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Abstract. Introduction. The level of job satisfaction and attitudes of special education teachers
towards working with children with disabilities significantly impact the attitudes of trained student
teachers. Positive and satisfied special education teachers serve as role models, inspiring and influencing
student teachers in a positive way. On the other hand, if special education teachers are dissatisfied or
hold negative attitudes, it can discourage student teachers from pursuing a career in special education.
Therefore, promoting job satisfaction and positive attitudes among special education teachers is crucial
for fostering a supportive environment that encourages student teachers to embrace the challenges and
rewards of working with children with disabilities.

Aim. The present study aimed to measure the level of job satisfaction of special education teachers,
their attitudes towards working with children with disabilities, and its effect on trained student teachers’
attitudes.

Methodology and research methods. The authors developed a questionnaire to measure the level
of job satisfaction, and a scale to measure the attitudes towards working with children with disabilities
in the sample, validity and reliability were verified. The study sample consisted of 71 special education
teachers and 71 teacher students who “receive their training with special education teachers”. The degree
to which student teachers’ attitudes are affected by teachers’ satisfaction and their attitudes towards
working with children with disabilities was determined using multiple linear regression analysis.

Results. The means and standard deviations were extracted to analyse the results of the study,
which appeared at an average level of performance on the “attitudes” scale, as the averages ranged from
2.49 to 4.20 and with arithmetic mean as a whole 3.49.

Stepwise regression method adopted in the study introduced predicted variables into the regres-
sion equation stepwise, resulting in two statistically significant predictive models at the significance
level a < 0.05. The first model, involving teacher job satisfaction and student teacher attitudes towards
working with children with disabilities, explained 7% of the total variance. The second model, which
also considered teachers’ attitudes, explained a substantially larger portion of the variance, accounting
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for 64% of the total explained variance of the predictive model for student teachers’ attitudes towards
working with children with disabilities.

Scientific novelty. The findings highlight the significant influence of teacher job satisfaction and
attitudes on student teachers’ attitudes. The study contributes to understanding of the factors shaping
student teachers’ perspectives and underscores the importance of promoting job satisfaction and posi-
tive attitudes among special education teachers to foster a supportive learning environment.

Practical significance of this study is that it provides valuable insights for the field of special educa-
tion and teacher training. By examining the job satisfaction and attitudes of special education teachers
towards working with children with disabilities and their impact on student teachers, the study informs
educational practices and policies. Promoting job satisfaction and positive attitudes among special ed-
ucation teachers is crucial for creating a supportive environment and enhancing teacher training pro-
grammes. This knowledge can guide the development of strategies to improve the preparation of future
educators and enhance the quality of special education services for children with disabilities. Overall, the
study findings contribute to the field and have practical implications for improving educational experi-
ences and outcomes.
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AHHomauus. Bsedetue. YPOBEeHb YIOBI€TBOPEHHOCTY PabOTOIi M OTHOLIEHME T1e/IaroroB B CUCTE-
Me CIeluaabHOro 06pa3oBaHus K paboTe ¢ AeTbMMU C OTPAHUYEHHBIMYM BO3MOKHOCTSIMIU 3T0POBBSI CY-
IIeCTBEHHO BIMSIOT Ha OTHOIIIEHYE K paboTe yuuTesieii-cTyneHToB. [I03UTUBHBIE U TOBOIbHbIE Tearoru
B CYCTEME CITeLMaTIbHOT0 06pa3oBaHysI CTyKaT 06pa3IioM AJIsl MO paskaHMsl, BLOXHOBJISISI YIUTENIEeN-CTy-
JIEHTOB M OKa3bIBasi Ha HUX IOJIOKUTENbHOE BiusiHMe. C Apyroii CTOPOHBI, €C/Iu Tearoru B CUCTEME
CrenyaaIbHOro 06pa3soBaHMs HELOBOIbHBI WV TIPUAEPKMBAIOTCS HETaTUBHOTO OTHOILEHMSI, 5TO MOXET
OTOUTD Y YUMUTENEN-CTYIeHTOB OXOTY IPOAOJDKATH Kapbepy B CUCTEME CIelalbHOro o6pazoBanmus. Ta-
KM 00pa3oMm, MOBbBILIEHNE YIOBJIE€TBOPEHHOCTU PAabOTOI 1 MOJIOKUTETbHOE OTHOIIEHNE [1ejarOrOB B
cycTeMe CIeluasbHOr0 00pa30BaHus MMeeT pellaolnee 3HaUeHue i CO3JaHus 6IaronpusTHOM cpe-
IIbI, KOTOPAsI MOGYKIAET yUMTEeii-CTYIeHTOB IIPUHMMATD BbI30BbI ¥ ITOJIYYATh YIOBOJIBCTBME OT PAGOTHI
C AETbMM C OTPaHUYEHHBIMM BO3MOXXHOCTSIMMU.

Ilenv. Hacrosiee vccineqoBanme 6bII0 HANpaBAeHO HA M3MepPeHMe YPOBHS YAOBIETBOPEHHOCTHU
paboToit IeJaroroB B CUCTEME CIEIMaIbHOTO 06pa30BaHMs, X OTHOIIEHNS K paboTe ¢ IeThbMU C Orpa-
HUYEHHBIMY BO3MOXKHOCTSIMU U €T0 BIIUSIHMSI HA OTHOILIEHME YUUTEIei-CTyJ€HTOB.
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Memodonozust u memods! ucciedogaxus. ABTOpbI pa3paboTanyu aHKETy AJi M3MepPeHMs] YPOBHSI
YIOBIETBOPEHHOCTHM paboTOiA, a TAKKe KAy [JIsT I3MepeHMsI OTHOLIeHMsI K paboTe ¢ IeTbMU C OTpaHu-
YeHHBIMM BO3MOKHOCTSIMY B BBIGOPKE, BaJIMIHOCTb ¥ HAJIEXKHOCTb KOTOPO# ObUIM MTPOBEpeHbl. BeiGopka
MCCIeIoBaHMs BKIIOUaia 71 remarora B CUCTeME CHEIMaTbHOTO 06pa3oBaHus U 71 CTymeHTa-yIuTes,
KOTOpbIe TPOXOIST 00y4YeHNe y MefaroroB B CUCTEMe CIelaabHOro oopasoBanusi. UYTo6bl y3HATD, B
KaKoJi CTelleH!M Ha OTHOLIeHMe y4NUTeseii-CTyJeHTOB BAMSIeT yo0BIeTBOPEHHOCTh [1eJarOroB U UX OT-
HOIIIeHNE K paboTe ¢ IeTbMU C OTPAHUYEHHBIMYU BO3MOKHOCTSIMU, GbLIT UCTIOIb30BaH MHOYKECTBEHHBIN
JIMHEIHbII perpecCMOHHbBIN aHaIn3.

Pesynsmameol. CpegHye 3HaUeHMS U CTaHAAPTHbIE OTKIOHEHUS MCIIOIb30BaINCh JJIsl aHaIN3a pe-
3y/IbTATOB MCCIeI0BaHNMsI, KOTOPbIe MPOSIBUINCH IIPU CpeJHEM YPOBHE MPOM3BOLUTENbHOCTH TI0 IIKaie
«OTHOIIIeHVe», TOCKOJIbKY CpeJHMe 3HaueHMs HaXOOMUINCh B AnanasoHe 2,49-4,20 co cpegauM apudme-
TUYeCKuUM 3,49.

MerTop, no1aroBoii perpeccuy mo3BOIUI BBECTU MTPOTHO3MpYyeMble IepeMeHHble B ypaBHeHIe pe-
rpeccuy TOLIArOBO, UTO MPUBEJIO K ABYM CTAaTUCTUUYECKM 3HAUMMBIM ITPOTHOCTMUECKMM MOJENSIM Ha
ypoBHe 3Haunumocty o < 0,05. TlepBast Mojie/ib, BK/IIOUAOIIAs YIOBAETBOPEHHOCTh YUMTEIE) paboTOi 1
OTHOILIIEHMe YIUTeNeii-CTyJeHTOB K paboTe ¢ ferbmu ¢ OB3, o6bsicHuia 7% obieit nucrnepeun. Bropas
MOJIe/Ib, KOTOpasi TAKKe YYUThIBAJIA OTHOIIEHME YUMUTeNIei, 06bSICHUIA 3HAUUTEIBHO OOJBIIYIO YacTh
IMCIIePCUM, COCTABIISISE 64% OT 0011eit 00bsICHEHHO AYCIIePCUM TIPOTHOCTUYECKOI MOJeM OTHOIIEHUST
yuurenei K pabote c ferbmu ¢ OB3.

Hayunas Hosu3Ha. Pe3ynbTaThl MCC/IeIOBaHNS TIOAUEPKMBAIOT 3HAUUTETbHOE BIVSIHME YIOBIETBO-
PEHHOCTM M OTHOILIEHMSI MeIaroroB B CYCTEME CIIeLMaJbHOTO 00pa30BaHusl K CBoelt paboTe ¢ IeTbMM C
OB3 Ha OTHOIIIeHME K paboTe y yuuTeneii-cTyneHToB. VccienoBaHue crioco6CTByeT MOHUMMAHUIO (PaKkTo-
POB, GOPMMPYIOIIMX NEPCIIEKTUBBI YUUTETIeH-CTYJ€HTOB, ¥ TOJYePKIBaeT BaKHOCTD MTOBBILIEHNST YOB-
JIETBOPEHHOCTM pabOTO¥ U MMO3UTUBHOTO OTHOIIEHUS CPey YUUTeIeii ClIe[MaJlbHOT0 06pa3oBaHms AJIs
COo3aHus1 6I1aronpusTHON yueOHOI CPefbl.

Tpakmuueckas 3HaUUMOCMb UCCIeNOBAHMS 3aK/IIOUAETCsI B TOM, UTO OHO JlaeT LIeHHYI MHpopMa-
LMIO 1JIs1 06/IaCTY CIelaJbHOro 06pa3oBaHys M MOATOTOBKY yuuTeseii. i3yJast yaoBIeTBOPEHHOCTh
paboToii U OTHOIIIEHME TIeIaroroB B CUCTEMeE CITelMaJbHOTO 06pa3oBaHus K pabote ¢ metbmu ¢ OB3 u
MX BIIMSIHME Ha CTYNEHTOB-YUUTeNeN, vccaenoBanme aaet nudopmMalinio 06 06pa3oBaTebHON TPaKTUKe
" nonuTyike. [TOBBIIIEHME YAOBIETBOPEHHOCTY PAGOTOI 1 TIOMIOKUTEIbHOE OTHOLIEHME ITearoroB B CH-
CTeMe CIeluaabHOro 06pa3oBaHNs MMeeT pellaiolnee 3HaAUEHMe sl CO3/IaHNs O61aronpUsITHO CpeJibl
¥ COBEpIIeHCTBOBAaHMSI IIPOTPAMM IOATOTOBKM YUMTeseil. DTU 3HAHMUS MOTYT CIYKUTb PYKOBOJCTBOM
IIsT pa3paboTKyM CTPATEruii 1o yIy4IIeHWIo MOATOTOBKM OyAYIIMX MearoroB ¥ MOBBILIEHNIO KauecTBa
YCIIYT CienanbHOro o6pasoBanust Iy geteit ¢ OB3. B 11e710M pe3yibTaThl MCCIEAOBAHNUSI BHOCSIT CBOIA
BKJIZl B 9Ty 06JIACTb ¥ MMEIOT MpaKTUUeckoe 3Ha4YeHue AJIsT YAydIleHusT 06pa30BaTebHOTO OIbITa U
pe3ysbTaToB.

Knrouesste cnosa: ynoBieTBOPEHHOCTh pabOTOI, OTHOIIEHME, ETU C OTPAHNUYEHHBIMY BO3MOXK-
HOCTSIMM.
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Abstracto. Introduccion. El nivel de satisfaccion laboral y la actitud de los docentes del sistema de
educacion especial hacia el trabajo con ninos discapacitados influyen sustancialmente en la actitud de
los futuros profesionales. Los docentes de educacion especial positivos y satisfechos sirven como mode-
los a seguir, inspirando e influyendo positivamente en los futuros docentes. Por otro lado, si los profe-
sores de educacion especial estan insatisfechos o mantienen actitudes negativas, esto puede disuadir a
los futuros profesores de seguir una carrera en educacion especial. Por lo tanto, aumentar la satisfaccion
laboral y las actitudes positivas entre los maestros de educacion especial es fundamental para crear un
entorno de apoyo que aliente a los futuros docentes a aceptar los desafios y el disfrute de trabajar con
ninos discapacitados.

Objetivo. La presente investigacion ha tenido como objetivo medir el nivel de satisfaccion laboral de
los docentes de educacion especial, sus actitudes hacia el trabajo con ninos discapacitados y su impacto
en las actitudes de los estudiantes de magisterio.

Metodologia, métodos y procesos de investigacion. Los autores desarrollaron un cuestionario para
medir la satisfaccion laboral y una escala para medir las actitudes hacia el trabajo con ninos con disca-
pacitados en la muestra, cuya validez y confiabilidad han sido probadas. La muestra del estudio incluy6 a
71 profesores de educacion especial y a 71 estudiantes de profesorado que reciben formacién de docentes
en educacion especial. Se utiliz6é un andlisis de regresion lineal multiple para examinar en qué medida
las actitudes de los futuros docentes estan influenciadas por la satisfaccion de los docentes en profesion
actual y las actitudes hacia el trabajo con ninos discapacitados.

Resultados. El método de regresion por pasos permitié que las variables predichas se ingresaran en
la ecuacion de regresion de manera gradual, lo que dio como resultado dos modelos predictivos estadis-
ticamente significativos en el nivel de significancia o < 0,05. El primer modelo, que incluye la satisfaccion
laboral de los docentes y las actitudes de los futuros docentes hacia el trabajo con ninos discapacitados,
explicé el 7% de la variacion total. El segundo modelo, que también tuvo en cuenta las actitudes de los
docentes, explicd una porcion significativamente mayor de la varianza, representando el 64% de la va-
rianza total explicada en el modelo predictivo de las actitudes de los docentes hacia el trabajo con nifnos
discapacitados.

Novedad cientifica. Los resultados del estudio resaltan la influencia significativa de la satisfaccién y
la actitud de los profesores del sistema de educacion especial hacia su trabajo con ninos que presentan
discapacidad sobre la actitud hacia el trabajo de los estudiantes de magisterio. El estudio contribuye a
la comprension de los factores que dan forma a las perspectivas de los futuros docentes y destaca la im-
portancia de aumentar la satisfaccién laboral y las actitudes positivas entre los profesores de educacién
especial para crear un ambiente de aprendizaje positivo.

Significado prdctico. La importancia practica del estudio radica en proporcionar informacién valiosa
para el campo de la educacion especial y la preparacion docente. Al examinar la satisfaccion laboral y las
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actitudes de los profesores de educacion especial hacia el trabajo con ninos discapacitados y su impacto
en los estudiantes de magisterio, el estudio proporciona informacién sobre la practica y la politica edu-
cativa. Aumentar la satisfaccion laboral y las actitudes positivas entre los docentes de educacion especial
es fundamental para crear entornos de apoyo y mejorar los programas de preparacion docente. Estos
conocimientos pueden orientar el desarrollo de estrategias para mejorar la preparacion de los futuros
docentes y mejorar la calidad de los servicios de educacién especial para ninos con discapacidad. En
general, los hallazgos del estudio contribuyen al campo y tienen implicaciones practicas para mejorar las
experiencias y los resultados educativos.
Palabras claves: satisfaccion laboral, actitud, ninos con discapacidad.

Para citas: Alkayed Z. S., Al Ali S. M., Al Masa’deh M. M. La satisfaccion en el trabajo entre los
docentes de educacion especial. Obrazovanie i nauka = Educacion y Ciencia. 2024; 26 (1): 202-225. DOI:
10.17853/1994-5639-2024-1-202-225

Introduction

The level of job satisfaction for special education teachers is a critical consid-
eration because it not only influences their career longevity, but also the quality of
their instruction and the academic outcomes for their students. Special education
teaching is a profession filled with unique challenges and rewards. It requires spe-
cific skills, understanding, patience, and an enduring commitment.

Studies have shown that special education teachers often report high levels of
job satisfaction. They cite the ability to make a meaningful difference in the lives
of children with disabilities as one of the significant sources of job fulfillment. The
relationships they form with their students and the joy they feel when a child makes
progress are the factors that keep them passionate about their profession.

However, it is not without its hurdles. The high student-to-teacher ratios, ex-
tensive paperwork, and the need to constantly adapt to different disabilities can
lead to high stress levels and burnout. It is not surprising, therefore, that job satis-
faction levels can sometimes fluctuate. While these teachers find intrinsic satisfac-
tion in their work, they also voice a need for supportive administrative structures,
additional resources, and increased respect for their specialised skills to further en-
hance their satisfaction levels.

In terms of their attitudes towards working with children with disabilities,
special education teachers typically exhibit a positive, empathetic, and patient ap-
proach. They understand the value of each child’s unique learning needs and are
committed to creating an inclusive and accommodating learning environment.
They perceive each child’s potential rather than their limitations, with a focus on
strengths and abilities, rather than the disability.

Most special education teachers are motivated by the belief that all children
can learn and succeed, given the right environment, resources, and support. They
view their role as instrumental in empowering their students to overcome obstacles
and reach their full potential. They advocate for their students’ rights and push for
their inclusion in all areas of the school experience.

That said, it is worth noting that these teachers’ attitudes can be influenced by
various factors such as the nature and severity of the child’s disability, the support
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from administration and parents, their level of experience, and ongoing profession-
al development opportunities. Despite the challenges, special education teachers
demonstrate a remarkable resilience and commitment to their students, which
stems from their profound belief in the importance and value of their work.

Literature Review

Job satisfaction impacts the performance of psychological and occupational
workers and, consequently, their commitment and desire to continue the profession
[1]. So many definitions have emerged that address several aspects of the concept
of job satisfaction. For example, P. Chimanikire et al. [2] identified it as “the quality
of work-life that workers go through, and the situation that can be strengthened
through the social responsibility programmes implemented by the employer”.

Job satisfaction is defined as the outcome of a set of factors related to the job,
which is mainly measured by the individual’s acceptance of that work with satisfac-
tion, self-satisfaction, and efficiency in production as a result of the emotional feel-
ing that enables the individual to do his/her work without boredom or distress [3].

Some people identify it through the procedures the employer follows to raise
the quality of the institutions’ professionals and to what degree these measures
positively impact them [4]. On the other hand, other research has focused on the
emotional impact, level of enjoyment of work, and workers’ positive attitudes to-
wards their work [5, 6, 7]. A person’s feeling is positive or negative about the various
aspects related to his/her work, and the extent of his/her desire, love, or hatred for
the work performed by his/her level of satisfaction with his/her work [8, 9], this is
supported by M. Uhl-Bien et al. [10] and R. ]J. A. Chou & S. A. Robert [11], and they
identify job satisfaction through the number of positive impacts people leave on
their jobs. So, when we say that a person has high job satisfaction, we mean that
they like and appreciate work in general and feel optimistic about it. It is the per-
son’s emotional reaction to the job he/she occupies, which occurs by comparing the
actual work extracts with the results he/she predicts [12].

According to C. D. Fisher [13], job satisfaction is a kind of general attitude and
behaviour that contains two elements, namely the emotional component (feeling
and emotion) and the cognitive component (comparison, judgment, and belief).
While some mention job satisfaction from two dimensions, internal satisfaction
with work, which is the extent of a person’s sense of the nature of the job itself,
and its tasks; and external satisfaction with work, which indicates a person’s under-
standing of external aspects of work [14].

Others turned to job satisfaction due to a series of motivational reactions to
address the need. This chain combines several factors or triggers that influence or
drive someone to do it [15].

Factors Affecting Job Satisfaction

Workers® satisfaction is affected by several variables related to location
characteristics such as lighting, noise, humidity, heat, health care factors, the
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number of hours worked [16, 17]. In addition, M. C. Ellickson & K. Logsdon [18]
note that organisations must provide better working conditions for their workers to
achieve high job satisfaction levels.

Job satisfaction is also affected by material characteristics, relationships with
colleagues and managers, pay satisfaction, job characteristics, opportunities for
career advancement, access to promotions, changes in the work environment, and
relations with managers and colleagues. A. Tella et al. [19] state that job satisfaction
is related to several personal and organisational variables, the most important
of which are wages and salary, job characteristics, job security, opportunities
for progress and development, obtaining a high social status resulting from the
employee’s performance of the job he/she performs.

Job satisfaction is affected by the level of trust between the employee and the
bosses and his/her awareness that the institution in which he/she works can help
him/her achieve his/her personal goals [16]. This is confirmed by M. C. Ellickson
& K. Logsdon [18], who indicated the importance of salary, work environment,
relationship with co-workers, availability of capabilities and resources, and the
opportunities for training and workloads equitable distribution, which significantly
affect the workers’ job satisfaction.

Positive relationships with colleagues and superiors, a sense of happiness at
work performance, and trust between employees and superiors were among workers’
most important determinants of job satisfaction [20].

D. Liu et al. [21] indicate three different sources of job satisfaction: internal
satisfaction, satisfaction with the nature of relationships with colleagues, and
satisfaction with the work environment. According to these visions, job satisfaction
is a result of the worker’s sense of happiness and pleasure in his/her presence in
the work environment, his/her accomplishments through the tasks that he/she
provides, the nature of his/her relationships with superiors and colleagues, and the
extent of his/her satisfaction with working conditions.

T. D. Morgan [22] summarises the factors into two types of factors that affect
job satisfaction, the factors of the internal work environment (Work Environment
Variables), such as opportunities for career advancement, relationships with
superiors, and work characteristics. In addition to personal factors, people (Personal
Variables) such as level of employee satisfaction, empowerment, employee-
aware independence, and relationships with superiors and colleagues in the
work environment. M. Yavuz [23] notes that job satisfaction is closely related to
job security, as people who feel high levels of job security show high levels of job
satisfaction. D. Belias [24] and K. K. Waters [25] confirm a negative correlation
and statistically significant between low levels of job security and job satisfaction.
There is a close correlation between job satisfaction among workers and positive
relationships with bosses and colleagues, as these relationships determine the level
of psychological and physical comfort among workers. Employees’ perceptions of
the institution where they work and get paid commensurate with the size of their
contributions are among the most influencing factors in job satisfaction [26, 27].
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The risk lies in job dissatisfaction among teachers in general and special
education teachers by increasing their chances of being left work in the early years,
causing a loss of experience and a shortage of cadres required by institutions. J. E.
Vittek [28] indicates that the shortage of special education teachers is increasing.
The tasks expected from the teacher impose several pressures on them, which may
cause them to quit their job more than other professions during the first years of
work, as 9.3% of teachers leave their job due to job dissatisfaction.

Several studies have sought to uncover [29, 8, 9] the relationship between
job satisfaction to several variables, the most important of which are efficiency,
self-efficacy, and psychological burning. These studies were concerned with job
satisfaction effect on the employee. However, this study aimed to reveal the effect of
job satisfaction on teachers’ attitudes and students expected to be new teachers in
these institutions. The study aimed to know the level of job satisfaction and attitudes
of special education teachers towards working with individuals with disabilities and
to know the impact of this on the attitudes of student teachers by answering the
following research questions:

— What is the level of job satisfaction and special education teachers’ attitudes
towards working with children with disabilities?

- Towhat degree do the teachers’ job satisfaction levels and attitudes contribute
to student teachers’ attitudes towards working with children with disabilities?

The Problem of the Study

Although there are many attitudes related to work, job satisfaction is the most
important phenomenon that has received considerable attention from behavioural
scientists and since the primary driver of individuals’ motivation to perform the
work is the degree of satisfaction with work. The more returns and benefits an in-
dividual get from his/her job, the greater his/her enthusiasm for making an intense
effort in his/her job performance. The teacher is one of the main pillars in the edu-
cational process, and he/she practises a social profession with many demands. It is
one of the professions that are associated with a high level of work pressure, which
in turn affects the degree of job satisfaction due to the importance of the role that
special education teachers play in caring for students with special needs and the
importance of stability. This study came to answer the following questions:

— What is the level of job satisfaction and special education teachers’ attitudes
towards working with children with disabilities?

- To what degree do the teachers’ job satisfaction levels and attitudes contrib-
ute to student teachers’ attitudes towards working with children with disabilities?

The Importance of the Study

The significance of this study stems from the following:
- Know the level of job satisfaction among special education teachers.
- Explain teachers’ attitudes towards working with students with special needs.
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- Know the effect of the special education teachers’ attitudes on their trainee
students’ attitudes.

Procedural Definition:

- Job satisfaction is the degree an individual obtains through applying the
study tool.

- Students with disabilities: It is a group of students who suffer from various
disabilities (mental, learning difficulties, autism, etc.), and they need particular ser-
vices from teachers and specialists who have special skills and competencies to deal
with them, being heterogeneous groups.

Previous Studies

H. Almasri [30] examines the level of job satisfaction among the employees of
the Bureau of Statistics, Planning and Development in Sindh, Government of Sindh.
The office was chosen at random from among the departments not affiliated with
the General Secretariat that often-had complaints against policies that discrimi-
nated in favour of the Secretariat’s employees and resented the departments and
branch offices. These reservations provided the authors with insight into the matter.
Job aspects such as job security, behaviour of direct supervisors, recognition, inter-
personal relationships, workload, career growth, and wages/compensation were the
factors that employees showed satisfaction with. While working conditions, feelings
of achievement and government policies were found to be unsatisfactory factors,
the results of the study are likely to provide a guide for other government depart-
ments in understanding the various aspects of job satisfaction in government sector
departments and acting in this regard.

The study by D. Priya et al. [31] aimed to try to understand how employee par-
ticipation is related to his/her job satisfaction. The study sample consisted of 123
teachers in the city of Chennai, and the study used the scale of employee engage-
ment and the scale of job satisfaction. The study reached a set of results, the most
important of which are: there is a positive relationship between employee engage-
ment and job satisfaction; the results also indicated that women are more engaged
and satisfied at work than men.

G. Baluyos, H. Rivera & E. Baluyos [32] conducted a study aimed at identify-
ing the relationship of teachers’ job satisfaction with their job performance in the
Philippines. To achieve the objectives of the study, the researchers used the de-
scriptive correlative survey method. The tool consisted of a two-axis questionnaire:
the job satisfaction measure, and the job performance commitment measure. The
study sample consisted of 104 principals and 313 teachers. The results of the study
showed that the level of job satisfaction for teachers and their job performance was
high, and there was an impact of the level of job satisfaction for teachers on their
job performance.

M. Bhatti et al’s study [33] aimed to develop a framework for a better under-
standing of the role of the psychological diversity climate, human resource man-
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agement practices, and personality traits (the Big Five) in job satisfaction and the
performance of a multicultural workforce, the study found a number of results are
that managers should adopt diversity practices to improve the climate of psycho-
logical diversity among the multicultural workforce. It also found the importance of
training on diverse cultures and the importance of adopting unbiased performance
evaluation systems for faculty members and performance in multicultural environ-
ments. Managers should keep openness to culture and sociability while selecting
faculty to work in multicultural environments as well as highlighting HRM practices
and those organisations must adopt multicultural environments and culturally di-
verse job performance and ensure that the organisation follows fair organisational
policies and procedures and that everyone is included in the work environment.

C. Calkins et al. [34] discussed the issue of faculty members leaving their posi-
tions or institutions and that it leads to negative consequences for both higher edu-
cation institutions and the students they serve. Research and training for new facul-
ty members may be costly and time-consuming. Additionally, it has been shown that
student persistence is positively influenced by strong student-faculty interactions,
which is difficult to achieve if faculty turnover is high, this study targeted full-time
faculty members in the United States to measure their intent to leave their academ-
ic positions. The study found that morale is a strong indicator of intention to leave
work, while satisfaction was a stronger indicator of intention to leave the academy.

M. A. Khan [35] analysed the impact of human resources (HR) practices on the
employee’s job performance under the influence of mediating in job satisfaction.
300 faculty members from six public sector universities answered the self-manage-
ment questionnaire. The results come from both descriptive statistics and inferen-
tial statistics. Confirmation factor analysis (CFA) was performed using structural
equation modeling (SEM) to obtain the study results. This study has concluded that
human resource practices: recruitment, selection, training, development, perfor-
mance evaluation and compensation have a direct and significant impact on em-
ployee job performance through job satisfaction among university faculty members.
In addition, if attention is given to human resource practices by policy makers, this
leads to improved job performance for employees.

O. Atiyat’s study [36] aimed to identify the level of psychological burnout among
teachers of students with hearing impairment in Riyadh. The study results indicated
a high psychological burnout among the sample members.

The study of F. Abu Zaid [37] aimed to reveal job satisfaction among teachers in
deaf schools in Gaza City. Unfortunately, the research results showed low job satis-
faction among special education teachers.

J. Westhuizen [38] conducted a study aimed at revealing the job satisfaction of
teachers working in special education schools in South Africa. To achieve the ob-
jectives of the study, the researcher used the descriptive correlative survey method,
and the tool consisted of a one-axis questionnaire: the job satisfaction measure, and
the study sample consisted of 101 male and female teachers of special education,
and the results of the study showed that there is an average level of job satisfaction
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among the members of the study sample, and the results indicated that there were
no statistically significant differences between the members of the study sample,
according to the variables of educational qualification, experience and gender.

Methods and Tools

The Study Sample

The study sample consisted of 71 teachers of special education and 71 teachers
of students receiving training in special education institutions where special educa-
tion teachers work for these students. The sample was as follows:

Gender: 88.7% of the respondents were female, while 11.3% were male.

Years of experience in teaching children with disabilities: 9.9% had less than
one year of experience, 36.6% had between one and five years of experience, 21.1%
had between five and ten years of experience, 14.1% had between ten and fifteen
years of experience, and 18.3% had 15 years or more of experience.

Scientific qualification: 2.8% of the respondents had a Tawjihi or below qualifi-
cation, 29.6% had a diploma, 63.4% had a bachelor’s degree, and 4.2% had a master’s
degree.

Age: 38.0% of the respondents were between 20 and 25 years old, 18.3% were
between 26 and 29 years old, 35.2% were between 30 and 39 years old, and 8.5% were
between 40 and 49 years old.

Table 1 shows the distribution of the sample members according to personal
variables.

Table 1
Distribution of sample individuals according to personal variables
Variable Level Frequency Percentage
Gender Female 63 88.7
Male 8 11.3
Total 71 100.0
Years of experience in  |Less than one year 7 9.9
teaching children with |From one year to less than 5 years 26 36.6
disabilities From 5 to less than 10 years 15 21.1
From 10 - less than 15 years old 10 14.1
15 years and over 13 18.3
Total 71 100.0
Scientific qualification |Tawjihi and below 2 2.8
Diploma 21 29.6
Bachelor 45 63.4
Master 3 4.2
Total 71 100.0
From 20-25 years 27 38.0
Age From 26-29 years 13 18.3
From 30-39 years 25 35.2
From 40-49 years 6 8.5
Total 71 100.0

Tom 26, N2 1. 2024 O6pa3zoBaHMe U HayKa. Hay4YHblin XXypHan

212



© Alkayed Z. S., Al Ali S. M., Al Masa’deh M. M.
Job satisfaction amongst special education teachers

Table 1 shows the following:

1. 63 female teachers (88.7%) and 8 male teachers (11.3%).

2. The highest percentage of the sample’s distribution according to the variable
years of experience in teaching children with disabilities (36.6%) for the number of
years of experience (from one year to less than five years), while the lowest percent-
age (9.9%) of the number of years of experience (less than a year).

3. The highest percentage of the sample’s distribution according to the vari-
able of the educational qualification reached 63.4% for the educational qualification
(Bachelor’s degree), while the lowest percentage (2.8%) for the educational qualifi-
cation (Tawjihi and below).

4. The highest percentage of the sample population distribution according
to the age variable reached 38.0% for the age group 20-25 years, while the lowest
percentage (8.5%) was for the age group (40-50 years).

Study Tools

To achieve the study aims, a tool was used to measure the level of job satisfac-
tion among special education teachers and a tool to measure the attitudes of special
education teachers and student teachers towards working with children with dis-
abilities. The Brayfied Roth Job Satisfaction Index [39] was relied upon as a modifier
by P. D. Warner [40], after translating it, presenting it to ten arbitrators to verify its
validity and suitability Jordanian environment. The tool reliability was verified by
the test-retest method, and by calculating Cronbach’s alpha coefficients, the tool
thus consisted of 25 items, ranging from strongly agree to strongly disagree. As for
the attitudes scale, the researchers prepared a tool to measure special education
teachers’ and student teachers’ attitudes towards working with children with dis-
abilities. Again, the researchers verified the indications of their validity and reliabil-
ity. Thus, the final version of the tool consisted of 25 items; the answers ranged from
strongly agree to strongly disagree.

Indications of the Validity and Reliability of the Tools

The test-retest method was used to ensure the reliability of the study tools by
distributing the study tool to a survey sample consisting of 40 teachers and students
from outside the study sample twice for a period of two weeks and extracting the
Pearson correlation coefficient between their two-time estimates on the dimensions
of the study tools. The Cronbach’s alpha equation was applied to the respondents’
answers in the first application of all items of the study tools, as shown in Table 2,
which shows the reliability and the Pearson correlation coefficients.
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Table 2
Reliability coefficients (Cronbach’s alpha) and Pearson’s correlation coefficients
for dimensions of study tools

Domain G s A The correlation coefficient be-
tween the application
Teachers’ attitudes 0.75 0.87**
Teacher job satisfaction 0.74 0.92**
The teacher tool as a whole 0.77 0.92%*
The student tool as a whole 0.71 0.87**

** Statistically significant at the significance level (o < 0.01)
* Statistically significant at the significance level (a < 0.05)

Table 2 shows the following:

1. The reliability coefficients (Cronbach’s alpha) for the dimensions of the study
tools ranged from 0.71 to 0.77, which are high for application purposes.

2. All values of the Pearson correlation coefficients method are statistically
significant at the significance level a = 0.05, indicating the application reliability.

Correction of the Scale

To correct the scale, a five-degree Likert scale was adopted to measure attitudes
and job satisfaction, as the answer was given the following: very high (5 degrees),
high (4), neutral (3), low (2), and very low (1). The scale was reversed for the items
that have a negative meaning, and the means were judged as follows:

- Low - from 0 to 1.33.

- Average - from 1.34 to 2.67.

- High - from 2.68 to 4.00.

Results

It includes the presentation of the study results, which aims to identify the
measurement of job satisfaction and attitudes among teachers of children with dis-
abilities and its impact on student teachers’ attitudes. This will be done through an
answer to the study questions.

Results related to the first question: what is the level of job satisfaction and
attitudes of special education teachers towards working with children with disabil-
ities?

To answer this question, the mean and standard deviations were extracted from
the sample members’ responses to the “attitudes scale” items, Table 3 illustrates
this.
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Table 3
Means and the standard deviations of the respondent’s responses to the “attitudes”
scale items in descending order according to the arithmetic mean

Rank | N Item Means Stal.ldi?l'd = Rating
viations

1 23 |Working with these children makes me happy 4.20 0.94 High

2 18 |Arequirement for working with children with dis-  [4.10 1.12 High
abilities is compassionate

2 20 |My training for children has had a positive impact  [4.10 1.04 High
on me

4 24 |1 have enough patience to work with these children [4.03 0.99 High

5 1 |Working with children with disabilities is very 3.82 0.83 High
stressful

6 12 [Working with these kids makes you laugh often 3.37 1.03 Moderate

7 10 |Working with these children is positively different |3.25 1.05 Moderate
from working with children without disabilities

8 11 |Working with children with disabilities makes you |3.21 0.94 Moderate
provocative

9 8  |The training of these children achieves little 3.01 1.04 Moderate
compared to the fatigue exerted

10 14 |These children rarely feel the feelings of others 2.96 0.90 Moderate

11 21 |These kids do much disgusting behaviour that makes|2.92 0.97 Moderate
me hate working sometimes

12 22 |Sometimes I feel worthless because of my work 2.90 0.83 Moderate

13 2 This group is a burden on society 2.82 0.85 Moderate

14 13 |Experience proves that these children do not re- 2.80 0.79 Moderate
spond to training

14 15 |The outputs of working with these children are not |2.80 0.80 Moderate
equal to the value of the effort spent

16 7 The team working with these kids is a waste of time [2.77 0.48 Moderate

17 4 |Keeping these children at home reduces the eco- 2.72 0.85 Moderate
nomic cost

18 6  |Whether or not these students receive training is the 2.70 0.49 Moderate
same

19 3 Educating these students has no benefit for society |2.69 0.60 Moderate

19 5 Training these children will not help them depend |2.69 0.65 Moderate
on themselves

21 19 |Working with children, in general, bothers me 2.68 0.98 Moderate

21 25 |Itis rare for children to respond to reinforcers 2.68 0.50 Moderate

23 16 |These children rarely feel tired of their teacher 2.63 0.80 Moderate

24 17 |strategies often do not help in controlling the be-  |2.61 0.55 Moderate
haviour of these children

25 9  |The nature of working with these children affects my|2.49 0.84 Moderate
mood negatively

The “attitudes” scale as a whole 3.08 0.31

It appears from Table 3 that the means for the responses of the sample members
for the “attitudes scale” ranged from 2.49 to 4.20; item 23 “Working with these
children makes me happy” ranked first with an average of 4.20 with high rating.
In contrast, item 9 “The nature of working with these children affects my mood
negatively” ranked last with a mean of 2.49 and an average score, and the mean for
the scale as a whole of 3.08 with moderate rating.
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Table 4
Mean and standard deviations of the respondent’s responses to the items of the
“job satisfaction” scale, in descending order according to the arithmetic mean

Rank |N |Item Means Sta.nd.a i Rating
deviations
1 |2 |Ifeel excited while busy 4.01 1.01 High
2 |5 |Ilook happier than my colleagues at work 3.82 1.11 High
3 |4 |I often force myself to work 2.70 0.90 Moderate
4 |1 [Irarely feel joy while working 2.66 0.92 Moderate
5 |8 [Ioften regret that I worked in this field 2.65 0.81 Moderate
5 |10|The nature of my work negatively affected my life 2.65 0.79 Moderate
7 |3 |If not for the salary, I would not have continued to work 2.56 0.82 Moderate
8 |9 |Iget frustrated because of my work 2.54 0.71 Moderate
9 |6 [Sometimes I feel incompetent because of the challenges 2.51 0.56 Moderate
posed by working with these children
10 |7 |I am not satisfied with my job performance 2.48 0.61 Moderate
The scale of “job satisfaction” as a whole 3.15 0.35

It appears from Table 4 that the means for the sample members’ responses on
the items of the “job satisfaction” scale ranged from 2.48 to 4.01, item 2 “I feel ex-
cited during my preoccupation with work” ranked first with a mean 4.01 and high
ranking. By contrast, item 7 “I am not satisfied with my job performance” came in
the last rank, with a mean of 2.48 and with moderate rating, and the mean for the
scale as a whole 3.15 with moderate rating.

Results related to the second question: What is the degree of the level of teach-
ers’ job satisfaction and attitudes in the teachers’ attitudes towards working with
children with disabilities?

We extracted the means and the standard deviations of the teachers’ answers
sample on the “job satisfaction” scale and attitudes towards working with children
with mental disabilities, and the responses of the students of the sample of teach-
ers’ students on the scale of attitudes of children with disabilities, according to the
variable of the workplace. To reveal the predictive power of the predicted variable
predictor, multiple linear regression analysis was used by entering predictive vari-
ables into the regression equation stepwise method, as in Table 5.

Table 5
Results of testing the regression hypotheses of the predicted variable and its
multiple correlation coefficients and the amount of its interpretation according to
the Stepwise method of the variables predicted by the regression equation of the
total sample

The predicted outcomes Sub- | R | R? | Modified | The standard | Change statistics
form R? error of the — T
rating Calculated “F”| Sig
Attitudes of student teachers 12 ]0.27]0.07 0.06 0.37 5.39 0.02
towards working with children 2° 10.80(0.64 0.63 0.23 109.39 0.00
with disabilities

(A) predictors: (constant gradient); job satisfaction among teachers
(B) predictors: (constant gradient); job satisfaction, teacher attitudes towards working with children
with disabilities
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From Table 5, it is clear that the predictive model for independent variables
(predictive: job-teacher satisfaction) and the predicted variable (attitudes of stu-
dent teachers towards working with children with disabilities) was statistically sig-
nificant at the level of significance a < 0.05, with a relative effect, explaining 7% of
the overall explained variance of the predictive model (dependent: attitudes of stu-
dent teachers towards working with children with disabilities), as shown in Table 4,
the predictive model for independent variables (predictive: teacher job satisfaction,
teacher attitudes towards working with children with disabilities) and predicted
(dependent: teacher-student attitudes towards working with children with disabil-
ities). It was statistically significant at the significance level o < 0.05, with relative
effect, explaining 64% of the overall explanatory variance of the predictive model
(dependent: attitudes of teacher students towards working with children with dis-
abilities).

In addition to the above, unstandardised regression weights, standard regres-
sion weights, and calculated (v) values for predictive variables (independent: teach-
er job satisfaction, teacher attitudes towards working with children with disabili-
ties) were calculated with the predicted variable (dependent: attitudes of student
teachers towards children with disabilities) according to the method of entering
predictors into the predictive model (Stepwise), as in Table 6.

Table 6
Unstandard weights and standard weights of predicted variables (predicted student
attitudes towards children with disabilities) for the overall sample

Stan- .
Standard weights| dard Covalel'lt statis-
. A tics
weights Calcu- Statis-
Tl?e Subform | Predictors lated t .tlc?l (:‘oefﬁ-
predictor Stan- signifi- cient of
value Redun-
B dard B cance | , contrast
ancy .
error amplifi-
cation
Student |1 (Gradient 2.10 0.44 4.76 0.00
teachers’ constant)
attitudes Teacher job 0.33 0.14 0.27 2.32 0.02 1.00 1.00
satisfaction
Student |2 (Gradient -1.02 0.41 -2.52 0.01
teachers’ constant)
attitudes Teacher job 0.48 0.09 0.39 5.33 0.00 0.98 1.03
satisfaction
Teacher 0.85 0.08 0.77 10.46 0.00 0.98 1.03
attitudes
towards
working
with chil-
dren with
disabilities
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It is clear from Table 6 that the results of the predictive models were as follows:

A. The results of the first predictive model: if the teacher’s job satisfaction
increases by one standard unit (standard deviation), then teacher-student attitudes
increase by 0.33 from the standard unit; note that the predicted variable was
statistically significant at a < 0.05.

The regression equation for predicting (B) weights for the first predictive
model’s explanatory purposes is:

Y =2.10 + 0.33x1

Whereas:

X1: Refers to teachers’ job satisfaction.

Note that the standard regression equation for predictive purposes is:

Z=0.3371

Whereas:

z1: It symbolises job satisfaction for teachers.

B. The results of the second predictive model are as follows: if the teacher’s
attitudes towards working with children with disabilities increase by one standard
unit (standard deviation), then teacher-student attitudes increase by 0.85 from the
standard unit. It is noteworthy that the predicted variable was statistically significant
at the level of a < 0.05. In addition, the model also reveals that the more significant
the job satisfaction of teachers with one standard unit (standard deviation), the
(teacher-student attitudes) increases by 0.48 from the standard unit. The predicted
variable in this case was also statistically significant at the significance level a <
0.05.

The regression equation for predicting B weights for the explanatory purposes
of the second predictive model is:

=-1.02 + 0.85X1 + 0.48X2

X1: It symbolises teachers’ attitudes towards working with children with
disabilities.

X2: symbolises the job satisfaction of teachers.

Note that the standard regression equation for predictive purposes is:

Z=0.85z1 +0.48 z2

z1: Attitudes of teachers towards working with children with disabilities.

z2: job satisfaction for teachers.

The following diagrams illustrate the relationship between the effect of
teachers’ job satisfaction and their attitudes towards working with children with
mental disabilities on teachers’ attitudes towards working with children with
disabilities, according to study data.

Discussion

The current study aimed to reveal the level of job satisfaction and attitudes of
special education teachers towards working with children with disabilities and the
degree to which workers contribute to student teachers’ attitudes. The results of
the study showed that both the level of job satisfaction and teacher attitudes to-
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wards working with children with disabilities at an intermediate level; this result is
consistent with the results of previous studies that aimed to check the level of job
satisfaction among teachers [23]. The study of M. Platsiedou & I. Agaliotis [29] also
showed that teacher satisfaction is at an intermediate level, explicitly concerning
the working conditions variable. The results of a study conducted in Sri Lanka by K.
Ketheeswaran [41] showed that teachers’ level of job satisfaction is moving towards
the middle.

Although the results of previous studies consider that the average job satisfac-
tion level represents a reasonably acceptable level, researchers in this study look at
this result and interpret it in the light of two points of view first. Certainly, teach-
ers are not completely satisfied with their work with children with disabilities. The
evidence for this is that the results of the level of job satisfaction are not high. The
other point of view: the probability that teachers’ level of real job satisfaction is
very low. However, participants avoided the low rating for fear of informing others
of their evaluation, especially those who work in the private sector and for fear of
appearing as a complainant, although their feeling of frustration and lack of moti-
vation to work may violate that estimate, and according to statistical theories that
respondents tend to appreciate the response to working with the media, especially
if they feel that the contents of the paragraph may confuse them [42]. However, the
participants know that the management does not see their institution’s responses,
that the data is used for scientific research purposes, and that their names are not
required.

The dependence on the first view in interpreting the results is undoubtedly cor-
rect, which includes that the participants do not feel high or full job satisfaction,
require the need to strengthen the factors that contribute to raising the level of
job satisfaction, management must realise that job satisfaction for teachers is a di-
rect reflection of a set of work-related variables that include the type and nature of
management, institutional climate [39, 43], level of support provided, whether from
colleagues or from management, it should also be aware that the consequences of
positive job satisfaction are not only related to the teacher, but also extend to have
a direct impact on the type and quantity of outputs that the institution seeks to
achieve, it also contributes to reducing costs and the level of loss incurred by the
institution, as the results of several studies [44, 45, 41] showed that high job sat-
isfaction of teachers enhances their stay for a more extended period of time in the
organisation, which means not losing experiences and not needing training new
teachers and their loss again.

The current study aimed to reveal one of the factors that may affect, positive-
ly or negatively, the attitudes of student teachers towards working with children
with disabilities and the fact that the level of job satisfaction among the teachers
to whom the student teachers will receive their training represents the outcome of
a set of variables related to the workplace. The study sought to reveal its impact on
student teachers’ attitudes by answering the research question. How much did the
level of job satisfaction and teachers’ attitudes contribute to teachers’ attitudes to-
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wards working with children with disabilities? To answer this question, the multiple
linear regression was performed using a method (Stepwise). The results showed an
effect of the level of job satisfaction and attitudes of special education teachers on
the teachers expected to join work soon. The study results showed that the attitudes
of the student teacher, who received training with a special education teacher, are
affected by the teacher’s level of satisfaction and attitudes. If the teacher’s job sat-
isfaction increases by one standard unit (standard deviation), then student-teacher
attitudes increase by 0.33, and if the teachers’ attitudes towards working with chil-
dren with disabilities increase by one standard unit (standard deviation), then the
teacher-student tendencies increase by 0.85 from the standard unit, which means
that attention must be paid to both job satisfaction and attitudes of teachers during
service. The importance of choosing a suitable, stimulating, and favourable climate
for pre-service training for special education teachers and the impact of this on their
attitudes to work with children with disabilities. Thus, student teachers’ attitudes
serve as a mirror that reflects the attitudes and satisfaction of special education
teachers who will act as the mentor from whom the student-teacher will receive his/
her first experience in his/her training field. The results showed that the attitudes of
the student teachers were significantly affected.

This is explained by one of two things. The first is that the level of teacher job
satisfaction represents the outcome of a set of variables related to the workplace.
If the outcome is positive, their attitudes will be positive, and if they are low, they
will be low. This result reflects the importance of preparing for special education
teachers before service and even before the end of the last years of study at the
university, particularly during the field training period and their enrollment in the
training site, as it will be their first opportunity to identify the nature of their future
work with children with disabilities. This result indicates the importance of the level
of job satisfaction and their attitudes to work with children with disabilities as an
issue that is not only related to the teacher alone but extends to have an impact on
new teachers, where many student teachers announced their unwillingness to work
in the field of special education after the end of their training period in the last
academic year at the university, which represents the only fundamental practical
aspect in special education programmes [46, 47], this causes a shortage of special
education teachers enrolled in work [28]. The Extraordinary Children Board indi-
cated that 40% of new teachers in special education leave their work in the first five
years [43], where the excellent preparation before service will reduce the opportuni-
ty for new teachers to leave their place of work in the early years, and stakeholders
must attach importance to teachers expected to work by pre-preparing them before
service. In addition, studies focus on the importance of a mentor providing support
to new teachers and the importance of teacher training during the service on the
needs of new teachers [44]. Several studies recommend that more studies are need-
ed to investigate factors that affect the performance of special education teachers
at work [48].
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Conclusion

In conclusion, the study provides insights into the attitudes of student teachers
towards working with children with disabilities and their job satisfaction. The re-
sults show that working with these children can bring happiness to teachers, while
the nature of the work can affect their mood negatively. Moreover, the study re-
veals that teacher job satisfaction and attitudes towards working with children with
disabilities have a significant effect on teacher-student attitudes towards working
with children with disabilities. The predictive models highlight the importance of
both teacher job satisfaction and attitudes towards working with children with dis-
abilities in shaping these attitudes. The findings provide important implications for
teacher training and professional development programmes to enhance job satis-
faction and positive attitudes towards working with children with disabilities, ulti-
mately leading to improved outcomes for these children.

Limitations and Generalisability of the Study

While this study sheds light on the attitudes of special education teachers and
their effect on student teachers’ attitudes, there are several limitations to consider.
First, the study was conducted in Jordan and, therefore, may not be generalisable to
other countries or cultures. Differences in the education system, societal attitudes
towards people with disabilities, and teacher training programmes may affect the
results. Second, the sample size was relatively small, consisting of only 71 special
education teachers and 71 student teachers. A larger sample size would provide a
more accurate representation of the population and increase the generalisability of
the findings. Third, the study relied on self-report measures, which may be subject
to bias and may not accurately reflect participants’ true attitudes and behaviours.
Finally, the study only measured job satisfaction and attitudes towards working
with children with disabilities. Future research could consider other factors, such as
workload and support from administration, which may also impact special educa-
tion teachers’ job satisfaction and their effect on student teachers’ attitudes.

Application of Results

The findings of this study can be applied in several ways to improve the train-
ing of special education teachers and student teachers. By recognising the impor-
tance of special education teachers’ job satisfaction and attitudes towards working
with children with disabilities, teacher training programmes can focus on develop-
ing these skills and attitudes in future teachers. Additionally, administrators can
work to create a supportive work environment that promotes job satisfaction and
addresses any concerns or challenges that special education teachers may face. Fi-
nally, by understanding the impact of special education teachers’ attitudes on stu-
dent teachers, teacher training programmes can develop strategies to help student
teachers overcome any negative attitudes or beliefs towards working with children
with disabilities. Overall, this study provides valuable insights into the attitudes of
special education teachers and their effect on student teachers, and highlights the
need for continued research and support in this area.
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Recommendations

We recommend the following:

- To raise the competence of special education teachers academically and pro-
fessionally by attaching them to continuous training courses to keep pace with the
new developments in teaching and training disabled people;

— To carry out studies on the impact of job satisfaction on special education
teachers’ psychological and social adjustment, especially new ones;

— To carry out studies that include other variables such as salaries and mate-
rial incentives, opportunities for growth and development, work environment, and
means of transportation and their impact on new teachers’ job satisfaction;

- To adopt an effective educational policy towards providing appropriate train-
ing for student teachers, and to make sure that the student teachers receive their
university field training in institutions concerned with the job satisfaction of their
teachers; and

- To provide a supportive environment that encourages work with a positive at-
mosphere promoting a feeling of happiness and satisfaction while being and work-
ing within the institution.
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