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Abstract. Introduction. Non-verbal communication (NVC) is the first language that adults encour-
age kids to acquire. It is one of the most important areas of study in educational institutions, as it is
impossible for a teacher to convey information effectively without using non-verbal cues. When learning
a foreign language, a person should be able to interact with others through both verbal and non-verbal
cues.

Aim. The present research aims to emphasise the importance of non-verbal behaviour in teach-
er-learner interaction in GFL classes and to analyse the various NVC methods and motivations that GFL
teachers employ in classrooms.

Methodology and research methods. Nine non-verbal communication-related statements were as-
sessed by interviewing 34 GFL teachers teaching in Jordan, at the German-Jordanian University of Ap-
plied Sciences in Madaba, the University of Jordan and the Language Generation Centre in Amman.

Results and scientific novelty. The study found that GFL teachers used non-verbal behaviour both
consciously and unconsciously and considered eye contact an essential tool that can be used in class.
Teachers regulated the course of their lesson with their posture and used their tone of voice as an impor-
tant tool for ending classroom disruptions. Moreover, they used facial expressions and physical gestures
to express and clarify their emotions, and they believed that non-verbal cues were crucial for effective
teaching from both the teacher’s and the learner’s viewpoints. They also regarded proximity and distance
as very important tool in teacher-learner interaction.

Practical significance. By examining how NVC techniques are used in the classroom and their results
from the teachers’ perspective, the current study contributes to the body of knowledge previously ac-
cessible on NVC and foreign language training. This would provide a more practical understanding how
to use these instruments outside of research. Teachers who have implemented these NVC techniques
in their classrooms may be able to shed some light on the applicability of NVC in different settings that
have not been covered in other research articles. This paper is a documentation of NVC techniques that
German instructors use in their classes and are considered effective in class. It also discusses the many
justifications for which teachers might employ NVC in the classroom. It provides an answer to the matter
of whether teachers intentionally or unintentionally use NVC techniques in the classroom.
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AHHomauus. Bsedetue. SI3bIK HeBepOATbHOV KOMMYHMKAI[MU — TIEPBbIi SI3bIK, KOTOPBIN OCBaM-
BAIOT JIeTH, & B3POC/Ible NTOMOTAIOT OBJIAJIeTh UM. DTO OJHO M3 BAKHENIIMX HalpaBleHUIl B yUeOHBIX
3aBeieHNsIX, TaK KakK IeJarory HeBO3MOXXHO 3(deKTMBHO mepenaBaTh MHGOPMAINIO, HE MUCIIOIb3YSI
HeBep6abHbIe TOACKA3KM. VI3ydyast MHOCTPAHHBIN SI3bIK, YeJIOBEK JOJDKEH YMETh B3aIMOZIEiCTBOBATD C
JOPYIMMMY C TIOMOILBIO KaK CJIOBECHBIX, TAK Y HeBePOAIbHBIX CUTHAJIOB.

Ilens cTaTby — MOAYEPKHYTH BYKHOCTH HEBEPOATLHOTO ITOBEIEHNST TIPY B3aMMOEMCTBUM YUUTEIIST
C YUeHMKOM B KJlaccax € M3y4eHVeM HeMellKOTo sI3bIKa KaK MHOCTPAHHOTO U IIPOaHaIM3UPOBaTh Pasany-
Hble METO/IbI ¥ CTUMYIMpYIOLIMe GaKTOPbI HeBepOAIbHOIO OOIEHNS, KOTOPBIE [TPeroiaBaTeNn UCIOoNb-
3YIOT HA CBOMX 3aHSITUSIX.

Memodonozust u memodst uccnedosarust. [1eBATb HeBePOATbHBIX YTBEPKAEHMIA, CBSI3AHHBIX C KOM-
MyHMKaIyeii, 6bUM OLleHeHbI ITyTeM OIpoca 34 rperojaBaresieii HeMeLKOro s13bIKa KaK MHOCTPAHHOTO,
npernopamiux B lopgauuu, B Hemelko-1nopaaHCcKOM YHUBEPCUTETe MPUKIIaJHbIX HayK B Magabe, VHu-
BepcuteTe Vopmanum u B sI3bIKOBOIA 1iKose Language Generation Centre B AMMaHe.

Pesynemame! u HayuHas Hosu3Ha. VicciegoBaHye 1oKasaso, YTO IperofaBaTenyt HeMelKoro si3blka
KaK MHOCTPAHHOT'O MCII0/Ib30Bali HeBepOaabHOE MOBeJeHNe Kak CO3HATEeIbHO, TaK U 6eCCO3HATEIbHO U
CUMTAJIN 3PUTENbHBI KOHTAKT BayKHBIM MHCTPYMEHTOM, KOTOPBII MOXKHO MCIT0/Ib30BaTh B Kiacce. [Ipe-
roJlaBaTey KOHTPOIMPOBAJIM X0, CBOET0 yPOKa, MO AepsK1Bas IPaBUIbHYI0O OCAHKY U MCIIONb3Ys CBO
TOH ToJIOCa: 3TO ObUTM Ba)KHbI€ MHCTPYMEHTHI MJIs1 TIPeKpaIleHusl CPhIBOB B Kiacce. Kpome Toro, oHu
MPUMEHSUTM MUMMKY U HM3UdecKue JKeCTbl, YTOObI BBIPA3UTH U MPOSICHUTb CBOM IMOLMU, Y OHU CUM-
TaM, YTO HeBepOaIbHbIe CUTHABI MMEIOT pellaollee 3HaueHue 1jis1 3GeKTMBHOro 06y4eHMs ¢ TOYKU
3peHus KaK YIUTessl, Tak U yJainierocsi. OHU Takke paccMaTpMBasyM 6M30CTh U JUCTAHIMIO KaK OYeHb
BasKHbBIV MHCTPYMEHT B3aMMOJIEVICTBUS MEXY YUUTETeM Y YIEHNKOM.

Tpakmuueckas 3Hayumocms. Brarogapst M3yuyeHUIO UCIIOIb30BaHNUSI METOJOB HEeBepOaIbHOrO 06-
IIeHNsT B KJIacCe M MX Pe3yabTaThl C TOUKY 3peHUs] YUUTesIeil TeKylee 1CCef0BaHe BHOCUT BKIAT, B
COBOKYITHOCTb 3HaHMIi, paHee JOCTYITHBIX MO HEBEePOAIbHOMY OGIEHUIO M 00YYEHUI0 MHOCTPAaHHOMY
SI3BIKY. DTO obecrieunT Gosee MpaKTHUeCKoe MOHMMAaHMe UCIIOAb30BaHMS STUX MHCTPYMEHTOB. YUnTe-
Jisl, KOTOpbIE B CBOMX KJIaccax BHEAPUIIV METOZbI HeBepOaIbHOTO O6IIEHVSI, MOTYT IIPOJIUTh HEKOTOPBIN
CBeT Ha UX MPUMEHMMOCTb B Pa3IMUHBIX YCIOBUSIX, KOTOPbIE He ObUTM OCBEIeHbI B IPYTUX UCCIen0Ba-
TeJIbCKUX CTAaThsIX. B HacTos1Iell paboTe OmycaHbl METObI HeBepOaIbHOTO OOLIeHMSI, KOTOPBIE YUUTESI
HEMeIIKOTO MCITO/Ib3YIOT B CBOMX KJIAccax M CYMTAIOT 3P deKTuBHbIMU. [JaeTCsl OTBET Ha BOIMPOC O TOM,
HaMepeHHO MJIY HeHaMEePeHHO YUUTeIsl MCIIONIb3YIOT MeTOIbI HeBep6albHOTO 00IIeHMs B Ki1acce, U 06-
CYKIIAIOTCSI MHOTOUMC/IEHHbIe 0O0CHOBAHMS UX IIPUMEHEHMS.

Kniouessle cnoea: si3bik Tena, HeBepbaibHOE MOBeIeHNe, IpernojaBaHne, B3auMozeicTBe, He-
MeLIKMIA SI3bIK KaK MHOCTPAHHBbIA.

Bﬂazoaapﬂocmu. ABTOpLI BbIPaXXalT MPU3HATEJIbHOCTb BCEM ITperogaBaTe/isiM 1 JIEKTOpam, KOTO-

pbie aKTMBHO Y4aCTBOBAJIM B 3TOM MUCCII€JOBAHUN.
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Abstracto. Introduccion. El lenguaje de la comunicacién no verbal es el primer idioma que aprenden
los nifos donde los adultos intervienen para ayudarles a dominarlo. Esta es una de las directrices mas
importantes al interior de las instituciones educativas, ya que es imposible para un maestro transmitir
informacién de manera efectiva sin utilizar sefiales no verbales. Al aprender una lengua extranjera, una
persona debe poder interactuar con otros utilizando senales tanto verbales como no verbales.

Objetivo. El proposito del articulo es resaltar la importancia del comportamiento no verbal en la
interaccion profesor-alumno durante las clases de aleman como lengua extranjera y analizar los diversos
métodos y factores estimulantes de la comunicacién no verbal que los profesores utilizan en sus clases.

Metodologia, métodos y procesos de investigacion. Se evaluaron nueve declaraciones no verbales
relacionadas con la comunicacién mediante una encuesta realizada a 34 profesores de alemdn como len-
gua extranjera que dictan clases en Jordania en la Universidad Alemano-Jordana de Ciencias Aplicadas
de Madaba, en la Universidad de Jordania y en la escuela de idiomas “Languaje Generation Centre” de la
ciudad de Amman.

Resultados y novedad cientifica. El estudio encontré que los profesores de alemdn como lengua
extranjera utilizaban comportamientos no verbales tanto consciente como inconscientemente y consi-
deraban el contacto visual como una herramienta importante a utilizar en el aula. Los profesores con-
trolaban el curso de su leccion manteniendo una postura correcta y usando su tono de voz: estas eran
herramientas importantes para detener las interrupciones en el aula. Ademas, utilizaban expresiones
faciales y gestos fisicos para expresar y aclarar sus emociones, y creian que las senales no verbales eran
fundamentales para un aprendizaje eficaz tanto desde la perspectiva del profesor como la del alumno.
También consideraron la proximidad y la distancia como una herramienta muy importante para la inte-
raccion entre profesor y alumno.

Significado prdctico. Al examinar el uso de técnicas de comunicacién no verbal en el aula y sus
resultados desde la perspectiva de los profesores, el presente estudio contribuye al conjunto de cono-
cimientos previamente disponibles sobre comunicacién no verbal y ensenanza de lenguas extranjeras.
Esto proporcionara una comprensién mas practica del uso de estas herramientas. Los profesores que han
implementado técnicas de comunicacion no verbal en sus aulas pueden abrir el camino respecto a su
aplicabilidad en una variedad de entornos que atin no han sido tratados en otros articulos de investiga-
cion. Este articulo describe los métodos de comunicacion no verbal que los profesores de aleman utilizan
en sus clases y que encuentran efectivos. De este modo, se responde a la pregunta en cuanto a que si los
profesores utilizan intencionalmente o no técnicas de comunicacién no verbal en el aula, y se discuten
numerosos fundamentos para su uso.
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Palabras claves: lenguaje corporal, comportamiento no verbal, ensenanza, interaccién, aleman
como lengua extranjera.
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Introduction

Non-verbal cues are necessary for good face-to-face communication [1]. In
fact, the origin of human communication shows that people initially communicated
solely through non-verbal cues - for instance, using a menacing gaze, domineering
conduct, territorial conduct, or humbling gestures [2]. NVC is a skill that is partially
learned at birth, and it gets better with experience. Infants communicate non-
verbally with their environment before they begin to speak, such as through crying
or laughing. Preverbal children only use non-verbal means of communication with
others [3]. Non-verbal communication is, in fact, the first language that people teach
and acquire.

Adults’ verbal and non-verbal behaviours are both related; non-verbal
behaviour supports verbal communication. For illustration, when people are
speaking to one another, their hands frequently move automatically. This holds true
for both interpersonal interactions at work and in the classroom. NVC and non-
verbal conduct should not be ignored as a result [4].

The use of NVC in education is continuously at the forefront of development.
It seems inconceivable that a teacher could impart knowledge without using non-
verbal cues. NVC can, however, occasionally obstruct communication between the
speaker and the listener. Consequently, educators should consider how they use
non-verbal cues in the classroom [2].

When a teacher is in front of a class, they are communicating with the students
in different ways than when they are communicating with the students online,
where they can only see each other through a screen [5]. NVC is crucial in classroom
interactions because education requires constant communication between students
and teachers [3].

Non-verbal communication is important to foreign language teachers. Lessons
captured on camera with non-verbal behaviour are unmistakably lessons, even
without audio. This can be seen in teachers’ movements and students’ interactions
[6]. In this study, we are examining non-verbal communication and its influence in
the classroom. We raise the question: How crucial is it for instructors at the German-
Jordanian University of Applied Sciences in Madaba, the University of Jordan, and
the Language Generation Centre in Amman (Jordan) to communicate with their
students through non-verbal cues and body language?
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Literature Review

The concept of non-verbal communication

Any circumstance in which at least two people speak or write to one another is
considered communication [1]. The mediator between the sender and the receiver is
communication.

H.Ellgringidentifies three types of behavioural communication: communicative,
interactive, and informative [7]. Communicative behaviour occurs when the sender
intentionally delivers a specific message to the recipient, such as by indicating a
direction, with a gesture of the hand. Informative behaviour denotes the meaning of
the behaviour that is intended to be understood by the listener in a similar way. For
example, blushing can be interpreted as shyness or anger. Interactive behaviour is
the type of behaviour that results from the dynamic interaction of elements, such as
dodging someone on the street.

According to H. S. Rosenbusch, the main function of communication is to
transmit messages. In a classroom, NVC has the function of gaining the attention
of others or clarifying certain statements. It encompasses the extra-verbal elements
that speakers use to communicate with one another. These elements can be
gestures, facial expressions, certain movements and so forth. NVC is understood as
a direct mutual communicative tool between the people [3]. Non-verbal behaviour
is acquired implicitly, starting from birth and humans gain more control over it over
time.

Body language and non-verbal communication are not interchangeable terms. In
communication, there are three terms used to distinguish its varieties: non-verbal
vocal communication or paralinguistic, non-verbal non-vocal communication,
and verbal communication. Non-verbal vocal communication includes intonation
and speech accompaniment. Non-verbal non-vocal communication encompasses
the concept of body language and includes elements such as facial expressions,
gestures, posture, body tension, gaze behaviour, breathing, dynamics, and energy
and artefacts [8-10].

According to R. E. Riggio et al., communication science distinguishes between
visible communication behaviours and audible communication behaviours. Visible
behaviours include facial expressions, posture and body orientation, whereas audible
behaviours include, for example, intonation and speaking rhythm [4]. Studies have
shown that in communication, only 7% of understanding is determined by content,
whereas 38% is determined by intonation and 55%, by body language. This means
that 93% of our communication is non-verbal. If body language and intonation
do not match the content, the content will not be understood. This leads to the
importance of using NVC in class [11]. In addition, according to J. Kosinar, verbal
communication constitutes one-third of a conversation, the other two-thirds are
NVC [10].

G. Keller mentions that because non-verbal behaviour explains and clarifies
verbal utterances, the non-verbal and verbal behaviour should match. If they are
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incongruent, the non-verbal behaviour often has more weight than the verbal
statements [12].

Elements of non-verbal behaviour are interrelated and cannot be viewed in
isolation. When you laugh, different parts of your face change, you shake your head
or bend your body and so on [11, 27]. Compared to verbal language, non-verbal
behaviour is difficult to control; indeed, one has hardly any control on the physical
responses in any difficult situation or when suffering from stress [3].

H. Ellgring further distinguishes between conscious and unconscious signals.
Conscious signals are sent by the sender with intent, verbal messages are done
consciously. Unconscious signals, such as the involuntary raising of an eyebrow in
response to shock, are conveyed without conscious intent by the sender. Teachers
often consciously use non-verbal signals in class when verbal expressions are not
sufficient or not possible. In such cases, teachers use non-verbal signals to provide
additional explanations [7]. Conscious non-verbal cues vary from culture to culture.
In western cultures, a hand with three raised fingers denotes “excellent”, and it is
used to signify that a student has performed admirably. In contrast, this gesture
would be interpreted as a threat or a sign that the student has done something
utterly wrong in Middle Eastern societies.

Non-verbal behaviour in foreign language lessons

There is a distinction between teachers who intentionally use non-verbal cues
in the classroom and those who do so unintentionally. Consciously employed non-
verbal behaviour enhances learning in the classroom. Teachers, for instance, can
purposefully alter the environment of the classroom by changing their tone of voice
since students can tell when they are in a certain mood [10]. Eye contact can also
be used consciously. For example, students look away when they want to evade the
attention of the teacher. If a student asks a question, the teacher consciously directs
his/her gaze at him/her and answers the question [3].

According to M. Argyle et al., it is difficult to determine whether non-verbal
signals are recognised consciously or unconsciously [9]. Both verbal messages
and non-verbal signals, such as pointing at something with a finger, are often
recorded consciously by both the sender and the recipient. Most non-verbal cues are
transmitted subconsciously by the sender but consciously perceived by the recipient.
Or perhaps the signals would be picked up unconsciously by the sender and the
receiver. Alternatively, the signals could be sent deliberately by the sender but
received subconsciously by the recipient. Additionally, recipients could intentionally
utilise gestures to develop a comprehension of the sender’s non-verbal cues even if
the sender himself/herself is not conscious of his/her significance.

Students and the teacher are in constant communication during a class, and
non-verbal communication is a significant component of the instruction. During the
explanation phase, either the teacher positions himself/herself to face the speaker
or the students position themselves to face the teacher [3].
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Non-verbal behaviour can be transmitted over six channels. The first of these
channels is the auditory channel, in which one hears the accentuations, volume or
voice of the speakers. The second channel is the visual channel, where the sense of
sight captures the speakers or hearers movements, like the movement of the hands
or head, as well as eye contact, facial expressions, gestures, and posture. The tactile
channel refers to touch stimuli, such as a touch on the shoulder. The olfactory
channel refers to smell perception, while the thermal channel provides information
about physical temperature of the partner. Finally, the gustatory channel involves
the sense of taste [4].

Above all, learning a foreign language should improve one’s ability to interact
with others in a practical way. Hence, it makes sense to include and, in fact, give
increased focus to non-verbal language in foreign language courses in addition to
verbal language as the primary mode of communication. The analog indications of
non-verbal language serve to either support or contradict the verbal language, and
signs can be further separated into digital signs of verbal language and non-verbal
analog signs [3]. The use of non-verbal cues to clarify spoken words is referred to as
metacommunication in this context.

Metacommunication is seen as being extremely beneficial in the field of
German as a Foreign Language (GFL) because students can give feedback using
NVC. Additionally, challenges or obstacles that arise when learning GFL can be
solved because students can understand spoken messages better when employing
non-verbal symbols [3]. Non-verbal language is considered a method of decoding
difficult verbal messages. However, the use of non-verbal signals in heterogeneous
German classrooms will not be helpful since intercultural differences make even
NVC difficult. On the other hand, one can assume that the use of non-verbal signals
in homogeneous German groups is helpful since there are fewer misunderstandings
in the interaction.

Because NVC affects how the teacher and student interact with one another,
non-verbal behaviour also has a significant influence on the teaching of foreign
languages. For instance, a student who thought some of the teacher’s information
was inaccurate made a certain gesture in a foreign language session [6]. The teacher
understood the facial expressions of the learner and used gestures and facial
expressions to correct the mistake without interrupting the lesson. In addition, both
the teacher and learners can use gestures and facial expressions to fill in a missing
word or to correct a mistake non-verbally. If the learner’s sentence is missing the
third person, the teacher can lift three fingers to show the learner that the noun in
the third person is missing. However, this works only in a homogeneous learning
group in which the learners belong to the same culture group.

Encouraging non-verbal behaviour among learners

The use of non-verbal cues encourages teacher-learner communication and
enables the teacher to control student disruptions. Cooperation between the teacher
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and the students as well as among the students themselves is hampered by this non-
verbal language [11].

Teachers are able to mediate classroom communication; they can interrupt and
stop others from speaking. For instance, making eye contact with a student who
is speaking while the teacher is listening is regarded as a positive and respectable
indication of encouragement. On the other hand, looking away while a person is
speaking is understood as disrespect and signals disinterest. Teachers frequently
focus on the active students and ignore the others, or they glance at the disruptive
and inactive students and ignore the others, leaving the others feeling ignored or
rejected. This is because it is difficult for teachers to make non-verbal eye contact
with the 10 to 50 students in a class. To avoid such issues, teachers should conduct
some exercises at the start of the lesson. Such exercises will allow them to make eye
contact with all their students during the greeting phase.

Often times, students will not answer teachers’ solicitations of answers, which
would make any teacher anxious, at which point they involuntarily look around or
move on to another question. It would be better for teachers in his/her situation to
cultivate a calm and broader perspective. Teachers should observe their exchange of
gazes more frequently and be sure that their gazes are distributed evenly among all
learners. They should also pay attention to whether their gaze is directed at a person
or into empty space.

NVC affects relationships between teachers and students as well as the
atmosphere in the classroom. An uncomfortable and unfavourable classroom
environment leads to an unpleasant learning environment, whereas a nice and
cozy environment supports an agreeable learning experience. If teachers respond
swiftly and effectively to students’ actions, non-verbal cues from the teacher have a
substantial impact on the students’ drive to study [13, 14].

Various studies have shown that teachers’ non-verbal behaviour affects their
students’ mood, learning ability, feelings and emotions, and social behaviour, and
vice versa [15, 3]. For example, a dour face does not express happiness, whereas a
smiling face expresses contentment. The smiling face of the teacher at the start
of the lesson gives the students a positive feeling. This first positive interaction
encourages the students to begin the lesson in high spirits [3].

Another study by C. Caswell and S. Neil showed the impact of teacher language
use on classroom discipline and student response [5]. Threatening behaviour
expresses aggressiveness, dominance and generates anger and anxiety. Teachers
who display threatening behaviour are perceived as lacking self-confidence and
insecure, whereas those who are loud express threatening behaviour. Teachers may
lose their attractiveness in front of the students. Instead, the teacher should remain
calm, sympathetic, and friendly [3].

In the study by C. R. Seligman et al., attractive students with a personable
voice were considered intelligent by the teacher and received better grades than
the other students [16]. Furthermore, J. E. Bates found that students who frequently
communicated with the teacher through non-verbal behaviour (i.e., through eye
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contact and a smiling face) received the same active positive response from the
teacher. These students were then rated more positively, which, in turn, had a
positive effect on the classroom interaction [17]. Thus, teachers should analyse and
pay attention to learners’ non-verbal signals. Students should be able to express
their feelings and emotions either verbally or non-verbally. Not being able to do so,
hampers their ability to learn and their interaction with the teacher.

Joy, which arises in a positive environment, has been found to support the
learning process[18].Eliciting a feeling of shock and surprise, interrupts any cognitive
processes [19], which causes a student to become more attentive, and helps the
student to be vital and stimulated, and in some cases even confused [18, 19]. Sadness
is a negative emotion; a sad person exhibits few gestural or mimicked expressions,
struggles to maintain eye contact, and rarely moves in the room and would speak
in a low tone of voice [20, 21]. Grief prevents interactions and has a negative effect
on the classroom climate. Anger is the most dangerous emotion because it disrupts
communication [21], and takes hold of the social and interpersonal behaviour [19].
An angry teacher who suffers from stress often shows quick and inadequate reactions
and creates the feeling of being under pressure [18, 21]. As for fear, there are two
types: trait fear and state fear. Trait fear deals with the permanent attribute of the
person, whereas state fear is situation-dependent and caused by specific people,
place, or object. People who are fearful lose control over a situation and are restless
and nervous [19]. In a classroom, there can be other examples of emotions such as
disgust, aversion, and repugnance. These emotions occur more frequently among
teachers of science and technology [18, 22]. Eliciting interest also plays a significant
role in interactions with students [23]. As it is considered a positive emotion, in
which one feels satisfaction and self-confidence [24], it is an important emotion
for positive classroom interactions. In contrast, boredom in class is perceived as a
negative feeling by both teachers and learners. Many factors may explain boredom,
such as an uninteresting lesson topic, a one-sided lesson design or the teacher’s
personal character. If boredom is the main obstacle in facilitating interaction in
the classroom and it minimises learning performance, teachers should choose non-
boring instructional methods [25].

Materials and Methods

This paper assumes that non-verbal behaviour is an important tool for German
teachers in facilitating teacher-learner interaction in GFL classes. To test this
assumption, we formulated statements about non-verbal communication that would
be confirmed or disapproved by interviewing 12 GFL teachers. These interviews were
conducted in 2018 [26] and later interviews were done in 2021 in at the German-
Jordanian University of Applied Sciences (GJU) in Madaba, Jordan. Further 6 GFL
lecturers from the University of Jordan (UJ) participated in the research in 2021, as
well as other 16 German language teachers from the Language Generation Centre
(LGC) in Amman, Jordan. These three institutions were chosen because the authors
could access them to conduct the interviews.
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The following statements about non-verbal communication used in German
classrooms (S1 to S9) were formulated according to past conclusions from the
studies mentioned above.

S1: Teachers play a central role in the lesson.

S2: Teachers use non-verbal behaviour both consciously and subconsciously.

S3: Eye contact is essential.

S4: Teachers’ posture is inevitable in the class and regulates the flow of the
class interaction.

S5: Tone of voice is the best tool to stop disruptions in the classroom.

S6: Physical gestures clarify emotions.

S7: Facial expressions provide emotional feedback in class.

S8: Proximity and distance are important in teacher-learner interaction.

S9: The emotions of the teacher and the learners play a significant role in
successful teaching.

To test these statements, interview questions were developed and used to
interview GFL teachers at GJU, U] and LGC [26]. All participants were informed of
the objectives and methods of the research; their written consent of participation
was solicited. The interviews, which were partly conducted face-to-face and partly
online via Zoom and on the phone, lasted an average of 45 minutes per person. The
interviews were anonymised, manually analysed, and compared to the findings of
the previously mentioned studies. Table 1 below presents the statements that the
current work examines in addition to the main questions that were asked to the
interviewees regarding each statement.

Table 1
The statements and their related questions
Statements Questions
S1: Teachers play a central 1. With the widespread use of the Internet and online learning, how important do
role in the lesson you think the teacher and their role in the classroom is?

2. Which traits, in your opinion, are crucial for a teacher’s personality?

S2: Teachers use non-verbal |1. Do you use non-verbal behaviour consciously or unconsciously during class?
behaviour both consciously |2 For what purposes do you consciously use the non-verbal behaviour (if you

and subconsciously consciously use the non-verbal behaviour)?
S3: Eye contact is essential 1. What possible uses for the gazes during interactions between teachers and
students?

2. To what extent do you think eye contact is crucial for expressing emotions?
3. Are you able to understand students’ non-verbal cues? Provide examples

please? (eye contact)

(These three questions deal with the subcategory (eye contact)
S4: Posture is inevitable in the |1. In your opinion, what role does posture play in the teacher-learning interaction?
class and regulates the flow of |2 As your experience has shown, which movements in the classroom are optimal

the class interaction in promoting teacher-learner interaction?

S5: The tone of voice is the 1. Voice and intonation play an exceptional role in attracting students’ attention.
teacher’s best tool to stop dis- | To what extent do you confirm this statement?

ruptions in the classroom

The Education and Science Journal. Scholarly journal Vol. 25, N2 9. 2023

165



© Haparmu A., Acan-BaH aep Ban P.
3HaueHNe HeBepOATbHOTO MOBEIEHVIS TPV B3aUMOZEMCTBIM YUMTEJIS C YUEHMKOM B K/IACCax C M3yUeHyieM HEMEIIKOTO Kak MHOCTPAHHOTO SA3bIKa

S6: Physical gestures clarify  [1. What role do hands play in communication?

emotions 2. Can the gestural signals lead to misunderstandings? Please, provide an
example.

S7: Facial expressions express |1. To what extent are facial expressions important in the classroom in order to
emotions. Facial expressions |achieve teacher-learner interaction?

provide emotional feedback ~ |2. What are the emotions that can be expressed using the face?

in class
S8: Proximity and distance are | 1. How can the closeness and distance between the teacher and the students
important in teacher-learner  |facilitate interaction?

interaction (This question deals with the subcategory (spatial distance))

2. How can the closeness and distance between the teacher and the students

increase interaction?

S9: The emotions of the 1. What role do teachers’ emotions like “joy”, “surprise”, “sadness”, “anger”,
teacher and the learners play |“fear”, “interest” and “disgust” play in classroom communication?

a significant role in successful

teaching

Results and Discussion

The nine statements about non-verbal communication were verified given that
there was enough agreement between the data obtained from the interview and the
nine statements.

For S1, all interviewed teachers agreed with the statement that the teacher
plays a central role in the classroom. In addition, two teachers from GJU [26]
believed that the teacher should be humorous and competent and should consider
the heterogeneity of the students in the classroom.

For S2, all interviewees use non-verbal behaviour both consciously and
subconsciously depending on the situation. In situations, where they consciously
use non-verbal behaviour, they had certain goals, such as attempting to explain
something further. The responses confirm H. Ellgring’s findings about the
communicative behaviour, where teachers use gestures to explain more as opposed
to only using verbal language [7].

For S3, almost all the interviewees consciously use eye contact in their
interactions, this is consistent with the findings of H. S. Rosenbusch, where it is
stated that if a student asks a question, the lecturer consciously looks at the student
and answers the question [3]. The teachers confirmed that eye contact helps in
expressing emotions and it is impossible to avoid eye contact in class. They went on
to explain that encouraging conversation and upholding classroom discipline both
depend on eye contact. This confirms the statements of Bates that using eye contact
and smiling positively impacted teacher-learner relationship [17].

For S4, all the interviewees agreed that their straight posture is unavoidable in
class and regulates the flow of the interaction. They disclosed that they use certain
movements to show dominance in the classroom, as found by C. Caswell and S. Neil,
as well as by C. Timpner and R. Eckert [5, 11].

For S5, all the interviewees agreed that their tone of voice is their best tool for
preventing disruptions in the classroom. This claim is consistent with that of G.
Keller [12].
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For S6, all the interviewees stated that they use gestures to attempt to explain
something better, discipline their students, and use fewer words. These functions of
physical gestures, as well as their importance, were identified by S. Molcho and were
mentioned and confirmed by C. Timpner and R. Eckert [8, 11].

For S7, almost all the teachers affirmed that they use facial expressions to
express emotions intentionally in class. This hypothesis was consistent with the
finding of P. Ekman and W. V. Friesen [28].

For S8, half of the interviewees said proximity and distance are important for
teacher-learner interaction. They believed that closeness and distance depend on
what is being taught in the classroom. The other half of the interviewees believed
that the teacher should not get too close to students. This contradicts the finding of
H. S. Rosenbusch that closeness creates a beneficial and pleasant relationship with
students [3].

Finally, for S9, all the interviewees said they use non-verbal behaviour to
express emotions such as joy, interest, anger, and surprise. Almost all of them felt
that they do not express fear and disgust through non-verbal behaviour because
these emotions are not common in the classroom. They added that emotions of
joy and interest create a positive atmosphere in the classroom, thereby promoting
teacher-learner interaction, which confirms the finding of D. Ulich and P. Mayring
[18]. Almost all the interviewees agreed that eye contact is used to express
emotions.

All the interviewees confirmed the importance of the teacher’s non-verbal
behaviour for teacher-learner interaction in the classroom, confirming the
finding of H. S. Rosenbusch [3]. Half of the interviewees agreed with the results of
mentioned studies that illustrated the negative effects of the teacher’s excessive
use of non-verbal behaviour. They explained that excessive teacher movement in
class can disrupt interaction. This is consistent with the findings of J. Brophy and
C. Evertson that teachers’ overuse of non-verbal behaviour confuses students [15].

Finally,all the interviewees emphasised that non-verbal behaviouris particularly
important for foreign language teaching. They explained that non-verbal behaviour
entails less speaking on the part of the teacher, which saves time and effort, and
that the teacher can hold monolingual lessons in the target language, which has a
positive impact on student performance. They concluded that non-verbal behaviour
fosters better understanding of the new language that students will ultimately use
in their day-to-day lives. These findings are largely consistent with the mainstream
view on the significance of non-verbal behaviour in securing an efficient learning
environment that helps to improve classroom culture, students’ interactions
and their love for the subject matter. Using non-verbal behaviour, a teacher can
utilise plenty of effective teaching techniques that assist him/her in delivering the
information and get the students engaged in the classroom, hence reaching the
optimal level of student-teacher interaction where both the teacher and the student
are important [28].
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Conclusion

This study outlined the various non-verbal actions that German language
teachers believe are crucial for teacher-learner interaction as well as the various
motivations that underlie their use in the classroom. It showed that the elements
of non-verbal behaviour and their role in teacher-learner interaction enable the
teacher to explain lesson topics efficiently, as the students would remember new
concepts better and interact more during class. Non-verbal behaviour was also
found to increase teacher control over the classroom and reinforce discipline.
The findings of this study that non-verbal behaviour promotes teacher-learner
interaction thus confirmed the findings of earlier studies. All the 34 interviewees in
this study also strongly agreed that teachers’ non-verbal behaviour in the classroom
is both inevitable and necessary. They likewise agreed that emotions can also be
an important factor in teacher-learner interaction, as students can understand
teacher’s intentions and feelings through the use of non-verbal behaviour, thus
facilitating interaction.

It can thus be concluded that the teacher’s non-verbal behaviour in teaching,
promotes teacher-learner interaction and that non-verbal behaviour in German
lessons plays a significant role in arousing student interest.

This survey of teachers cannot be considered representative yet. An extended
quantitative study could relate the findings of this study to other institutions that
teach GFL to give more weight to the results.
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