckue obpasosa-
Te/NbHble MPOrpaMmmbl, OCHOBaHHbIE Ha MCMOTHNTENIbCKOM UCKYCCTBE, BOKasle, aKkTEPCKOM MacTepcTee 1
[ABVKEHWN, aKTMBU3MPYIOT MpoLiecc 06y4veHus, fenaloT o6pa3oBaTenbHy0 cpedy 6onee adhdeKTUBHONA
M 3HAYMTENBbHO Y/YYLIAoT MpoLueccbl 06y4eHUs 1 NPaKTUKW. Pe3ynbTaTbl TaKXe YKa3blBalOT Ha BaX-
HOCTb PO/IN 06Pa30BATENLHOIO YUPEXAeHWUs,, 0COBEHHO YHUBEPCUTETOB, B NMPUHATUN aKafeMUYecKnX
nporpamm, 0OCHOBaHHbIX Ha MPaKTUYECKOM OMbITe, 00Yy4YEHUN, aKTUBU3ALUN AeATENBHOCTU U UCNONb30-
BaHUW [151 3TOr0 COOTBETCTBYIOLLMX METOA0B OLIEHKMU.

HayuHas HoBM3Ha. 3TW aKagemMuyeckne obpasosaTesibHble MOAEIM NOMOraloT BOB/EYb YHallUXCs B
co3fiaHne NoI0XKUTENTbHOIO 3MOLMOHAIbHOMO COCTOAAHWNSA, CTUMY/IMPOBATL /IHO60MbLITCTBO, CTPEMUTLCA K
COBEpLLEHCTBY, (JOPMMPOBaTb HaLMOHa/bHbIN XapakTep, (POKyCMpoBaThbCA Ha couManbHbIX Npobnemax
1 BEPUTb B CBON BO3MOXHOCTW.

MpakTuueckas 3Ha4MMOCTb. AKKpeauTauusa akageMmyeckux nporpaMmm, OCHOBaHHbIX Ha npak-
TUKe 1 06y4YeHUN, pa3BuBaeT CTYAEHTOB MCMXOSIONMYECKN U YMCTBEHHO M MOBbILLAET YPOBEHb aKaje-
MUYECKUX [LOCTUXKEHWUI, NPOMECCMOHANbHOr0 U IMYHOCTHOrO pa3BuTUS. MoaToMy pekoMeHAyeTcs
NpoBOAUTL y4ebHble TeaTpasibHble Kypcbl B ErvnTe, Ang Toro 4tobbl 06ecneymTb roTOBHOCTb yyalmxcs
afjanTMpoBaTbCA K M3MEHEHUAM Ha pbIHKe Tpyaa.
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KntoyeBble cnoBa: akafeMnyeckme nNporpaMmMbl, 06pa3oBaTeNibHbIA TeaTp, pe3ynbTaTbl 06yyYeHUs
CTyfeHTOB (SLOs), pe3ynbTaTbl 06yyeHus no Kypcy (CLOs), pesynbTaTbl 06ydeHUs no nporpamme (PLOs),
pe3ynbTatbl 06yyeHus no By3y (ILOs).

BnarogapHocTyn. C NpU3HATENIbHOCTLIO aBTOp 6GrarofapuT Bcex CTYAEHTOB U MpenojaBaTesei,
KOTOpble MPUHSNN yYacTue B aHKETUPOBaHUW. B 3TOM uccnefoBaHUM aBTop cobnofan Bce CTaHAapThl
KomuTeTa Mo 3TUKe HayuHbIX UCCefoBaHUi YHMBepcuTeTa MaHeypa, Ervner.

Ana unTuposanus: 3arnyn X. C. OueHka CLOs, CLOs, ILOs, SLOs: akageMunyeckas nporpaMmma gnsa
06pa3oBaTe/ibHOro TeaTpa Kak Mojenb 06ydeHuns // O6paszoBaHue n Hayka. 2023. T. 25, Ne 6. C. 99-125.
DOI: 10.17853/1994-5639-2023-6-99-125

EVALUACION DE CLOS, PLOS, ILOS, SLOS: UN PROGRAMA
ACADEMICO DE TEATRO EDUCATIVO
COMO MODELO DE APRENDIZAJE

Hisham Saad Zaghloul
Universidad de Mansoura, Mansoura, Egipto.
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Abstracto. Introduccion. El teatro educativo combina varias formas de educacion con el uso del arte
teatral. Esto desarrolla en los estudiantes la habilidad de usar sus experiencias activas para absorber y
desafiar la realidad social. El valor educativo del teatro y las artes escenicas es ampliamente reconocido,
lo que ha llevado a la inclusion de las artes teatrales en los planes de estudios universitarios de todo el
mundo. Los programas de teatro son supervisados por departamentos especializados y las universidades
han creado instalaciones para la ensenanzay el ensayo.

Objetivo. El proposito de este estudio es evaluar los resultados educativos del programa academico
de teatro educativo en la Facultad de Educacion Especial de la Universidad de Mansoura en Egipto, para
serciorarse de que los graduados esten preparados para las condiciones economicas cambiantes y las ne-
cesidades del mercado laboral. Todo ello, teniendo en cuenta que la adopcion del teatro educativo como
modelo no habia sido evaluada en el pais.

Metodolog™a, metodos y procesos de investigacion. El estudio actual define el papel de SLOs, CLOs,
PLOs, ILOs como una medida para explorar el impacto del modelo de teatro educativo. Utilizando una
metodologia mixta con una encuesta a 50 estudiantes y entrevistas a 20 docentes del programa academi-
co de teatro educativo, se determina la influencia del teatro educativo en los resultados de aprendizaje
de los estudiantes.

Resultados. Los resultados obtenidos indican que los programas educativos academicos basados
en las artes escenicas, la voz, la actuacion y el movimiento activan el proceso de aprendizaje, hacen mas
efectivo el ambiente educativo y mejoran significativamente los procesos de aprendizaje y practica. Los
resultados tambien indican la importancia del papel de la institucion educativa, especialmente de las
universidades, en la adopcion de programas academicos basados en la experiencia practica, la formacion,
la activacion y el uso de metodos de evaluacion adecuados para ello.

Novedad cientfica. Dichos modelos educativos academicos ayudan a involucrar a los estudiantes
en la creacion de un estado emocional positivo, estimulando la curiosidad, luchando por la excelencia,
construyendo el caracter nacional, centrandose en los problemas sociales y creyendo en sus propias ha-
bilidades.

Significado practico. La acreditacion de programas academicos basados en la practica y el aprendi-
zaje desarrolla a los estudiantes psicologicay mentalmente y aumenta el nivel de logro academico, desa-
rrollo profesional y personal. Por lo tanto, se recomienda realizar cursos de formacion teatral en Egipto
para garantizar que los estudiantes esten preparados para adaptarse a los cambios en el mercado laboral.
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Palabras claves: programas academicos, teatro educativo, resultados del aprendizaje de los estu-
diantes (SLOs), resultados del aprendizaje del curso (CLOs), resultados del aprendizaje del programa
(PLOs), resultados del aprendizaje universitario (ILOs).
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1 Introduction

Educational theatre can be first traced back to joint working between the teach-
ers and actors in 1965 in Coventry. The relationship between education and theatre
has grown ever since with the help oflocal education authorities and regional boards
[1]. Educational theatre in the pre-twentieth century was considered a prolonged
indulgence and was refuted by one of the prominent philosophers Plato. However,
the introduction of monastery schools of the Roman Catholic Church marked the
beginning of drama in education. Educational theatre thereof from the 1900s rein-
troduced drama into the classroom as speech training and there were also attempts
made to include classroom acting [2]. The theatre in education developed from the
1950s onward, where structured and coordinated programmes, were devised in-
volving individuals in drama and experiencing situations. Gradually, the contexts
of choice of dramatic form, subtext, point of entry, texts, conventions, the pace of
work, degree of persistence, leader’s input, extent, and degree of student respon-
dents were included [2]. In academics, the practice and theory of Theatre-in-Edu-
cation (TiE) started developing in 1965, and there have been conferences such as
“The Culture of the Child” in 1996 and “People in Movement” in 2000 that includ-
ed key performances, speakers, and workshops following the themes of theatre and
education. The educational theatre even began to be included in higher education
programmes across the world [3].

The conditions of higher education in Egypt for a long time focused on valuing
quality more than accessibility. This was altered to ensure national security, social
equality, and loyalty to the government. More specialised education has been in-
cluded in higher education to help students adopt, adapt, and improve following
the changing opportunities [4]. Also, the growth of theatre in Egypt occurred during
the second and third decades of the 20th century, with the emergence of theatrical
troupes like that of Abd al-Rahman Rusdi, which made its debut in 1917. The realist
writers such as Paolo Giacometti (1816-1882), Alphonse Daudet (1840-1897), Hen-
ry Bernstein (1876-1953), and Muhammad Taymur (1892-1921) were prominent
players in the Egyptian laying the foundation for the educational theatre programme
in Egypt [5]. The theatre programmes gradually grew to incorporate the education
system and supply a platform for growing the skills of students. The school theatres
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were incorporated into teaching Egyptian traditions and heritage. This supplied an
extra curriculum and the development of talents in Egypt [6]

The Mansoura University of Egypt has adopted an educational theatre pro-
gramme combined with the nature of the programme within the Department of Ed-
ucational Theatre. The programme aims to supply learning to students from various
backgrounds in theatre and education. Through the programme, the training grad-
uates are taught essential skills of critical thinking, communication, collaboration,
and creativity to enhance excellence in theatre education [7].

Several pieces of literature shed light on the importance of theatre application
in the educational process and the role of education in augmenting the ability for
independent thinking in the theatre [8]. Educational theatre in Egypt is linked with
the heritage of the country and despite the importance and presence of school the-
atres in the country has not been studied [6]. Theatre education in the region lacks
practical training. Despite its contribution to enhancing the learning experience or
creating an interactive environment, the impact of educational theatre has not been
examined and even the educational theatre adaption has not been evaluated. Hence,
the current study aims to examine the learning outcomes to assess the academic
programme for educational theatre as a model.

2. Literature Review

The review of literature is conducted in the study to develop the concepts cen-
tral to the study. This is done by synthesising the findings of earlier studies and
finding areas that will help the attainment of the results of the study. For evaluation
of the Academic Programme for Educational Theatre as a model, firstly the study
will find the aims of educational theatre courses.

2.1. Objectives ofeducational theatre courses

Educational theatre as a course in the curriculum emphasises achieving a more
humane approach to a theatre study. It allows a more worthy approach to human-
istic study and tries to shed light on the historical aspects [9]. Some aims of the
educational theatre courses are as follows:

a. Skill development

Theatre courses for skill development help students to build up skills such as
presenting a performance that serves the real community by checking important
societal themes for the community and other recipients [10]. Skill development in-
cludes the creation of new and innovative ways of applying the principles of human
values, ethics, and professional conduct in diverse situations. Participation in the
course also allows the development of scientific, professional, and technological
skills for understanding the literature of the theatre [11, 12].

b. Learning and knowledge sharing

The learning and knowledge sharing are aimed to enhance the defining rules of
directing and acting in the theatres and awareness of various forms of theoretical
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and modern theatres [13]. The learning includes those expressions both physical
and vocal, poetic play contributions, and presentation models in the musical the-
atres and theatres for children. The knowledge sharing also encompasses analysis of
lighting, decor, and music, among other elements, display theatrical [14, 15].

c. Training and development

With training and development, the educational theatre aims at training the
students in the production of plays and scripts based on a comparison of literature
[16]. Formulating models of societal issues, theatrical text, and children’s writings
in plays are also at the core of educational theatre [17, 18, 19]. The development and
training, adhere to implementing curriculum dramatisation, artistic models, social
topics, and national identity in the educational field [20].

d. Mental abilities

The mental abilities in educational theatre focus on increasing their knowl-
edge of theatre-related theoretical and practical rules related to regional and for-
eign schools in theatrical acting and directing [21]. The course develops in students
the ability to make use of the theoretical rules and supply solutions to critical ones.
The mental skill development also ensures learning skills in acting, playwriting, and
directing [22, 16].

e. For teachers

With the theatre experience, teachers instil values in the curriculum where they
play their roles in helping students develop solution orientation to problems they face
[23]. These include the skills of developing students’ competitive nature and creativity
required by the labour market, supplying human resources and specialised consulta-
tions to develop activities and community services among the students [16].

2.2. Impact of the educational theatre programme

With the identification of the aim of educational theatre courses, it is essential
to find the impact of the programme. This can be identified as follows:

a. Student learning outcomes (SLOs)

SLOs analyse the learning outcomes to chart the strength and weaknesses of
the course and allow identification of the knowledge that the students will gain
upon the completion of the course [24]. Upon completion of the course, students
will know about acting, directing, analysing, and composing theatricals with the
complete knowledge of regional and foreign schools as well as ancient and prevail-
ing art forms to enable improvisation. With this, students will display knowledge of
physical and vocal expressions for all cultures, styles, traditions, and conventions
to bring out performances in children’s theatre, educational theatre, humanist and
social theatre with the knowledge of technical and aesthetic elements [25].

b. Programme learning outcomes (PLOs)

The programme learning outcome forms the evidence of student learning in
form of competencies, skills, and “big ideas” [26]. The educational theatre pro-
gramme aims at developing the knowledge of the history and development of the-
atrical art and drama, an understanding of visual and audio-visual arts, and mass
communication through theatres. The students through the programme would be
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able to develop skills in acting, playwriting, directing, production, and scenography,
of regional and foreign art forms. Other learning outcomes include communication
skills, human rights, folklore, psychology, public opinion, social causes, computers,
and other visual and audio-visual tools [16].

c. Institutional learning outcomes (1LOs)

The institutional learning outcomes refer to the intended skills, competencies,
and areas of student development [27]. With the educational theatre course, the
institutional focus is on developing the scientific skills necessary for acting, writing,
and directing theatrical [21]. It also needs that the students develop skills that can
help them to understand the foundation rules of regional and foreign theatres. The
students build capabilities to interpret social and prevailing issues through innova-
tive thought processes and formulate national identity [22, 16].

d. Course/activity learning outcomes (CLOs)

The activity learning outcomes are expectations of tutors and students on com-
pletion of the course in the form of assessment of foundational elements laid down in
the classes to make transitions towards the qualifications frameworks of the nation
[28]. Educational theatre courses on completion should ensure that the students can
present a theatrical performance that checks important societal themes and present
them to serve the real community. The outcomes also include improving the ability of
students to communicate, time efficiently, internet and computer skills, use of foreign
languages, teamwork, and respect for one and others’ opinions [29].

2.3. Advantages ofeducational theatre courses

The advantages of educational theatre include the ability of the course to de-
velop students’ appreciation for cultural diversity, foster peaceful coexistence, and
break down prevailing stereotypes [6]. The courses are designed to expand the flu-
ency of creative ideas by enabling the students to develop abilities to brainstorm. It
helps develop flexibility, critical thinking, and problem-solving approaches among
students and accept the difference in position at any given time [8]. The courses help
students participate harmoniously to create collaboration where they express their
opinion freely and at the same time understand the critical view of the world from
the perspectives of others [30]. It allows the recognition of personality traits and
group formation to share the valuable contribution of and with their peers [31]. The
advantages of educational theatre in comparison to traditional theatre include a
more dynamic method of teaching. While the traditional format only focuses on the
one-sided transmission of information from the teachers to students, educational
theatre includes the development of skills that allow the students to use theatre as a
medium for moral and spiritual discourse [32, 33]. It also allows the development of
pragmatic skills through interactivity unlike the traditional method of education to
develop skills among students that can be used for livelihood in society and develop
a national character [10].

2.4. Challenges or shortcomings ofan educational theatre course

The challenge met by the course has been the inability to raise a level of apa-
thy among the masses. It is viewed erroneously as a profession for not-well-to-do
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people and children and students discourage to be followed as a career of choice.
Other challenges include the lack of professional teachers for the courses and the
right kind of efforts to conduct the courses for building national character for the
students [34]. There is also a lack of proper educational policy to adopt and promote
more such courses. Students are trained by poorly trained instructors who some-
times do not recognise the importance of the course and cannot inculcate in stu-
dents the creativity of theatre activities. The shortcomings include the curriculum
not been well developed as the content quality is not regulated or defined [6]. Some
other challenges include those arising from a lack of learning materials, equipment,
training modules, and funding for such sources [35].

2.5. Empirical review

Empirical review findings report on the findings of experiments and obser-
vations from studies conducted by various researchers on subjects relevant to the
study. The first study analysed is by Cheadle et al. [36]. The authors analysed using
2,915 students in the US to analyse the impact of educational theatre in addressing a
social problem of active learning and educational theatre. The study found that the
model is influential in creating mindful learning. Also, i8yar & Akay [32] in a study
taken in the Mersin province of Turkey used mixed methods to analyse the respons-
es of 441 teachers. The findings suggest the educational theatre model is powerful
and effective in the personal development of the students. The learning-by-doing
method reveals the skills of the students and provides them with self-confidence. In
addition, Fakher [23] used the case study method for the analysis of educational the-
atre in Jurun, Egypt. The study found that educational theatre can be used to instil
positive values in students and help them devise solutions to problems in society.
The course affects the level of thinking among the students and brings them closer
to their culture, promoting in them human values and national identity. Further-
more, the study conducted by Zaghloul [6] analysed the responses of 186 survey par-
ticipants from 4 governorates in Egypt to find that educational theatre as a model
academic programme promotes student self-actualisation and learners’ self-esteem.
However, the challenge to the adoption of such models includes an examination of
the nature of theatre practices and the formulation of relevant policies.

2.6. Conceptual framework

The conceptual framework presents educational theatres are presented in Fig-
ure 1. The learning is discussed as SLOs, CLOs, PLOs, and ILOs. The framework de-
veloped shows the integration of efficiency and learning through learning outcomes
in an educational theatre programme for influencing the mindsets and behaviour of
students. The achievement of learning outcomes can lead to significant academic
achievements, high self-esteem, and enhanced student competencies. The learning
outcomes are to engage students to create a positive emotional state within and
satisfy their curiosity, strive to excel, build national character, focus on social issues,
and believe in their capabilities.
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» Acting, directing, analysing, and composing .

» Regional and foreign schools .
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Student Learning Outcome
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computer skills

Foreign languageandteamwork

Fig. 1. Conceptual framework

3. Methodology

The methodology of the study will shed light on the procedures adopted to
choose, process, and examine the information on the subject under study. The sec-
tion sheds light on the research type, sampling, data collection, data analysis meth-

od, and ethical considerations.
3.1. Research type

In this study, a mixed research approach is adopted under an explanatory re-
search design. The study will use the method of qualitative and quantitative re-
search to report on the findings of the study. The mixed method is selected as it
allows the researcher to attain detailed information, theory building, validity, and
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accuracy of perception. The approach is built from more than one point of view [37].
In addition, the sampling plan based on the mixed method is developed.

3.2. Samplingplan

For quantitative research, the sample size is attained using Cronbach’s formula
to arrive at the sample size. This chosen sample should be representative of the pop-
ulation and is resource and time-effective for the researcher to attain. The formula:

1.962*0.96 * (1 - 0.96) :2*p * (1 —p)
0.052

Wherein,

n =sample size

Z =7 score value (i.e., 1.96 at 95% confidence level)

p = population proportion with study attribute (96% or 0.96)

e =margin of error (i.e., 0.05)

The sample size selected is 59 although, 9 quantitative questionnaires were not
completed reducing the sample size 50.

On the other hand, for qualitative analysis, twenty teachers at Mansoura Uni-
versity were chosen for a qualitative study.

3.3. Data collection methods

The quantitative study is conducted using a random sampling survey method as
it allows equal chances of selection of any student attending the educational theatre
course and minimises bias [38]. For the qualitative study, the convenience sampling
method was used as it is efficient to gather information from the teachers who have
taught the course for a period of a minimum of 5 years [39].

The quantitative data is collected using the survey method using a structured
questionnaire designed to measure responses using the 5-point Likert scale of high
representativeness. For the qualitative data, the semi-structured questionnaire is
used to gather interview data to ensure that detailed knowledge of the subject un-
der study is attained. The approval of the Scientific Research Ethics Committee at
Mansoura University was obtained to conduct this study while adhering to the con-
fidentiality of the respondents’ data. The questionnaires were then sent to students
via Google questionnaires. Field interviews were also conducted with 20 faculty
members from four academic disciplines in the Faculty of Specific Education, after
explaining the study’s objectives and purpose.

3.4. Data analysis methods

Finally, the gathered data were analysed using various techniques depending
on the nature of the qualitative and quantitative data. The data for the quantitative
study was analysed using the SPSS tool of MANOVA to identify a pattern of rela-
tionship between multiple dependent and independent variables. The tool is pre-
ferred for its greater statistical power and limits with joint error rates produced [40].
Further, the data collected using the qualitative method is analysed using thematic
analysis. The method is used to search, examine, and report on patterns of data re-
peated by the interviewers during the survey [41].
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3.5. Ethical consideration, reliability, and validity

The current study is conducted within the guidelines of the Scientific Research
Ethics Committee at Mansoura University and the basic principles of informed con-
sent, confidentiality, voluntary participation, anonymity, and communication of the
results. The validity of the questionnaire is maintained using content validity as the
review of literature is used to narrow down the questions included. In addition, the
researcher selected some respondents to rate the questionnaire in terms of its ap-
propriateness. The reliability of the data is maintained using Cronbach’s alpha test
to examine the reliability of the scale.

Questionnaire and interview forms can be found in Appendices A & B.

4. Results

The data were gathered from a survey of 50 students from various educational
disciplines within the Faculty of Specific Education. Quantitatively, the data was
analysed using the SPSS software tool MANOVA. For the qualitative data, responses
obtained from 20 faculty members for educational theatre courses were analysed
thematically.

4.1. The analysis methods

A detailed discussion of each of the analysis methods is stated below for
understanding the educational theatre impact.

4.1.1. Survey data analysis

The survey data analysis report documented the process of examining the data
collected from 50 students from various educational disciplines through the use
of a qualitative questionnaire. The collected information from the questionnaire
concerning demographics, background, and inferential assessments was presented.

4.1.2. Demography data analysis

The demographic datain the surveyindicates the background ofthe respondents
to suggest whether or not the sample population is representative of the total
population, which is essential for the generalisation of the study. The findings of
the demographic survey of the respondents are presented in the form of a frequency
diagram in Figure 2.
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The data above suggests that the maximum respondents belong to the age
group between the ages 20-25 (34%), followed by those between the years 25-30
years (26%), below 20 years (22%), and above 30 (18%). Based on their gender,
the survey comprises a higher number of males (68%) and female students (32%).
Maximum students are in their first semesters (58%) and the remaining part is in
their second (42%). Based on the year level, the maximum of respondents was in
their fourth year (34%), followed by the first (30%), then in the third year (24%), and
the least in the second year (12%). Based on the courses students are enrolled in,
the survey comprises a higher number ofthose enrolled in Educational Media (16%),
Educational Theatre (32%), Educational Technology (24%), and Art Education (28%).
Maximum respondents belong to students having a family income of Below EGP
3000 (10%), EGP 3000-5000 (20%), EGP 5000-8000 (26%), EGP 8000-10000 (28%),
and Above EGP 10000 (16%). Thus, the demographic survey reveals a maximum
number of respondents are between the ages of 20 and 25 years, are male, are in the
educational theatre course, first semester, their fourth year, and earn between EGP
8000-10000.

4.1.3. Background data analysis

The background information analysis sheds light on the understanding of the
researchers on the subject under study and their ability to answer the questions
best of their abilities. Here, frequency analysis is used to compare the data and the
results are presented in Figure 3.

The information on the background gathered suggests that the maximum
number of respondents or 98% of the respondents are aware of the SLOs plan in
place in their institutes, while only 2% were unaware. The student’s responses also
revealed that the majority of 38% think that stakeholders in the institution are the
most important part of SLOs planning, 22% believe it is the future employers, 22%
believe it is accreditation bodies, and the least or 18% believe it is the teachers. The
survey data further reveal that the majority or 96% of respondents are aware of the
assessments based on the SLOs plan for the course, while only 4% reveal they are not.
For the question of which objectives are being assessed as a part of SLOs concerning
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the course, maximum respondents, or 22% suggest it is general and professional
skill development, 20% believe it is learning and knowledge sharing and training and
development respectively 18% or the least responded to the development of mental
abilities, and 18% for teaching abilities. For the specific tools, which are in place to
assess SLOs at the institution, 24% suggested it is standardised tests, 24% suggested
score guide, 18% highlighted the role of surveys, 16% checklist, 14% assignments,
and 4% as other means such as practical applications. Thus, the findings suggest
that maximum respondents are aware of the SLOs plan, believe that stakeholders
in the institution are the most important part of SLOs planning, are aware of the
assessment method in place, which is based on score guides and standardised tests,
and are important to contribute to skills and training and development among
students.

4.1.4. Inferential data analysis

Educational theatre course’simpact on the SLOs is examined with the perception
of students gathered on the parameters of enhanced knowledge of acting, directing,
composing, and analysing of Arab and foreign and ancient and prevailing theatre
forms for an increase in skills of social, ethical, children musicals, and humane arts,
theatrical decoration and lighting, theatrical directing, stage arts, school theatre,
theatrical writing, and other disciplines that help in teaching educational theatre,
educational technology, art education or educational media. These statements
selected for collecting student perceptions are lengthy, thus, coding for them has
been done. Coding for statements is stated in Table 1.

Table 1
Coding for variables representing educational theatre courses’ impact on SLOs

Code Statements

Enhanced knowledge of acting, directing, composing, and analysing Arab and foreign theatre
forms.

Enhanced knowledge of acting, directing, composing, and analysing ancient and prevailing
theatre forms.

D3  Increases the skills required for social, ethical, children's musicals, and humane theatre forms.

D1

D2

IN1 Display knowledge of physical expressions.

IN2 Display knowledge of voice expressions.

IN3 Rise in the knowledge of cultures in the theatre.

IN4  More knowledge of styles in the theatre.

IN5 More knowledge of traditions in the theatre.

IN6  More knowledge of conventions in the theatre.

IN7 Inspired performances in children’s theatre, educational theatre, humanistic, and social theatre.
IN8 More knowledge of technical elements in the theatre.

IN9 Better knowledge of aesthetic elements in the theatre.
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The above table represents the coded statements to enable simplification of
statements. It also helped in developing a more effective visualisation of data in
the form of all considered statements. However, before computing any impact, it
is essential to understand the efficiency of selected statements in determining the
effect. Thus, a reliability test for each of the constructs, i.e. SLOs and educational
theatre impact has been undertaken. The results of the tests are presented below in
Table 2.

Table 2
Reliability statistics
Variable Cronbach’s Alpha N of items
SLOs 097 3
Educational theatre 094 9

The results presented in the table above show that Cronbach’s alpha for SLOs
is 0.97 and the educational theatre impact is 0.94. As these values are more than
the required accepted reliability, i.e. 0.7 thus indicating the higher reliability of the
statements [42]. The results of the test suggest that the data are closely related to a
data point and belong to a group.

In addition, correlation analysis is undertaken in the study to examine the
strength of the relationship between the identified variables. The values obtained
for the independent statements for each dependent statement are presented in the
table below.

Table 3
Correlation analysis for variables representing educational theatre courses’ impact
on SLOs
Statements D1 D2 D3
INL 0.48(0.00) 0.49(0.00) 0.55(0.00)
IN2 0.54(0.00) 0.54(0.00) 0.44(0.00)
IN3 0.57(0.00) 0.52(0.00) 0.58(0.00)
IN4 0.41(0.00) 0.38(0.01) 0.49(0.00)
IN5 0.68(0.00) 0.64(0.00) 0.67(0.00)
IN6 0.62(0.00) 0.60(0.00) 0.62(0.00)
IN7 0.66(0.00) 0.62(0.00) 0.72(0.00)
IN8 0.67(0.00) 0.63(0.00) 0.72(0.00)
IN9 0.67(0.00) 0.66(0.00) 0.70(0.00)

The table above shows correlation analysis, for examining the presence of the
relationship between the independent and the dependent variables. The above
statement has a significance value of 0.00 which is less than 0.05. Thus, the linkage
between educational theatre and SLOs is possible. For the statements IN1 to IN9,
the Pearson correlation value is not very low and hence is considered to be included
in the model for impact determination.
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Herein, as we have more than 1statement representing the dependent variable,
thus, the MANOVA test has been applied. MANOVA is used to run a multivariate
test to find factors that have a significant impact on student learning outcomes in
educational theatre programmes. Before having a hypothesis, testing the efficiency
of the model in stating the linkage between the dependent and independent
variables needs to be assessed, thus, the model summary has been presented. The
results of the analysis are shown in Table 4.

Table 4
Model summary between the variables of educational theatre courses and SLOs
Model R-Square Adjusted R-Square
1 0.98 095
2 0.98 095
3 0.98 095

The models above suggest that the value for the R-Square is 98% and the ad-
justed R-Square is 95%. A higher value of R-Square denotes a high variation in the
variables of educational theatre courses on student learning outcomes. Further,
the values of the adjusted R-Square suggest that the fitness of the model is in-
creased with the addition of each independent variable. High values of the adjusted
R-Square imply that educational theatre programmes have an impact on student
learning outcomes.

The higher R-Square adjusted R-Square represents the model’s effectiveness in
deriving the impact of selected independent variables in the respective dependent
variables and hence the results derived would be effective. In this study, the data
gathered is examined based on the hypothesis testing method using MANOVA, the
hypothesis considered for the study is:

HO: Educational theatre programmes do not have an impact on student learning
outcomes.

Hj: Educational theatre programmes have an impact on student learning out-
comes.

However, a multivariate regression in the following section will help address
the research hypothesis of whether or not educational theatre programmes have an
impact on student learning outcomes. The results are presented in the table below
(Table 5).

Table 5
Multivariate test
SLOs Wilks’ Lambda F Hypothesis df Error df Sig.
IN1 0.98 0.14 3.00 22.00 0.94
IN2 0.78 152 400 22.00 0.23
IN3 0.50 7.26 3.00 22.00 0.00
IN4 0.81 175 3.00 22.00 0.19
IN5 0.21 41.45 2.00 22.00 0.00
IN6 0.20 42.69 2.00 22.00 0.00
IN7 0.89 259 1.00 22.00 0.12
IN8 0.15 60.43 2.00 22.00 0.00
IN9 0.25 2164 3.00 22.00 0.00
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The table above shows a multivariate test run using the coefficient of Wilks’
Lambda. The coefficient is used to measure the strength of the relationship and
the differences between the means of independent variables and a combination of
dependent variables. Ideally, Wilks’ Lambda should range between 0 and 1 [43]. For
all statements, the value of Wilks’ Lambda is between the prescribed values, hence
the relationship is significant. The table above also shows the significant value of
each independent variable in terms of its relationship with the combination of de-
pendent variables. The significance of statements for maximum variables, that is,
IN3, IN5, IN6, IN8, and IN9 is 0.00, 0.00, 0.00, 0.00, 0.00 is below the required value
of 0.05. This denotes a significant relationship between the variables in this dataset.
Thus, the null hypothesis of education theatre programmes does not have an im-
pact on student learning outcomes is rejected. The model suggests that the factors
of educational theatre courses have contributed to more knowledge of conventions
in theatre, technical elements, aesthetic elements, voice expressions, and cultures
in the theatre. Petkova P. T. [44] provides additional evidence supporting the idea
that the course leads to an improvement in students’ knowledge about theatre. Ac-
cording to Petkova, the course encourages the growth of this knowledge as students
create atheatrical production. The students also gain a deeper understanding of the
fundamental elements of theatre, such as the stages, structure, different approach-
es, and key features.

4.1.5. Interview data analysis

The interview data were obtained using semi-structured interviews with 20
faculty members with four academic disciplines in the Faculty of Specific Education.
The textual data collected is assessed using thematic analysis to examine the learn-
ing outcomes of the academic programme of educational theatre as a model. The
below subsection will examine the demographic and thematic analysis of the data.

4.1.6. Demographic analysis

The demographic analysis of the survey population presents the background in-
formation on the parameters such as age, gender, and teaching experiences among
others. The data collected is presented in Table 6.

Table 6
Faculty of specific education-demographic profiles

N. Age Gender Academic year Duration Academic department
1 29 Male First 1 Educational Technology
2 31 Male Second 3 Educational Theatre

3 11 Female Fourth 4 Educational Technology
4 50 Male First 1 Educational Theatre

5 46 Male Third 9 Art Education

6 49 Male First 8 Educational Theatre

7 35 Female Second 5 Educational Media

8 42 Male Third 7 Educational Theatre

9 52 Male Second 13 Educational Technology
10 44 Male Third 6 Educational Media
n 33 Male First 3 Educational Theatre
12 43 Male Third 5 Art Education
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13
14
15
16

17
18
19
20

45 Male
42 Female
37 Male
44 Male
a7 Male
34 Female
42 Male
39 Male

Second 7 Educational Media
Fourth 6 Educational Theatre
First 5 Educational Technology
Second 8 Art Education
Fourth 9 Educational Theatre
First 3 Educational Media
Fourth 8 Art Education
First 6 Educational Technology

The table above shows that the selected respondents are of different age
groups between the age group of 29 years- 52 years from the Faculty of Specific
Education at Mansoura University. There are more male respondents than females.
The respondents have been involved with teaching special education courses in the
university for aminimum of lyear teaching various years of class levels (one to four).
The highest number of respondents or 35% teach classes in educational theatre, 25%
of them teach educational technology, 20% teach educational media, and 20% teach
art education courses. The data shows that the maximum numbers of respondents
are between 40 to 50 years, male, teaching the first year, and educational theatre for
8 years or more.

4.1

.7. Thematic analysis

The responses collected from the teachers on the learning outcomes are
analysed on three different aspects, PLOs, SLOs, and CLOs. Based on this entire
theme, the educational theatre course’'s impact on the learning of the students will
be identified. A statement of the themes and their sub-category is shown in Table 7.

Themes

PLOs

SLOs

CLOs

Table 7

Categories for qualitative responses

Sub-Categories

History and Development

Visual and Audio-Visual Arts

Skill Development

Scientific Skills

Mental Abilities

Egyptian Educational The-
atre

Knowledge of Laws
Professional Skills

Thematic Theatre Learning

The Education

Description

Theatre art formats include regional and foreign theatres as
well as ancient and modern theatres.

Collaborative art forms combine voice, movement, words, and
visual elements.

Communication, acting, playwriting, directing, production, and
computer.

Applied to acting, writing, and directing theatricals.

Foundation rules, interpret social and prevailing issues and
formulate a national identity.

National identity formation.

Ethical, professional conduct and human value laws.

Correct societal thought, communicate, time efficiently, inter-
net, and computer skills

Children, children’s musicals, social, and nation-building.
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4.2. Perceptions of educational theatre programme impact

Educational theatre programmes have the goal of improving student outcomes
through theatrical performances. The impact of these programmes can be evaluated
by considering the perceptions of stakeholders, including students, teachers, and
parents. However, it isimportant to understand the intended learning outcomes (ILOs),
competency-based learning outcomes (CLOs), and programme-level outcomes (PLOs)
to effectively measure the success of the program. By considering these outcomes, one
can make informed evaluations of the programme impact and strive for continuous
improvement. Knowing these outcomes is therefore crucial for understanding the
effectiveness of educational theatre programs in academic settings.

4.2.1. Perception ofeducational theatre programme impact on PLOs

Educational theatre programme impacts PLOs by allowing interdisciplinary
practice and enhancement of comprehension of visual arts, dance, and music. The
perception of teachers was gathered on the impact of educational theatre courses
on the PLOs. Concerning this, respondent 1believed, “it helps students’ knowledge of
theatrical methods, history, and technologies to assist them in creatingand understanding
plays”. These elements allow students to learn various theatrical elements in
historical and modern art forms and understand acting, playwriting, directing the
production, and scenography from the perspective of regional and foreign art forms.
Also, respondent 8 suggested that it helps “to demonstrate collaborate and creative
skills™. These skills are applied by students for the development that the programme
learning aims at including the usage of folklore, human rights, and psychology.
Furthermore, respondent 14 suggests it helps in the “development of professional
competency that can help the students in the future”. It enhances literacy, artistry,
and professionalism are some PLOs goals of the course. Overall, the respondents
suggest that professionalism allows them to address the themes of public opinion
and social causes with the knowledge of computer, visual, and audio-visual tools.
The programme aims at providing practice classes and placements within the field
of applied theatre. It thus allows the educational model to develop among students,
the legacies and methodologies of theatre and performance.

4.2.2. Perception ofeducational theatre programme impact on ILOs

The teachers were asked about their knowledge of the impact that educational
theatre courses have on institutional learning. Respondent 3 believes that the
learning outcome “accommodates the themes ofEgypt and the Arab world with different
forms of plays”. It builds on students, knowledge of qualitative and quantitative
curricula in the field of theatre. In the same line, respondent 11 indicated that the
“scientific skills necessary for acting, writing, and directing theatrical” are developed
through the course. Educational theatre programmes impact ILOs by recognising
the structure and components of social, poetic play, and children’s musical theatre
attained with the help of educational theatre. Also, respondent 16 highlighted that
the “educational purposes covered through the courses build knowledge ofbasic elements
of theatre with the development of various literary and artistic models”. Institutional
learning includes the ability among the students to examine source materials from

ITOM 25, Ne 6. 2023 O6pasoBaHMe W Hayka. HayuHblii XypHan

116



©Zaghloul H. S.
Assessment of CLOs, PLOs, ILOs, SLOs: An academic programme for educational theatre as a model

various theatrical forms and synthesise the learning to formulate arguments that
can help build a national character. In general, the participants held the view that
the programme aids in acquiring an understanding of various aspects of theatrical
performance such as decoration, music, lighting, and other elements. The institution
through the theatre educational programmes aims to develop contextual courses,
seminar courses, and academic supervision aimed at the development of critical
competence, conceptual fluidity, intellectual agility, and analytical skills.

4.2.3. Perception ofeducational theatre programme impact on CLOs

The course learning outcomes as a result of the educational theatre programme
were enquired from the teachers. Respondent 15 suggested that CLOs is required
to “develop content and pedagogical knowledge with the instructional use of methods,
activities, outcomes, and strategies of theatre”. The educational theatre course PLOs
thus lead to critical engagement of the students with the application of theatre
practices of participation, representation, inclusion, access, and ethics.

Also, respondent 17 suggested that educational theatre leads to “communication
skills, learning environment, professionalism, and collaboration development”. CLOs
include the development of communication, time efficiency, the internet, and
computer skills. In the same direction, respondent 8 suggested the course helps
“innovate societal thoughts through theatre and address professional conduct, ethics,
children, and human value laws”. The educational theatre PLOs impact various
genres of theatre. Overall, the respondents suggested that it also inculcates in
students respect for one’s thought processes and others. It also considers teamwork
and collaboration.

5. Discussion

For the attainment of the aim of the study, it is significant to examine the learn-
ing outcomes of the academic programme of educational theatre as a model; the
study has reviewed secondary studies and attained first-hand data. The secondary
study suggests that the learning outcomes of the course can be studied based on
SLOs, PLOs, ILOs, and CLOs. These learning outcomes are examined with the help of
the primary findings in the study. The data is gathered using qualitative and quanti-
tative data. The quantitative data is gathered from 50 student respondents enrolled
in the course at Mansoura University.

The demographic survey reveals a maximum number of respondents are between
the ages of 20 to 25 years, are male, enrolled in an educational theatre course, first
semester, their fourth year, and earn between EGP 8000-10000. Also, the background
data survey in the quantitative survey reveals that maximum respondents are aware
of the SLOs plan, they believe that stakeholders in the institution are the most im-
portant part of SLOs planning, are aware of the assessment method in place, which
is based on score guides and standardised tests, and are important to contribute to
skills and training and development among students. Further, the inferential analy-
sis of data findings reveals that educational theatre programmes have an impact on
student learning outcomes. The study found that the outcomes were more knowledge
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of conventions in theatre, technical elements in theatre, and aesthetic elements in
the theatre. The study also found that educational theatre increases student learning
outcomes of the student displaying knowledge of voice expressions and a rise in the
knowledge of cultures in the theatre. These findings are aligned with the results of a
study by Kisida et al. [25]. The findings highlight that on completion of the course, stu-
dents will gain knowledge on acting, directing, analysing, and composing theatricals
for all cultures, styles, traditions, and conventions of theatre.

In addition, the study also gathered data using semi-structured interviews of
20 teachers in the university to gain in-depth knowledge of educational theatre
course’simpact on PLOs, ILOs, and CLOs. The findings suggest that educational the-
atre courses impact programme learning outcomes at the university by increasing
knowledge of theatrical methods, history, and technologies. This assists the stu-
dents to create and understand all forms of play. It leads to the development of
collaborative, creative, and professional competency skills among students in the
theatrical themes of folklore, human rights, and psychology. These results are con-
sistent with those of Idogho’s study [16], which supports the development of skills
in psychology, public opinion, social causes, computer use, and other visual and
audio-visual tools. As far as ILOs are concerned, the qualitative interviews revealed
that the programme covers themes related to Egypt and the Arab world through
various theatrical forms, developing the necessary scientific skills in acting, writing,
and directing. The interviews also revealed that the educational purposes covered
through the courses build knowledge of basic elements of theatre with the devel-
opment of various literary and artistic models. The findings imply incorporating
both qualitative and quantitative elements into students’ theatre curricula. These
findings are in line with ldogho’s outcomes [16], which aid students in grasping the
fundamental principles of both regional and foreign theatres. Furthermore, CLOs
impacted by educational theatre were found relevant for developing content and
pedagogical knowledge with the instructional use of methods, activities, outcomes,
and strategies of theatre. It also leads to communication skills, alearning environ-
ment, professionalism, and collaboration development.

The CLOs addressed also include the development of the ability among stu-
dents to innovate societal thoughts through theatre and address professional con-
duct, ethics, children, and human value laws. These findings are also aligned with
those by Waters et al. [29], who suggest that CLOs includes improving the ability of
students to communicate, time efficiently, internet and computer skills use of for-
eign language, teamwork, and respect for one and others’ opinions.

6. Conclusion

Educational theatre has been prevalent since the pre-twentieth century. The
movement has gained specific importance since the 1950s. At Mansoura Universi-
ty, the educational theatre programme in Egypt is adopted in a combined nature
of a programme within the Department of Educational Theatre. The contribution
of the study includes an analysis of prevailing pieces of literature to examine the
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need for educational theatre as a curriculum in Egypt’s higher education. The study
contributes to the recognition of 4 learning outcomes in analysing the impact of
educational theatre and the development of its model, namely those of SLOs, PLOs,
ILOs, and CLOs. Finally, the model recognises various impacts of this knowledge.
The study found that the objectives of educational theatre are skill development,
learning and knowledge sharing, training and development, mental abilities, and
teaching skills. Student learning outcomes are impacted by the educational theatre
to create more knowledge of conventions in theatre, technical elements of theatre,
aesthetic elements in theatres, voice expressions, and a rise in the knowledge of the
cultures in theatres. The PLOs include increasing knowledge of theatrical methods,
history, and technologies for developmental skills for collaboration, creativity, and
professional competency skills among students to the theatrical themes of folklore,
human rights, and psychology.

In addition, educational theatre in terms of ILOs contributes to accommodat-
ing the themes of Egypt and the Arab world with a different form. It helps in the
development of scientific skills necessary for acting, writing, and directing theat-
rical. Lastly, CLOs of the development of content and pedagogical knowledge with
the instructional use of methods, activities, outcomes, and strategies of the theatre
were found relevant to address the issue of developing academically accredited ed-
ucational programmes in Egypt.

This study elucidated the difficulties encountered by the theatre education
programme at the Faculty of Specific Education, Mansoura University in Egypt, by
assessing the available resources and curricula. It also compared the programme
to other similar offerings, such as the educational media programme at faculties
of specific education in other Egyptian universities, with the goal of sharing the
insights gained from this analysis with other universities worldwide.

7. Limitations of the Study & Recommendations for Further
Research

The prominent limitations to the study are posed by the constraint in time
and resources to conduct the study. Additionally, the sample for this survey
was limited to one university and consisted of 50 students, who were surveyed
quantitatively, and 20 faculty members, who were interviewed using qualitative
methods. Given that the Department of Educational Theatre is the sole accredited
academic department of its kind in an Egyptian university at the time of the study’s
conduct, this may restrict the generalisability of its findings. However, special care
has been taken to adopt a mixed model of study to ensure that the limitation of
single-method usage is eliminated. Other limitations include biases in the results.
However, special care is taken to ensure that no such bias is present in the process
of gathering, analysing, and reporting data. Further research can be taken to include
more universities in Egypt as well as different nations in the survey to ensure the
generalisation of the findings. In addition, further research can be taken to include
a larger sample population of students and teachers. Recommendations for further
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research also include taking into account the opinion of other stakeholders of the
educational theatre programme included in the model. Also, a comparative analysis
of students, programmes, institutions, and course learning outcomes of traditional
and educational theatre can be undertaken in further research. In addition,
future studies can also be taken to analyse the use of educational theatre in the
improvisation of social causes and national identity among students.
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Appendix A

Quantitative Questionnaire for Students of the Faculty of
Specific Education- Mansoura University

Section A: Demographic

1. Whatis your age?
a. Below 20 years
b. 20-25
c. 25-30
d. Above 30
2. What is your Gender?
a. Male
b. Female
3. Which band level of educational theatre course are you?
a. First
b. Second
c. Third
d. Fourth
4. Which semester of educational theatre course are you in?
a. First
b. Second
5. Which department you are in?
a. Educational Media
b. Educational theatre
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c. Educational technology

d. Arteducation

6. What is your family’s monthly income?

a. Below 3000 EGP

b. 3000-5000 EGP

c. 5000-8000 EGP

d. 8000-10000 EGP

e. Above 10000 EGP

Section B General Background

1. Does your institution have a student learning outcomes plan?

a. Yes

b. No

2. Who among the members of the institution is involved in planning SLOs in
your college?

a. Teachers

b. Future Employers

c. Accreditation bodies

d. Stakeholders in your institution

3. Are there assessments based on Student learning-outcomes plans in your
college?

a. Yes

b. No

4. Which objectives are being assessed as a part of SLOs in your institution
(Faculty of Specific Education)? Please, indicate all that apply.

a. Skill development (General + Professional)

b. Learning and knowledge sharing

c. Training and development

d. Mental abilities

e. Teaching abilities

5. Which specific tools are being used to assess your SLOs at the institution
(Faculty of Specific Education)?

a. Surveys

b. Checklist

c. Assignment

d. Score guide

e. Standardised test

f. Other...

Section C: Inferential Analysis

Rate the following based on your perception on a scale of 1-5where 1- Strongly
Disagree, 2 - Disagree, 3- Neutral, 4 - Agree, and 5- Strongly Agree

The Education and Science Journal. Scholarly journal Vol. 25, Ne 6. 2023

123



© 3arnyn X. C.
OueHka CLOs, CLOs, ILOs, SLOs akagemuyeckas nporpaMma ns obpasosartefibHOroTearpa kak Mogenb 06y4eHus

1. What SLOs are derived from your institution plan?

No. Statement 1 2 3 4 5
Enhanced knowledge of acting, directing, composing, and analysing

! Arab and foreign theatre forms.
2 Enhanced knowledge of acting, directing, composing, and analysing
ancient and prevailing theatre forms.
3 Increases the skills required for social, ethical, children’s musicals,
and humane theatre forms.
2. What according to you is the impact of Educational Theatre in SLOs?
No. Statement 1 2 3 4 5

Display knowledge of physical expressions.
Display knowledge of voice expressions.
The rise in the knowledge of cultures in the theatre.

1

2

3

4 More knowledge of styles in the theatre.

5 More knowledge of traditions in the theatre.
6

More knowledge of conventions in the theatre.

Inspired performances in children’s theatre, educational theatre,

7 humanist, and social theatre.
8 More knowledge of technical elements in the theatre.
9 Better knowledge of aesthetic elements in the theatre.

Appendix B

Interview Form for Faculty Members of the Academic
Programme for Educational Theatre, Faculty of Special
Education, Mansoura University

What is your age?
What is your gender?
Which band level of educational theatre course do you teach?
How long have you been teaching educational theatre courses?
Do you teach in other academic departments within the Faculty of Specific
Education at Mansoura University?

6. What do you think has been the prominent impact of educational theatre on
Programme Learning Outcomes (PLOs)?

7. What do you think has been the prominent impact of educational theatre on
Institutional Learning Outcomes (ILOs)?

8. What do you think has been the prominent impact of educational theatre on
Course/Activity Learning Outcomes (CLOs)?

9. Do the current educational outputs of the educational theatre programme
qualify it for academic accreditation?

O wWwNpE

ITOM 25, Ne 6. 2023 O6pasoBaHMe W Hayka. HayuHblii XypHan

124



©Zaghloul H. S.
Assessment of CLOs, PLOs, ILOs, SLOs: An academic programme for educational theatre as a model

10. Do you, as a faculty member, recommend the generalisation of the educa-
tional theatre programme in the rest of the Egyptian universities?
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