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AnHomauus. BeedeHue. OMHUM M3 YCTIOBUI CO3[IaHUSI MHKIIIO3MBHOM 00pa30BaTeIbHOI CpeJbl IIKOJBI
SIBJISIETCSI yIIPaBJI€HME ITUM IIPOLIECCOM Ha OCHOBe OasnaHca 3(HeKTUBHOCTHM U CIIpaBeAIUBOCTI. L[enbio
MCCIeJOBaHMS SIBJISIETCS] aHaIM3 B3aMMOCBSI3YM MesKly BOBJI€UEHHOCThIO COTPYAHMKOB HIKOM B IIPOLiecc
MIPUHSITYS PELIeHMIt ¥ OTHOIIEHVEeM K LIKOJIbHBIM MHK/II03UBHBIM MOMUTUKAM. Memodonozus, Memoos!
u memoduku. OTIpoc MPOBOAMIICS METOIaMy aHKeTUMPOBaHMS U MAapHBIX cpaBHeHuit (Meton Caatu) 1o
aBTOPCKOI MeTonMKe. DKcrepraMmu BeicTymuau 104 corpymauka 34 mkon TromeHnu u TIoMeHCKO# o6a-
CTH, pasfeseHHble Ha JBe IPYIIIbI: SKCIEePThl, IPUMHMMAIOIIME PelleH!Us] Ha YPOBHEe 06pa30BaTelbHOIi
OpraHM3alyy 1 IKCIIEePThI, BBITIOIHSIIONME pelieHust. MeTop mapHbIX CpaBHEHHbII TO3BOJINIT CYOhEKTaM
OLIeHMBAHMS YCUIIUTD PeIEKCUBHYIO MO3UIMIO B OTHOLIEHMM VIHK/IIO3MBHBIX IPOLIECCOB. Pe3ynbmamealt.
DKCIepThl OTMeYaoT JeduiuThl MPodecCUOHaNIbHOM TOTOBHOCTY (47 %) U IICUXONIOTMYECKOi rOTOB-
HoCTH (33 %) TemaroroB B 06JIaCTM MHKIIIO3MBHOTO 0O6pa30BaHus. YCTaHOBJIEHbBI MPSIMbIE KOPPEISINN
MEeXAy HaauumMeM o6pa3oBaHus B chepe MHKITIO3MY Y YPOBHEM BOBJIEUEHHOCTM B MHK/IIO3UBHBIN MPO-
[[ecc B LIKOJIe; YPOBHEM MPOdecCOHAIbHOV KOMIIETEHTHOCTH B cepe MHKIIO3MBHOTO 06pa3oBaHMs
M TICUXOJIOTMYECKO} FOTOBHOCTBIO K €r0 peanu3alyy. DKCIepPThl OTMEeYaloT Hajauuue MpOoLeccoB Jia-
TEHTHOTO CONPOTYUBIIEHNUST MHKITIO3UBHOV TIONUTUKE, OTIPEIENSIOT pa3Hble IPUOPUTETHI B 00eCIeueH
CyObeKTMBHOTO 61aTrOTONyYNsI IJ1s1 30,0POBBIX YUAIIMXCS U JeTeli C orpaHNYeHHBIMM BO3MOXKHOCTSIMU. B
OTHOILIEHUM CYOBeKTUBHOTO GIarorony4nst 1earorosB BhICOKMI BeC MMeeT TICUXOIorndeckas u Gpusmu-
yeckast 6e30MacHOCTb U 3aIIMIIEHHOCTb. MeHee IPMOPUTETHBIMU SIBJISIIOTCS BKIIIOUEHHOCTb POJUTENEN
Y YYEHMKOB B ITPOLIECC IPUHSITUS pellieHu 1 1 obecriedeHre IIPO3pavyHOro 1 ClIpaBe/IMBOro MexaHu3Ma
pacripeqienieHust pecypcoB. IIpecTMsKHOCTD HIKOJIbI 3HaUMMee, yeM CyObeKTMBHOe 6Jarornosyune rnefa-
roroB. HayuHas Hosu3Ha. PaspaboTaH aBTOPCKMIT MHCTPYMEHTApUii Ha OCHOBE MeTO/a IMapHbIX CpaBHe-
HMIA 17151 M3y4eHMs] TIO3ULMMA COTPYLHMKOB IIKOJI B OTHOLIEHUY IIPUOPUTETOB MIKOIbHOM MHKII3MBHON
nonmutukn. Ilpakmuueckas 3Hauumocms. Pe3ynbTaTbl MOTYT OBITH TIOJE€3HbI aIMUHUCTPATOPaM IIKOJ
I7Is1 TlepeoCMbICTIeHNs] yIIpaBeHYeckuX pelleHnii B onpeielleHUy IPUOPUTETOB Pa3BUTHS B YCIOBUSIX
MHKJTIO3MBHOJ TpaHchopMaun.

Kntouessle cnoea: VHKIIO3MBHOE 00pa30BaHMe, COTPYAHMUKY LIKOJ, TIPUHSTHE PeLIeHMii, OTHOIIEeHUE K
MHKJTII03MBHOMY 06pa30BaHUIO, IMIEPCTBO B MHK/TFO3MBHOM 00pa30BaHuM, CyObeKTUBHOE 61aronoayqnue
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BaazodapHocmu. ABTOpBI 6;1arofapsiT COTPYIHMKOB LIKOJ U KOJIJIEr, IPUHSIBIIUX yYacTye B UCCIeoBa-
HMM, BBIPAKAIOT 6/1ar0AApHOCTb COTPYAHMKAM PefaKkIuy M pelieH3eHTaM 3a KOHCTPYKTYBHbIE 3amMeyva-
HMS U [IeHHbIe peKoMeHgauuu. ViccienoBaHue BbINIOJIHEHO B paMKax rocyilapcTBeHHOro 3aganus FEWZ-
2023-0007 MuHucrepcTBa Hayku M BbIciiero o6pasoanus Poccuiickoit @enepanmm sl peanmsanmun
HaAYYHOT'O MTPOeKTa « YHMBEPCAIbHbIN AM3aiiH 06y4eHys] KaK IPOPBIBHASI MHKIIO3MBHASI CTPATETHUS B YC-
JIOBMSIX 06Pa30BaTeIbHOI reTepOreHHOCTI.

Jns yumupoeanus: Bonocuukosa JI.M., OropogHoBa O.B., [Tatpymesa U.B., Kykyes E.A. Bsanmocssi3b
MeXIY yuacTMeM B IMPUHSITUM PelIeHN ¥ OTHOIIEHVEM K IIKOJIbHBIM MHKIIO3MBHBIM HONUTUKAM. O6-
pasosanue u Hayka. 2025;27(3):85-109. doi:10.17853/1994-5639-2025-3-85-109
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Abstract. Introduction. One of the essential conditions for creating an inclusive educational environ-
ment in schools is the management of the process, which depends on balancing effectiveness and equity.
Aim. The current research aims to analyse the relationship between school employees’ engagement in
the decision-making process and their attitudes towards inclusive educational policies. Methodology and
research methods. The survey was conducted using questionnaires and A/B testing (Saati’s method) in
accordance with the authors’ methodology. A total of 104 employees from 34 different schools in Tyumen
and the Tyumen Region participated in the study, divided into two groups: those who make decisions
within the educational entity and those who execute those decisions. The A/B testing method enabled
participants to adopt a reflective stance regarding inclusive processes. Results. Experts emphasise the
significant deficits in professional training (47%) and psychological training (33%) for teachers in the
field of inclusive education. A direct correlation has been identified between the education provided in
inclusive settings and the level of student engagement in schools. Additionally, a relationship exists be-
tween the professional competence of educators in inclusive education and their psychological readiness
to implement this approach. Experts also highlight the presence of latent resistance to inclusive policies
and identify varying priorities in promoting the well-being of both unaffected students and children with
disabilities. The psychological and physical protection of teachers is considered crucial for their subjec-
tive well-being. However, less emphasis is placed on involving parents and students in decision-making
processes and ensuring a transparent and equitable mechanism for resource allocation. Ultimately, the
prestige of the school is often prioritised over the subjective well-being of teachers. Scientific novelty.
An authors’ toolkit based on the A/B testing method has been developed to examine the perspectives of
school staff on inclusive policy priorities in education. Practical significance. The research findings can be
valuable for school administrators as they reflect on management decisions regarding the prioritisation
of progress amid inclusive transformation.

Keywords: inclusive education, school staff, decision-making, attitude towards inclusive education,
leadership in inclusive education, subjective well-being
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BBepeHue

Wukm03uBHOEe 06pa30oBaHKe HAIMpaBieHO Ha obecrievueHye BCeM YYallyMCS
IOCTyTIa K KAYeCTBEHHOMY 06pa30BaHMIO U TPeOyeT OT MIKOJA PeKOHCTPYKIUM 00-
pa30BaTeNbHBIX MOMUTUK, TPU3BAHHBIX MPENOCTAB/ISITh yYaIIVMCSI paBHbIe BO3-
MOXKHOCTM JJIS y4acTMsI BO BCeX acIeKTax LIKOIbHOM KM3HYM Ha OCHOBe OasaHca
aKaieMuueckoit 3pheKTUBHOCTY U CIIpaBeIIMBOCTY. HeCMOTpST Ha TOCTUTHYTHIA
MPOTrpecc B 9TOM OTHOIIEHUM, TIOTHASI pean3alus UHKII3MBHOTO 00pa3oBaHuUs
MO-TIPESKHEMY CIePKMBAETCS CepPbe3HBIMY MPOOIeMaMy U 6apbepaMi, B TOM UMCIIe
C03/1aBaeMbIMU COTPYIHMKAMU ITKOJ. [I03TOMY BaXKHO MCCIen0BaTh GaKTOPbI, BIIN-
SIFOIIMe Ha BOCIIPUSTIE MHKIIO3MBHOTO 00pa30BaHMsI COTPYIHMKAMM IIKOJ, KOTO-
poe B CBOIO ouepeb BIAMSIET Ha X MHKIIO3MBHYIO TPAKTHUKY.

MHoOro4McIeHHbIe VCC/IEAOBAHNS YCIEIIHbIX MIKOJbHBIX MHK/IIO3MBHbBIX Keii-
COB BBISIBJISIIOT MX 3HAuMMble aTpubyThl U (dakropsl. Hampumep, C. B. AnexuHa c
coaBTopamu [1], M. Ainscow [2], N. Khaleel, M. Alhosani, I. Duyar [3], A. Vlachou u
S. S. Tsirantonaki [4], JI. M. BomocHMKOBA [5] BbIAEISIOT GaKTOP HATUUMS IKOTbHOM
KOMaH[bl " JIMAepa, pasmesiouyX MHKII3MBHbIe I[eHHOCTU. B mccrneqoBaHMsIX
E. Cohen [6], ]. P. Spillane, R. Halverson, J. B. Diamond [7], P. Hallinger, J. Kovacevic
[8], D. A. Lipsky, A. Gartner [9] cyliecTBeHHOe BHUMAaHMe yIes1eTCs apTUCUTIaTUB-
HOCTM, KOTOpAsi IPe/IosaraeT BKIOUEHHOCTb COTPYIHVKOB B TIPUHSITHE PELIEHUIA.
Tpynst M. Iswari [10], A. Al-Azawei, F. Serenelli u K. Lundqvist [11], I. Qais ¢ coaBTO-
pamu [12] OCBSIIEHBI M3YYEHNIO TAKOTO aTPUOYTa YCIEeNTHBIX IIKOIbHBIX MHKITIO-
3MBHBIX KeliCOB, KaK YHMBEPCaIbHOCTD, TI0f, KOTOPBIM TTOHMMAETCs TPOeKTUPOBa-
HMe VHKIIO3UBHBIX APYKETIOOHbBIX, KOMMOPTHBIX 1 6e30IMacHbIX Cpell He TOJIbKO
IUTSI TKOJIBHUKOB, HO M COTPYIHMKOB IIIKOJIbI, ponuTeseii. Ha mkoabHbie KOMaH/IbI
JIOXKUTCSI OTBETCTBEHHOCTD 3a CO3JaHMe TOCTYITHON 00pa30BaTeNbHOI CPebl st
Bcex obyuarouxcst. [Ipy 3TOM BasKkHO COXPaHSITh PA60TOCIIOCOOHOCTH U 6IaTrOTIONY-
Yyie 1eJJaroroB, BOBJIEKATh B 00pa30BaTeIbHbII ITPOIeCC BCEX YIACTHMUKOB.

LlenpIo MCCIeLOBaHMSI CTAT aHAINU3 B3aMMOCBSI3Y MEXY BOBIEYEHHOCTHIO CO-
TPYZLHMKOB LIKOJ B IPOIECC IPUHSITHUS PellleHMIi [IKOIbI ¥ OTHOLIEHMEM K IIKO/b-
HBbIM MHK/TFO3MBHBIM MOMTUKAM. PaboTa HarpaBjieHa Ha MOMCK OTBETOB Ha CIeIy-
IOIIIJie UCCIIeNOBATEIbCKIE BOTIPOCHI:

1. KakoBO OTHOIIIEHVE COTPYIHVKOB IIKOJ K MHKITI3MBHOMY 00pa30BaHMUIO B
3aBUCUMMOCTHU OT TOTO, C KAKO¥ POITbI0 OHM Ce0sT MAeHTUDUIMPYIOT: TPUHNMAIOIIVE
penieHus: (IUaepbl) UM UCTIOMHSIONIVE pelieHns (MCIIOMHUTENN)?
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2. KaxoBbl, IT0 MHEHMIO COTPYAHUKOB LIKOJI, IPUOPUTETHI IITKOTbHO TTOTUTU-
KU B 3aBMCUMMOCTH OT TOTO, KaK OHM Ce0sI TO3ULIIOHUPYIOT: JIMAePbl I UCITOTHY-
Tenu?

I'urioresa MccaeqoBaHMsI 3aK/II0YAIach B IPEAIIONIOKEHMM, UTO OTHOIIEHNE K
MHKJTIIO3MBHOMY 00pa30BaHMIO ¥ ITIOHMMAaHMEe IIPUOPUTETOB IIKOJIbHON MOIUTUKNA
Y 9KCIIEPTOB, IPMHUMAIOIIVX PEIIEHMNSI, ¥ SKCIIEPTOB, UCIIOTHSIONIMX pelieHus, 6y-
JIeT MMeTh CBOM OCOOEHHOCTH.

OrpaHMYeHUSIMY MCCIeIOBAHMS SIBJISIOTCS OTPaHUYEHMsT BBIGOPKM Y OTPaHMU-
YeHMs] METOIOB, a MMeHHO: 1) reorpaduueckasi OrpaHMUEHHOCTh MCCAeI0BaHMS,
YTO He T03BOJISIeT IPSIMO 3KCTPAIloIMPOBaTh Pe3yabTaThl HA PETMOHBI C IPYTUMU
COLMAJIbHO-9KOHOMUYECKUMHU YCIOBUSIMU; 2) CYObEKTUBHBIN XapaKTep JaHHbIX,
TOJTyUYeHHbBIX B XOJle aHKeTMPOBaHMS, aHKeTMPOBaHMe He JaeT BO3MOXXHOCTU YUU-
THIBATh CKPBITYIO MOTMBALIMIO PECIIOHIEHTOB P BbIOOPE OTBETOB; 3) METO/I, Iap-
HbIX cpaBHeHMi1 (MeTon, CaaTu) MpeanoiaraeT Haauuue 4YeTKo mepapxum Kpure-
pueB, KOTOpasi Tak)kKe MOJKET ObITh CYObeKTUBHO MHTEPIIPETHPOBaHA YUaCTHUKAMMU
JICCIIeTOBAHMSI.

O630p NUTEepaTypbl

OTHoIIeHNe K MHKITIO3MBHOMY 06pa30BaHMIO0 COTPYIHMUKOB IIKOJ — YUUTENeN,
CTIELIMAIUCTOB, THIOTOPOB U TUPEKTOPOB SIBJISIETCS TEMOIA, ITYOOKO MCCIeIOBaHHOM
B CWJIy 3HAUMMOCTM JaHHOro (hakTopa [jis pPasBUTHMS MHKIIO3UBHBIX ITPOIIECCOB.
Taxk, ¥cc/ieToBaHMsT OTHOIIEHMS YUUTe el K MHK/II03MBHOMY 06pa30BaHMIO BEOYTCS
¢ koH1a 1950-x rogoB. baza ganabix Web of Science Core Collection 1o KitoueBbIM
cmoBaMm teachers attitudes, inclusive education BeimaeT 6omee 1350 pe3ynbTaTOB C
00LIMM KOMMYecTBOM LiyTupoBanuit 12820 3a 1995-2022 rr.

[To muennto E. Avramidis, B. Norwich [13], JI. M. Bonocaukosoii, C. B. Irnat-
skeBoit, JI. B. ®enunoii, XK. 10. Bpyk [14], B. 3. KanTopa c coaBTopamu [15], pakTopsl,
BIAMSIOINIME Ha OTHOIIEHMEe COTPYIHMKOB INKOJ K MHK/IIO3MBHOMY 06pa3oBaHMIO,
MOSKHO pacIipefeINTh Ha TPU IPYMIIbI: 1) CBSI3aHHbBIE C IeTbMMU (ITOBeIeHMe, TUII
MHBAIUIHOCTH); 2) CBSI3aHHBIE CO Cpenoii (pecypcaMm); 3) CBSI3aHHBIE C IMYHOCTHIO
YUUTES.

[TepemeHHbIe, XapaKTepU3YIOIINe COTPYIHUKOB IIKOJ, KaK (PaKTOPhI, OKa3bI-
BalollMie BMSIHNME Ha UX OTHOIIEeHME K MHK/IIO3MBHOMY 06pa3soBaHMIO, CTAIU 06b-
eKTOM MHOXecCTBa ucciaemoBanmii. Tak, B paborax M. Astrauskaité, R. Vytautas,
A. Perminas [16], S. K. Ho, F. Ip, M. W.-Y. Wong [17], T. Saloviita [18], M. Smet [19]
OII€HMBAIACh CBSI3b C MCTOPUKO-KY/IbTYPHBIMY JIaHAIIapTaMM, yCTAHOBKAMM B OT-
HOIIIEHMY MHK/TIO3VIBHOTO 00PAa30BaHMs B 3aBMCHMMOCTH OT T10j1a, BO3PacTa COTPYA-
HMKa, YPOBHSI ero KBajm@uKaluy, CTaska M MOBBIIIeHMs KBaaudukauum B chepe
MHK/TIO3MBHOTO 06pa3soBaHus, AJIUTEIbHOCTM KOHTAKTOB C MHBAIMAAMMU, YOEKIe-
HUIT, caM03(pdeKTUBHOCTH, BOBedeHHOCTM B pabory. C. Wilson, M. Woolfson,
K. Durkin [20], R. M. Klassen, V. M. Tze, S. M. Betts, K. A. Gordon [21], S. Miesera,
M. Gebhardt [22], A. L. Perrin, M. Jury, C. Desombre [23] mokasasu, 4TO KyJIbTypa
IIIKOJIbI, €€ HOPMBbI U IIEHHOCTHU, YOEeXKIeHMS afMUHICTPATOPOB, YOSKIeHUS 1 1IeH-
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HOCTM COTPYLHUKOB, caM03(pdeKTUBHOCTD BIMSIOT Ha OTHOILIeHNe K MHKITI03MBHO-
My 06pa30BaHUIO.

OTHOIIIEHNIO TKOJIbHBIX aIMUHUCTPATOPOB K MHK/IIO3MBHOMY 00Pa30BaHUIO U
€ro BJIMSHUIO HA WHKITIO3MBHYIO MOIUTUKY IIKOJIBI B TTowienHue 20 jgeT 6butn 1o-
cBsienbl ucoteqosanus E. Avramidis, B. Norwich [13], C. J. Riehl [24], N. Khaleel,
M. Alhosani, I. Duyar [25], S. D. Hayes, P. S. Angelle [26], H. Nguluma, M. Bayrakgt,
O. Titrek [27], ]. Maccormack, S. Side, K. Maich, J. Specht [28], C. Salisbury [29]. lx
pe3y/bTaThl JEMOHCTPUPYIOT B3aMMOCBSI3b MEXKIY YOeXKIEHUSIMU U OTHOIIEHUEM
aIMMUHUCTPATOPOB IIKOJ K MPOABUKEHUIO HK/TIO3MBHOI MMPAKTUKW; STU OTHOIIIEe-
HUS He TOIBKO KOHBEPTeHTHbBI, HO MOTYT ObITh U AVBEPreHTHbIMMU. MccnemoBaHus
M. J. Boyle, C. M. Hernandez [30], G. S. Mthethwa [31] rmoka3anu, 4To yoeXKmeHMs
IOVPEKTOPOB IIKOJI CBSI3aHBI C UX UAEHTUYHOCTHIO, TMYHBIMM LIEHHOCTSIMMU, KOTO-
pble Takke BJIMSIOT Ha UX OTHOLIEHNe U MPaKTUKY GOPMMUPOBAHUS MHKIIO3UBHOI!
cpenbl. B cOBpeMeHHBIX peausix Jiuep, TPUHUMAIONIUIA peIleH s, TOKEH ObITh
CTIOCOOGHBIM BECTU 3a CO60I1, BBICTPOUTD CUCTEMY B3aMMOOTHOIIEHWT MEXTY BCEMMU
cybbekTaMu 06pa30BaHMS U TIPU STOM YUECThb UX MOTPEOHOCTY 1 BO3MOKHOCTM.

E. Cohen [6], J. P. Spillane, R. Halverson, J. B. Diamond [7], P. Hallinger,
J. Kovacevic [8], D. A. Lipsky, A. Gartner [9] BbISBWIN, YTO CTUJIb PACIIpeeIeHHOTO
JUAEPCTBa, KOTOPBI, II0 MHEHMIO SKCIIEPTOB, 60/iee pesleBaHTeH MHKI3UMBHOMY
06pa30BaHNIO, XapaKTEPU3YETCS BBICOKON CTEIMEHbIO BOBJIEUEHHOCTY COTPYIHUKOB
IIKOJIbI B TIPOIECC TIPUHSITUSI PELIeHUH U TIPOEKTUPOBAHUS UHKITIO3UBHO CPEebl.
JTa BOBJIEUEHHOCTh MMEeT MHOTOYMC/IEHHbIE TMO3UTUBHbIE JIMYHOCTHBIE U Opra-
HuU3auyoHHbIe 3(PdekTbl. OMHAKO B UCCIENOBAHUSIX MHKIIO3MBHOTO 06pa3soBaHMs
MIPAKTUYECKY He MPeCcTaBIeHbl B3aMMOCBSI3b MeXIy OTHOIIEHVEM ITKOTbHBIX KC-
MepTOB K MHK/II03MBHOMY 00pa30BaHMIO, TOHMMaHKeM VMM MIPUOPUTETOB IIKOJIb-
HOJ TIOJIUTUKM B 3aBUCUMOCTHU OT TOTO, BKJIIOUEHBI JIM OHU B TIPOIIECCHI TTPUHSITUS
pellleHMit, C KaKOii POJIbI0 OHY Ce0S UAEHTUDUIIUPYIOT — IPUHUMAIOIME PeIeHNUS
(MmephI) WM VICTIONHSIIONIME PelIeHMsI.

MeToponorusa, Matepuanbl U MeToAbl

Ba30BBIM METOLOMOTUYECKUM TOAXOAOM B UCCAeIOBAaHUM CTaja TeOpUsl IIn-
POKOTO TTOHMMAaHMS MHKII03MBHOTO 06pa30BaHMsI Kak MHCTPYMEHTA MTPOTUBOIE -
CTBUSI Cerperanuy M YCIeNrHoro oOydyeHMs] ¥ BOBJIEUEHMS BCEX AETell, BKIIOUast
JeTeil ¢ MHBAIMIHOCTBIO, TIpemyioskeHHast M. Ainscow [2]. OT6op TeopeTnueckux
MCTOYHMKOB TpoBoamiics o 6azam JSTOR, Sage, Springer, Wiley Online library mmo
KJIIOYEBBIM CJIOBAM: «OTHOIIIEHME K MHK/IIO3MBHOMY OOpa3sOBaHMIO», «BOBJIEUEH-
HOCTb B IIPOIECC MIPUHSITHUS pelleHuii», «<TPodeccruoHaabHast TOTOBHOCTh K MHKITIO-
3MBHOMY 00Pa30BaHMIO», «IICUMXOJIOIMUYECKasi TOTOBHOCTh K MHKJIIO3MBHOMY 06pa-
30BaHMIO».

B ampene—mae 2022 roga B paMKax MCCIeI0BaTEIbCKOTO MTPOEKTa ObII ITPOBE-
IleH 9KCIIePTHBII OIIPOC C IeJIbI0 aHa/IN3a IKCIIEPTHOI OI@eHKM MHKIIO3UBHOIO 06-
pa3oBaHMUS COTPYIHMUKAMM ILKOJI.
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Orpoc MpoBOAMJICS METOIOM aHKeTUPOBAaHMS I METOIOM ITapHbIX CpaBHEHMI
(mertom Caatu) 1o aBTOpCcKMM MeTtonukam. Meron CaaTtu mpemycMaTpuBaeT UC-
T0JIb30BaHMe MepapXuuecKoii JeKOMIIO3UIMA 11 pabOThI CO CJIOKHOM MHpOpMa-
L€ Ipy IPUHSATUM MHOTOKPUTEPUAIbHBIX pelieHnii. OH COCTOUT M3 TPeX IIaroB:
paspaboTka mepapxuu aTpubyTOB; OmpeaeseHie OTHOCUTEIbHOM BasKHOCTM aTpu-
OyTOB; OLleHKA OTHOCUTEIbHOI 3(D(HEKTUBHOCTM aJbTEPHATUB IO KaXKIOMY 3Jie-
MEHTY Mepapxumn'. MeTo[ mapHbIX CpaBHEHHBIN ITO3BOIMI CyObeKTAM OIl€HUMBaHMUS
yCWJINTD pedIeKCUBHYIO TTO3ULINMIO B OTHOIIEHMM MHKITIO3MBHBIX ITPOLIECCOB.

Kputepuem oT6opa IIKOI B KauecTBe 0a3bl MCCIeNOBaHMs SIBJISEeTCS 00yueHme
JIeTeil ¢ OrpaHUYEeHHbIMIM BO3MOKHOCTSIMU 300POBbSI ¥ MHBAIMAHOCTHIO B 00IIe-
obpaszoBaTeTbHbIX Kaaccax. Kpurepusamu oTéopa COTPYIHMKOB ObLIa SKCITEpTHAS
TTO3UIIVSI, KOTOPAs BKJIIOUAET TaKye apaMeTpPhl, KaK OIbIT paboThl B MHK/IFO3VBHBIX
KJIaccax U IIKOJIaX ¥ BOBJIEUEHHOCTD B IPOIIeCC MPUHSTUS PellleHNIA.

B kauecTBe skcniepToB BoIcTynMau 104 cotpygHuka 34 mkosn TromeHu u ora Tio-
MEHCKO1 0671acTH (Bcero 9 MyHMIIMIIATMTETOB), pa3eleHHble Ha 2 TPYIIIbI B COOT-
BETCTBUM C UX COOCTBEHHOJ Mo3uIeli (6bII0 MPenJIosKeHOo BhIOpaTh): 1) cOTpymHM-
K, IPMHMMAIOIIME pellleHMs] Ha YpOBHEe 00pa30oBaTe/bHOIM opraHm3aimm — 55 ven.
(55,77 %); 2) COTPYOHMKY, BBITTOIHSIONIME TTPUHSThIE perneHus — 49 ver. (44,23 %).

Cpeny ompoIleHHbIX ObUIM OTUPEKTOPA, MX 3aMEeCTUTENN, METOIVICTBI, YUUTE-
JIsI, COLIMaTbHbIE TIeAaroru, eIaroru-rncuxoyiory, egaroru-opraHnu3aTophbl, IpyTime
CITeLMaJIUCThI IIKOJI.

BbI6GOp 3KCIEPTOM IO3ULIMU «IIPUHUMAIO PeIlleHMUs» UIU «UCIIONHSIIO pelle-
HMsI» He 0003HAYaeT IMPUHAJIEKHOCTh K aAMUHUCTPALIVN; OH UHTEPIPETUPYETCS
KaK caMouaeHTUUKALINS COTPYIHMKA IITKOJIbI.

Bri6opKa mpeacTaBiieHa MPEeUMYIIECTBEHHO PECIIOHIEHTaMM SKEHCKOTO IT0Jia
- 91,35 %. Bo3pacT G0/IbLIIMHCTBA PECIIOHIEHTOB — B AManasoHe oT 25 mo 35 et
(54,81 %) n ot 35 no 50 net (38,46 %). Ctaxk y 46,15 % omnporieHHbix oT 10 g0 20 e,
y 23,08 % — ot 5 no 10 neT. Takke MPUCYTCTBYIOT U YUACTHUKU CO CTaXKeM Iefaro-
TMYEeCKOIi IesITeIbHOCTH A0 5 yteT — 25,96 %. BOJBIIMHCTBO PECIIOHIEHTOB MMEIOT
BbICIIIee 06pa3oBaHle Ha YpPOBHe 6GaKkajaBpuara/creluanurera — 83,65 %, Ha ypoB-
He MarucTpartypsl — 10,58 %.

OxapakTepusyeM OTAeTbHO BBIOOPKY PECIIOHIEHTOB, KOTOPbIE CAMOOIIPEIeN-
JICh KaK «IIpMHMMAIOIIMe pellleHMs] Ha CTpaTernueckoM ypoBHe» (JIuaephl) — 55
yesioBeK. V3 HUX pecrioHAeHTOB XKeHCKOTO nosna — 87,3 %, myskckoro — 12,7 %. [pen -
CTaBUTE/IM JAHHOI BEIOOPKM MMEIOT GOJbINNI CTaK PAGOThI, YeM «BBITTOIHSIIONINE
MIPUHSTBIE peleHus»: oT 35 mo 50 jmet — 47,27 %, ot 50 mo 65 net — 41,83 %. Tonbko
6 yenoBek (10,9 %) B Bo3pacTe oT 25 70 35 J1IeT OTHOCST ce0sI K «ITPUMHMMAIOIINM pe-
meHus ». CTasK y «IIPUHUMAIOIINX pelieHus» — cBbilie 20 jieT (camblii 60/1b10 — 47
net) — 54,55 %, or 10 oo 20 et — 21,82 %, mo 10 jeT — 13 uen. (23,63 %). Briciiee 06-
pasoBaHue (6akajaBpuaT/CHenMaaIuTeT) UMeIoT 87,3 % pecroHAeHTOB, MarucTpa-
Typy 3akoHumm — 10,9 %.

1 Caatu T. [Ipunamue pewenuii: memod ananusa uepapxuil. Tlep. ¢ anrniickoro P. T. Baunagse. M.: Paguo u cBsi3b;
1993. Peskum poctyma: https://pgm-online.com/assets/files/lib/books/saaty.pdf (nata o6pamenns: 11.06.2024).
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Pe3ynbTaTbl uccregoBaHuUs

[lpencraBum pe3ynbTaTbl AHKETMPOBAHMSI DPECIOHIEHTOB, NMPUHMMAIOIINX
pelleHys, ¥ B CPaBHEHMM [IBYX IPYII BhIOOPKY, rie n = 104 (obuiee KOMMYeCTBO
PEeCIIOHJIEHTOB), N1, = 55 (3KCIePThbl, IPMHUMAIOIIVe DelleHus (Hanee «IMIephl»),
n,= 49 (3KCIIePTHI, BHIMOTHSIONINE IPUHSATHIE PELIEHNS (aee — «MCIIOMTHUTENN»).

Ksanuguxayus. BonbIIMHCTBO peCHOHAEHTOB (64,42 %) momyumin obpa3oBa-
HMe B 00/1aCTM MHK/IIO3UM TI0 TIpOTpaMMaM IOBbIlIeHMs KBaaudbukauyum. Kak Mbl
BUAMM, CpeLJ SKCIIEPTOB, IPMHUMAIOIIVX pellieHus, 33 ven. (60 %) OTMevaloT Ha-
Jnyyie 06pa3oBaHusl, CBI3aHHOTO C MHKITIO3ME, TOJTYYeHHOTO B XOZIe KyPCOB TOBbI-
IIeHus KBamu@uKaImn. B 9Toii rpyrine ecTb peCcrioHIEeHTbI, UMEIOIIe CITeaabHOe
obpasoBaHue (4 uej.) UK Iegaroruuyeckoe o6pasoBaHue ¢ MHKIIO3UBHBIM IPOQU-
jeM (4 gen.) (puc. 1).

3KcnepTul-nugepsl / experts-leaders M akcnepTol-nenonnuTenn / experts-performers
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OTeyTeTeyeT/ absent CneunansHoe Meparornueckoe Kypcol noebiWeHHA
(pedekTonornyeckoe) obpasoeaHne ¢ Keanugurauuu no MO
obpaszosanne / Special WHKAIO 3MBHbIM / Advanced training
{defectological) npodunem / Teacher courseson |E
education education with an

inclusive profile

Puc. 1. OuleHKa sKCcIiepTaMy HAJIMYMST 06pa30BaHMsI, CBSI3AaHHOTO C MHKITIO3MET
(uen.),n =104, n,=55,n,=49

Fig. 1. Experts’ assessments of the presence of education related to inclusion
(people), n =104,n,=55,n,=49

Tem He MeHee, 25,45 % (14 uen.) skcrepToB-auaepoB u 20 % (11 des.) skcnep-
TOB-VICTIOJTHUTEJIE} He MMEIOT 06pa30BaHMs B 00/IaCTM MHKIIO3UM, B CBSI3U C YeM
BO3MOJXKHBI Te(UIUTHI B TEOPETUUECKOM 060CHOBAHUM JeSITeTbHOCTY U B TIPAKTHU-
YeCKOJ TIOATOTOBIEHHOCTH.

Mo olieHKaM 9KCIIEePTOB, YPOBEHb MPOodecCcMOHaIbHOM KOMITeTeHIMM B 061a-
CTY MHKJTIO3MBHOTO 0OPa30BaHMs JOCTATOUEH Y IIOJIOBYHBI PECTIOHAEHTOB (55 uert.,
55,88 %); 6onee 47 % HYKIAIOTCSI B €ro MOBbIIIeHMM (puC. 2). TakuM 06pa3om, 9Kc-
MepThI OCO3HAIOT, UTO MX TEKYIIAs AesITeTbHOCTh He B IIOTHOM 00beMe COOTBETCTBY-
€T HOBBIM BbI30BaM, COBPEMEHHBIM TPEOOBAHMSIM, 3aauaM, KOTOPbIe TIPUXOIAUTCS
peliaTsh «37eCh U ceityacy.
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3KcnepTol-nugepl [ experts-leaders M 3KcnepTol-HenoanuTenn | experts-performers

33

=N N W W
LS I — T~ = Y ]
N
¥

Konuuectso / Quantity
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(=T}

Hy»pnaetca e noebiwennn / Needs a raise JoctaTounblii gna npakMueckoi paboTol /
Sufficient for practical work

YposeHb NPoGeccHOHANBHOW KOMNETEHTHOCTH B 0BNACTH MHKAIO3UBHOTO
obpa3zosanus / Level of professional competence in the field of inclusive
education

Puc. 2. O1ieHKa 3KCIIepTaMy YpOBHS IpodeccoHaaIbHO KOMIIETEHTHOCTY B
061acTV MHKIIO3MBHOTO 06pa3oBanys (ven.), n = 104, n, = 55,n,=49

Fig. 2. Assessments by experts of the level of professional competence in the field
of inclusive education (people), n = 104, n,= 55, n,= 49

Onstm pabomel 8 UHKI03UBHOM Kjdcce. T1oJ MHKITIO3MBHBIM KJIaCCOM MbI TTIOHU-
MaeM KJ1acc B 0611e06pa3oBaTeIbHOI IIKOJIe, B KOTOPOM 00yYaroTCs IETH C OTpaHy-
YeHHBIMM BO3MOKHOCTSIMM 30POBbs (Hanee — OB3) u MHBaMINMAHOCTbIO COBMECTHO
C HOpPMOTUIIMYHBIMU eTbMU. [IpMiMepHO TpeTh 3KCIepTOB MMEIOT OIIbIT IIPeroga-
BaHMUS B TaKUX Kiaccax (puc. 3).

aKcnepTol-nuaepsl / experts-leaders M 3KcnepTel-McnonHuTent / experts-performers
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0
Takoro onvitanet / There is no Mmelo Takofl onbiTe npownon/  PaGoTalo B HHKMIO 3MNBHOM
such experience Ihave this experience in the  knacce/ 1 workin an inclusive
past class

OnbIT npenogasaHus B vHKO3MBHOM Knacce / Experience of teaching in an
inclusive classroom

Puc. 3. OueHKa sKCIiepTamMu OIbITa MIpernofaBaHys B MHKII03MBHOM Kjacce (Jeil.),
n,=104,n,=55,n,=49
Fig. 3. Experts’ assessments of teaching experience in an inclusive class (people) n,
=104,n,=55,n,=49
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WccnepoBanus, nmpoBegenHbie E. Avramidis, B. Norwich, mokassiBaioT, 4TO OT-
CYTCTBMeE OIIbITA POKAAET 6apbephbl, B UKCIe KOTOPBIX — CTPax HEYCIeIHOCTH; C yBe-
JIMYEHVEM OITbITa OTHOIIIEHYE K pa3Hoo6pa3uio MeHsieTcs [13].

Tcuxonozuueckas zomoeHocme. Pe3ynbTaThl Ommpoca 1eMOHCTPUPYIOT, uTo 69,09
% (38 4desi.) IKCIIePTOB OTMEYAIOT JOCTATOUYHBIV YPOBEHb MICUXOIOTUUECKOV TOTOB-
HocTu; 30,9 % (17 des.) onararoT, YTO OH HYXKIAETCS B ITOBbIILIEHUU (PUC. 4).

sKcnepTol-nuaepsl / experts-leaders W akcnepToi-ncnonnnTenn / experts-performers
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Hypaetca e nosbiwennn / Needs a raise Loctatounbiil gna npaktmyueckoi paGoTol /
Sufficient for practical work

YpoBeHb NCUXONOTMHECKOM rOTOBHOCTH K peanmn3auni WHKNO3MBHOIO
obpazosaHua / Level of psychological readiness for the implementation of
inclusive education

Puc. 4. OueHka sKkcriepTamMu ypOBHSI IICUXOJIOTUUECKOV TOTOBHOCTY K peann3annum
VHKJTIO3MBHOTO 06pasoBanus (den.), n = 104, n,=55,n,= 49

Fig. 4. Assessments by experts of the level of psychological readiness for the
implementation of inclusive education (people), n = 104, n,= 55, n,= 49

TO CBSI3aHO C AeDUIIMTOM OTIbITA PAOOTHI B MHK/IIO3MBHBIX KJIACCAX, HATMYMEM
HEeraTMBHOTO OIIbITa PAabOThI B YUIOBUSIX MHKITIO3MM, CTPAXOM ITPOdeCcCrOHaIbHbIX
HeyJay, HeIpeo#oeHHbBIMY CTepeOoTUTIaMI U TpeaydekneHUsIMU B OTHOIIEHUU
JeTeli C OrpaHMUYEHHBIMY BO3MOXXHOCTSIMM 310POBbSI.

Onsim yuacmus 6 UHKIIO3UBHbIX npoekmax. B pamMKkax aHKeTMPOBaHMSI HaMM
6bUT 33J]aH BOIPOC OO YYaCTUM IKCIIEPTOB B MPOEKTHON AesITeIbHOCTU, CBSI3aH-
HOJ C MHKIIIO3Me (puc. 5). Pe3ynbTaThl MMOKa3ain, YTO OOMbINAs YacThb PECIIOH-
JIeHTOB He y4acTBOBa/IY, IPMMEPHO TPETh YYaCTBOBAIM B POIM UCIIOIHUTENEN U
COBCEM HEMHOTMeE y4yacTBOBaJIM B POJIM PYKOBOAMTENEl. B unciie yuacTByOUux B
MIPOEKTHOV IesiTeJIbHOCTU B POIM PYKOBOAMTE/E B OCHOBHOM 3KCIEPThI-TUAEPbI
(12 yen., 21,8 %). 3T0 MOKET ObITH CBSI3AHO C HEOCTATOYHO HACTONYMBOCTBIO JIN-
JlepOB IIKOJI B BOBJIEYEHUM IT€JarorM4eCKuX KOUIEKTVBOB B MHKJIIO3MBHBIE ITPaK-
TUKU, C OpraHu3aleil KU3HeIesITeNbHOCTY KOIIEeKTUBOB B MCIIOTHUTEIbCKOM, a
He TIPOEKTHOM JIOTUKE.
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participate yet experience of participating as a in project management
performer

YyacTue B NPOeKTHOM 4eATEeNbHOCTY, CBA3aHHON ¢ MHK03Men / Participation
in project activities related to inclusion
Puc. 5. O1ieHKa 3KCIIepTaMy OITbITA YIACTHS B IIPOEKTHO OesSTeTbHOCTH,
CBSI3aHHOJI C MHKIO3Meli (Yen.), n =104, n = 55,n,= 49

Fig. 5. Experts’ assessments of experience in participating in project activities
related to inclusion (people), n = 104, n,= 55, n,= 49

BosaeuenHHocms 6 UHKA0O3UBHBIU npouecc 8 wikoae. ViccnegoBanue JI. ®eguHoii,
JI. BonocuukoBoii, C. UrHaTkeBOJi, JK. BpyK IOKa3bIBa€eT, YTO BOBJIEYEHHOCTD IETEN,
ponuTeseit, megaroroB B MHK/IIO3VBHBIE ITPOLIECCHI Y COOBITHS SIBJISIETCSI TPEIVIKTO-
poM 3(PpheKTUBHOI MHKIIO3UMBHON MOAUTUKY IIKOJbI, GAaKTOPOM pasBUTUSI MTO3M-
TUBHBIX OTHOLIEHU U Ky/IbTYPbl MHKIIO3UMA [32].

DKCHePThI-UAEPHI TPOAEMOHCTPUPOBAIN CBOE aKTUBHOE y4acCTue B MHKIIIO-
3UBHBIX MeponpusaTusx (33 uei., 60 %), MeHee BOBJIEUYeHbI B MHK/IIO3MBHBIN IPO-
1IeCC SKCIePThI-UCTIONHUTEMN (pUC. 6). TakMM 06pa3somM, Mbl BUIVIM JTaske Ha YPOB-
He 9KCIIePTHOr0 COOOINEeCTBa HEPAaBHOMEPHOCTb BOBJIEUEHVST PAaOOTHMKOB KO/ B
MHKIII03MBHBII TIpoLiecc.

akcnepTol-nupepsl / experts-leaders M 3kcnepTol-ucnonHuTenn / experts-performers
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2 Moka eooGiwe He Boeneued / Not  MpoOUHGOPMHPOBAH 1 NPUHNMAID AKTHBHO yYacTBYIO B
involved at all yet yuactHe B MepONpUATHAX, HO MEepPONPHATHAX, CBAZAHHBIX C
orpaundedno/ lam informed and  MHKAW0 31BHBIM NpoLeccom / |
participate in events, butin a actively participate in events
limited way related to the inclusive process

YpoBeHb BOBJEYEHHOCTH B MHKI03MBHBIN npouecc B wkone / Level of involvementin
the inclusive process at school

Puc. 6. O1ieHKa sKCIiepTaMy YPOBHS BOBJIEUEHHOCTY B MHK/IIO3MBHBI MTPOIiecC B
mkosne (4en.), n = 104, n,=55,n,= 49

Fig. 6. Assessments by experts of the level of involvement in the inclusive process
at school (people), n = 104, n,= 55, n,= 49
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OmHoweHue K UHKI3UBHOMY 00pa3zosaHur. 68 % SKCIIEPTOB XapaKTepU3YIOT
€ro Kak OTHOIlIeHMe «C TIOHMMaHMeM U MOAePXKKO» U «ITIO3UTUBHOE SIBJIeHEY.
OKCIePThI-TUAEPHI O0JIbIlIe YBEPEHbBI B IO3UTUBHOM OTHOLIEHUY CBOUX COTPYIHM-
KOB K VMHKIIO3UHA (pUC. 7).

3KkcnepTul-nuaepsl / experts-leaders M akcnepTol-ucnonHuTenw / experts-performers
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Puc. 7. OLieHKa sKCIiepTaMy OTHOIIEHMs [1ejar0roB K MHKII03MBHOMY O0YUEHMIO
(uen.),n =104,n,=55,n,=49

Fig. 7. Experts’ assessments of teachers’ attitudes towards inclusive education
(people), n =104, n,=55,n,=49

[Tpu aTOoM 19 % OTpolieHHbIX YKa3bIBAIOT HA OTHOIIIEHMEe K MHK/TI031UY KaK K BbI-
HYKIEHHOI HeoOXoaMMOCTH. [IosT OTBETOB, COCTABJISIIONIVIX HA/TMUME KaK SIBHOTO,
TaK U CKPBITOrO COIPOTUBIIEHNMS cocTaBisieT 12,5 %. Takum 06pa3om, OIpocC IoKa-
3bIBaeT BbICOKYIO CTeIleHb F'OTOBHOCTY K peain3aiuy MHKII03MM, a TakxkKe MpsiMble
KOpPEeJISILIMIOHHbIE CBSI3U MEXIY JIMIePCKOI MO3ULIMel U IPUHSITYEM UHKIIO3UNA.

Pesynsmamst onpoca 3kchepmos ¢ uchonws3o08anduem memooa Caamu.

MeTtopn CaaTy 3aK/II0UaeTCs B TEKOMITO3UIMIM M3yUaeMoii mpobaeMbl/dpeHoMe-
Ha Ha COCTaBHbIE YaCTY U JasIbHelIIeit 06paboTKe IMOC/Ieq0BaTeTbHOCTH CY>KIEHMI
JKCIIepTa I10 ITapHbIM CPaBHEHUSIM' .

Pesynbrarsl nekoMmmosuiuu peHomeHa «O6yuenne meteit ¢ OB3» mpencrasiie-
HbI Ha puc. 8.

1 Caaru T. TIpuHATHE pelleHnii: MeTos aHanu3sa uepapxuii. Ilep. ¢ anrmiickoro P.T. Baunazse. M.: Paguo u cBsi3b,
1993. Peskum poctyma: https://pgm-online.com/assets/files/lib/books/saaty.pdf (nata o6pamenns: 11.06.2024).

The Education and Science Journal Vol. 27, No 3. 2025

95



© Bonocuukosa JI.M., OropogHosa O.B., ITarpyuieBa U.B., Kykyes E.A.
B3aumocBsi3b MeXOYy yJyacTeM B IIPUHATUA pemeHmVI Y OTHOWIEHMEM K IIKOJIbHBIM MHK/IIO3MBHBIM IMOJIUTUKAM

Peammarnra obyuers aeteii ¢ OB3/ implementation of education for children with
disabilities
I

CB yuernkos ¢ OB3 / subjective well- subceBcg\? 5 “&gﬁg‘g:ﬂx’?fﬁg:zko,sé cal CB neztaroro/ subjective well-being of TlpecTink 1 momypHOCTS MKoTBY the
being of students with disabilities ) <t dei i P teachers prestige and attractiveness of the school
“ OGecmeueHne KauecTBEHHOTO
Tlenxomnorngecky KoMdopTHast Obecredenne KaaecTBeHHOro BosreueHHOCTH B paGoty/ work

o6pazosars (EI'D, OI'D) /
ensuring quality education (results
of state examinations)

— cpeza/ psychologically —— o6pa3oBamms 11 Beex/ ensuring engagement
comfortable environment quality education for all

TIpodeceHonambHast FOTOBHOCTb K
paGoTe B HHKIO3HBHOII cpere/

BesGapbepuas cpena/ barrier-free Tlenxomormgeckast U ¢pusudeckas | — professional readiness to work in PasBuTHE TATaHTOB (TOGEIITET
environment {—{ Gesonacrocts/ psychological and aninchusive environment. ——ommmiaz 1 1p.) / development of |
physical safety [talents (winners of olympiads, etc.),

'UyBCTBO NPHHALTEKHOCTH K
IIKOTBHOMY KOIUTeKTHBY/ a sense
of belonging to the school
community and class

Hamraie Ko/uIeKTHBA
PasBHTHe CONMATHHOTO ONBITa | ——{eMHOMBIIILTeHHHKOB/ the presence
— yuamxcs/ development of social of a team of like-minded people
experience of students 1

JlocTymHas oGpa3oBaTeIbHas
cpena i feteii ¢ OB3/ accessible|
educational environment for
children with disabilities

TlexxoTorideckas H usiraeckas
Hammrane conmmaTbHOI Ge30MacHOCTh H 3aNIHIIEHHOCTD/
H YAOBIETBOPEHHOCTH €10/ PackpeIie HOTEHIITATA KAKII0T0 psychological and physical safety
availability of social support and yuettia/ unleashing the potential and security
satisfaction with it of every student

TIpo3paumblii i ClipaBe/UTHBBIH
'MEXaHH3M pacnpeeneHus
——{ pecypcos/ transparent and fair
mechanism for resource
distribution

TIpHHSATHE HHKTIO3HH KaK
PasBHTHe THYHOCTHOTO UyBCTBO NPHHALIERHOCTH K CCTCCTBRIHOH SACTH
TmoTeHImana Ha 6ase 0T/ ] TpodecehoatbHolt

e i | |mxonsHoMy xomnexiBy 1t Knaccy!| mesrTenpHOCTH/ accepting inclusion| i/

—— development of personal potential a sense of belonging to the school . TIPOLIeCC PHHATHS PereH it/

e 1SS as a natural part of professional — P
based on an individual educational community and class st parents and students are included
trajectory Practice in the decision-making process

POIuTeH 1 YUeHHKH BKTIOUEHbI B

Puc. 8. Mepapxust heHoMeHa «Peanmsanys ooyuenus geteii ¢ OB3»: Kpurepun u
aJIbTepPHATUBBI

Fig. 8. Hierarchy of the phenomenon “Implementation of education for children
with disabilities”: criteria and alternatives

B pesynbTaTe AeKOMIO3UIY OBLIIO BBIIEIEHO 4 KpUTEpHs: CYObeKTUBHOE 6J1a-
rononyume (CB) meteit ¢ OB3, cybbekTMBHOE Oiaromnonyure (CB) HOpMOTUITMYHBIX
YUYEHUKOB, CyobeKkTMBHOe Osaromnonyune (CB) rmemaroroB, MpecTvk M MpUBJIeKa-
TeJIbHOCTb LTKOJIBI.

[Tpu mocTpoeHUM MaTPUILL TAPHBIX CPAaBHEHUII Mbl ONUPAJINCh Ha LKAy TIpe[-
TTOUTeHMUIT (IIKaITy OTHOCUTEIbHOI BaKHOCTM), The: 1 6a/ur — paBHAs BaKHOCTH
CPaBHMBAEMbIX 3JIEMEHTOB; 3 6a/ia — yMepeHHOe ITPeBOCXOICTBO OHOTO 3JeMeH-
Ta Mepapxum Haj, OPyruM (IpefuieCcTBYIOMNIA OIBIT U OLIEHKA TOBOPSIT O HEMHOTO
GoJIbIIIelf 3HAUMMOCTM OJTHOTO JIEMEHTA 10 CPABHEHMIO C APYTUM); 5 6a/IoB — Cy-
[IeCTBEHHOE WM CWJIbHOE IPEBOCXOLCTBO OLHOrO 3/leMeHTa (IpealleCcTBYIOLMit
OTIBIT ¥ OII€HKA TOBOPSIT O 60Jiee BLICOKOW 3HAYMMOCTM OJHOTO 3/IeMeHTa 110 CPaB-
HEHMIO C IPYTUM); 7 6aJIJIOB — 3HAUMTETbHOE ITPEeBOCXOICTBO OJHOTO 3JIeMEeHTA Haf,
IDYTUM.

O6paboTKa JaHHBIX MPOBOAMIACH ITYTEM HAXOKIEHMS KOTMUYECTBA OTHEIbHBIX
NIpeAIIouTeHn M (OLL@HOK) ISl KaKI0M CBSI3Y (COOTHOIIEHNS) MEeXIY IBYMS JaHHbI-
MU aJIbTepHATUBAMMU, U YMHOXKEHUEM 3TUX CyMM Ha 6asuibl (KO3(DPUIIMEHTDI) 3TUX
cBsi3eit. ISl MOC/eIyIONIero aHain3a MoTyyeHHble TaHHble ObLIM TepeBeieHbl B
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MIPOIIEHTHbIE OJIM KaXKI0¥ aJIbTePHATHUBBI C TOMOIIBIO TTOCTPOEHMSI 06PATHBIX CBSI-
3eil MeX[Iy ajabTepHaTMBaMM (0OPaTHBIX MATPUIL), BBIUUCIEHUS Beca IJisT KaKOoi
CBSI3U M UX JleJieHMs Ha OOIIMii CyMMapHbBIi BeCc BCexX OlieHOK. [lajiee Toy4eHHbIe
MIPOIIeHTHbIE NOJIU CBSI3€ii CKIaAbIBAINCH M0 OTAEIbHBIM aJbTepHATUBAM (KaTero-
pusim), AJ1s1 TIOyYeHMsT CYMMapHOTO Beca (BaKHOCTU) KaXkKA0l albTePHATUBBI.

[TpencraBuM MomydyeHHbIE PE3YybTaThI.

Ilo nepsomy kpumepuio «CyobeKTUBHOE 6j1arornosyure yueHuko ¢ OB3» aHa-
JIU3 aJIbTEPHATUB BBISIBUII clienyouiee (puc. 9):

B sbibopre akcnepToB-nuaepos/ in the sample M B Beibopke akcnepTos-ucnonHutenei/ in the sample

of experts-leaders of experts-performers
Pa3sBMTUE NMYHOCTHOTO NOTeHUMana Ha base MOT/ 276
developmentof personal potential basedonan '
individual educational trajectory _ 25,7
Hannuume coumanbHOM NOAAEPHKKK KU 14,79

yOooeneTeopeHHocTH eto/ availability of social support
and satisfaction with it

16,62

YYBCTBO NPUHAANEKHOCTU K LIKObHOMY KO/NEKTUBY 22 69
n knaccy/ a sense of belonging to the schoal '

community and class _ 20,29
. . 11,98
BezbapbepHancpena/ barrier-free environment
I 56
Ncuxonornyeckn komdopTHaa cpeaa/ psychologically 22,78
comfortable environment 22,84

Puc. 9. Bec anbrepHaTHB ((aKTOPOB) IO KpuTepuio «CyObeKTUBHOE 61aromnoaydme
yueHUKOB ¢ OB3», %

Fig. 9. Weight of alternatives (factors) according to the criterion “Subjective well-
being of students with disabilities”, %

ITo pesysbTaTam CpaBHEHUS aIbTepHATHB ((PaKTOPOB), BAXKHbIX B 06€CIIeUeHU N
CYyOBEKTMBHOTO Gy1aromnonyunst yueHukoB ¢ OB3, skcriepramu, IPMHUMAIOIIMMU pe-
IIeHMs, CaMblil 60/IbINOI Bec (27,7 %) okasascs y aabTepHaTHUBbl/hakTopa «PasBu-
THe IMYHOCTHOTO TOTEeHIMaja Ha 6a3e MHAVBUIYATIbHBIX 00pa30BaTEIbHBIX TPAeK-
TOpUit)». 3HaUEHMe I10 3TOMY (dhaKkTopy 6osee ueM B IBa pa3a IIpeBbIlIaeT 3HaUeHe
o dakropy «besbapbepHas cpena» (11,98 %). IkcrepThI-nuaepsl YOeXKIEHbI, UTO
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BakKHee yIessaTh BHMMaHMe Pa3BUTUIO MOTEHIMala AeTell Ha OCHOBe MHAUBUIY-
anusanyy, YeM yCTPaHITh 6Gapbephl B IIPeIMETHO-IIPOCTPAHCTBEHHO cpene. Eie
OflHA aJibTepHATKBA, MMeIoIllasi MeHbIIIMT BeC B CPaBHEHUM C IPYTUMU: «HaJIUune
COLMAJIbHO TIOIEPsKKY U YIOBAETBOPEeHHOCTH eto» (14,56 %). Mepbl colMaabHOM
TTOMIIEPIKKY He SIBJISIIOTCSI OTIPeHeISIIOIIMI B CYObeKTUBHOM GJIarOTIOyYny IeTein
¢ OB3 - Tak CUMTAIOT SKCHEPTHI-IUAEPHI, POKYCUPYSICH HE CTOJBKO Ha MOIIepsK-
Ke, CKOJIbKO Ha (hOPMMPOBAHMUU TICUXOJIOTUYECKM KOMGbOPTHOI cpenbl (22,69 %) u
KyJIbTUBMPOBAaHUM UYyBCTBA NMPUHAIEKHOCTY K IIKOIbHOMY KOJUIEKTUBY U KJIacCy
(22,78 %). YV akcIepTOB-UCIIOIHUTENIE} HUKE BeC TaKMX aJbTEPHAaTUB, Kak «Pa3Bu-
THe JTUYHOCTHOIO TIOTeHIMaaa Ha 6a3e MHAMBUAYATbHBIX 06Pa30BaTEIbHBIX Tpa-
ekTopuii» (25,7 %), «4yBCTBO IPUHAIIEKHOCTH K Kiaaccy (20,29 %), 3aTo BbIle BeC
anpTepHaTUB «be3bapbepHast cpema» u «Hamndune couyanbHOM MOOAEPSKKA U YIOB-
JIETBOPEHHOCTH €10». DKCIIEePThI-UCIIONHUTENN TeMOHCTPUPYIOT OOJBIIYIO 9KCTEp-
HaJIbHOCTH B BHIGOPE aJIbTEPHATHB U Yallle BIOVPAIOT aJIbTePHATUBDI, KOTOPbIE OT
HUX He 3aBUCHT.

Bmopesim kpumepuem njist aHanm3a cran Kpurepuii «CyobeKTUBHOE 61arornoiny-
Yyie HOpPMOTUIIUYHBIX YUeHUKOB» (puc. 10).

B ebiBopke skcnepros-nuaepos/ in the sample M B sbiBopke akcneptos-ucnonnuteneid/ in the sample
of experts-leaders of experts-performers

L‘\',i'ECTECr NPVMHaANEHHOCTU K WWKO/IbHOMY KOJIJTIEKTHBY

. 14,39
u knaccy| asense of belongingto the school
communityand class _ 12,64
PacKkpbITUE NOTEHLMANA KaXKA0TO YHEHWKA/ 23,31

unleashingthe potential of every student || NNRNRRERNEENNEEEEEN 2434

Pa3BMTME COLMANBLHOrO ONbITa yualnxcn,/ 20,5

developmentofsocialexperience of students | NNRNRNEIEEEEEE 1057

Meuxonoruyeckan u dusmnyeckas GezonacHocTb/ 25,93

psychological and physicalsafety R 2639

QbecneyeHue KauecTEeHHOro 06pasosaHma ana 15,86

Bcex/ ensuring quality education for all — 16,46

Puc. 10. Bec anbTepHaTUB 110 KpUTEpUio «CyObeKTUBHOE 61aronoayune
HOPMOTUIIMYHBIX YUEHUKOBY, %

Fig. 10. Weight of alternatives according to the criterion “Subjective well-being of
normotypical students”, %
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«UyBCTBO MPUHAIIEKHOCTU K MIKOJTbHOMY KOJUIEKTUBY M Kjaccy» — (akrTop,
MMEIOIINI caMblii HM3KMIT BeC KaK B BbIOOpKe IKCIepToB-auaepoB (14,39 %), rak
¥ B BBIOOpKe IKCIIepTOB-UcHoaHuTeNneit (12,64 %). IIpu 3TOM TOT ke (hakTop It
yueHUKoB ¢ OB3 umeet Bec 22,69 % u 20,29 % cooTBeTcTBEeHHO. TakMM 06pa3om, B
OIleHKe GOJBITMHCTBA SKCIIEPTOB UYBCTBO MPUHAJIEKHOCTH K KJIacCy Kak (hakTop,
BAMSIOIMII HA CYOBEKTUBHOE 6aronoayyne y4eHUKOB, MMEEeT Pa3sHYI0 I[€HHOCThb
st geteil ¢ OB3 M HODMOTUITMYHBIX YUaLMXCS.

ITokasaTtesb Beca dakTopa «HyBCTBO MPUHAAJIESKHOCTU K IKOJTbHOMY KOJUIEK-
TUBY U KJIacCy» BCTYIIAeT, Ha HaIll B3IVISIZ, B IIPOTMBOpeUle ¢ oKasaTeasiMu (paKkTo-
poB «Pa3BuTHeE COLMATBHOTO OIbITa» U «PacKpbITHe MOTeHIIMaaa KaXka0ro ydeHn-
Ka» (110 06eMM IpyIraM 3KCIIePTOB). DKCIIEPTHI, TI0 BCeV BUAMMOCTY, He CBSI3bIBAIOT
pasBUTHME COIMATBLHOIO OIBITA YUAIIMXCS ¢ QYHKIMOHMPOBAHMEM Kacca Kak co-
LMaIbHON TPYIIIbI, M PACKPbITHE TOTEHIMala KaXA0ro yueHuKa pacCcMaTpUBaloT
BHe KOHTEKCTa IIKOJIbHOTO Kjlacca.

JIumepom B OIleHMBaeMbIX aJIbTepHATUBAX [0 pacCMaTPUBAEMOMY KPUTEPUIO
ctan dakTtop «IIcuxonoruyeckas u ¢pusnuveckass 6e30macHOCTb» (25,93 % mis sKc-
MepPTOB-IUAEPOB, 26,39 % OJjs1 SKCIIePTOB-MUCIIONHNUTeNel). Ero rmokasartenu 6ams-
KM K GaKTOpy «pacKpbITHe IMOTeHIMaNa KakIoro yuenmka (23,31 % st iuoepoB u
24,84 % 1151 UICTIOJTHUTEJIEN).

OmnuieM pe3yJbTaThl aHaIM3a aIbTEPHATUB N0 Mmpemoemy kKpumepuro «Cyobek-
TUBHOE GJIarormnoyune rnemaroros» (puc. 11). B mepsyio ouepenb, o6paiiaeT Ha ce6st
BHMMaHNe BeC abTepHaTUBBI «BOBIEUeHHOCTH B paboTy» (12,63 % AJis SKCIIEePTOB,
MIPUHMUMAIOIINX pellieHus ), KOTOPbIi SBSIETCSI CaMbIM HMU3KMM. Bec Bcex Apyrux
aJbTepHATUB MPUMEPHO OAMHAKOBBIN («IIpodeccroHaabHasi TOTOBHOCTD K paboTe
B MHKJII03MBHOI1 cpefie», «Hamnuune KO/UIeKTUBA eIVHOMBIILIJIEHHUKOB», «[IpMHSITIE
MHKJTIO3MY KaK eCTeCTBEHHOJ YacTy MpodecCOHaTbHO IesITeTbHOCTM») U COCTaB-
nsieT uyTh 6osbiie 20 %. Camoe BbICOKOE 3HAUEHME Y aTbTepHATUBBI «IICUXOTOTH-
yeckas ¥ ¢usmMyeckass 6e30MacHOCTb U 3alIUIIEeHHOCTh» (23,18 %). BmecTe ¢ Tem
B MCCJTEIOBAHMSX KATETOPUS «BOBJIEUEHHOCTM» PACCMATPUBAETCS KaK OAVH 13 6a-
30BBIX (PAKTOPOB, 06eCIeUNBAIONINX CYyOBEeKTUBHOE Garomnonyure. OTMETUM, UTO
Bec 9TOro (pakTopa B IIEPBOIL IPYIIIe SKCIIEPTOB-JIUIEPOB, HIKEe Ha YeThIpe IyHKTa,
YeM y 9KCIIePTOB-MCIIOTHUTETE.

CaMoe BBICOKOE 3HaueHMe OTHOCUTCSI K anbTepHaTuBe «IIcuxosormyeckast
u Gusuyeckas 6e30MacHOCTh M 3AIIUIIEHHOCTb» M COCTABJISIET Y MCIIOTHUTENeN
28,36 %. IIpMuMHOIt TaKOTO Pe3y/abTaTa, 10 BCeli BUAMMOCTH, SIBJISIIOTCS DpyCcTpu-
pOBaHHbBIE TIOTPEOGHOCTM B 6€30TACHOCTM B COOOIIECTBE INIKOIbHBIX ITeJarormye-
CKUX KOJJIEKTUBOB.
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B Boibopke akcnepTos-nuaepos/ in the sample M B sbibopke skcnepTos-ucnonnuteneii/ in the sample

of experts-leaders

MPUHATME MHKNIO3UM KaK eCTeCTBEHHOM YacTH
npodeccuoHanbHOM AeatenbHOCTU/ accepting
inclusion as a natural part of professional practice

Menxonorvueckan u Gprsmdeckan 6€30NacHOCTb 1
3awmenHocTe/ psychological and physical safety
and security

Hanuume KonnexkTMBa eAMHOMbILLNEHHWKOB/ the
presence of a team of like-minded people

MpodeccmoHanbHaArOTOBHOCTb K paboTes
HKAO3MBHOW cpene/ professional readiness to work
inan inclusive environment

BosneueHHocTs B paboTy/ work engagement

of experts-performers

22,23

15,84

23,18

21,93

18,43

20,02
20,96

12,63

16,42

I

Puc. 11. Bec anbrepHaTB 110 KpUTepuio «CyObeKTUBHOE 61aronoayune
1eJaroroB», %

8,36

Fig. 11. Weight of alternatives according to the criterion “Subjective well-being of
teachers”, %

Yemeepmolli paccmampusaemolii Kpumepuil — «IIpeCTUXHOCTD U IIPUBJIEKATE N b-
HOCTb IIKOJbI» (puc. 12). CaMbIM HMU3KMM BECOM II0 3TOMY KPUTEPUIO o6amaer
anbTepHaTuBa «PoguTeny 1 yueHUKM BKIIOUEHbBI B MTPOIECC TIPUHSITUST peleHnuit»
(13,31 % y 9KCIIepTOB-UCIIOTHUTEEN). DKCIIePTHI 3TOM I'PYNIIbI HE CUMTAIOT Iep-
BOCTeTIeHHBbIM MpUBJIEUEHME JeTell U poauTesiell B COylpaBjieHue MIKOION, Torma
KaK yJacTye B IIpoliecce IIPUHSITUS pellieHnii ob6ecrieuBaeT aBTOHOMMIIO, KOTOpasi,
I10 JAHHBIM HAIINX MMPEIbIAYIINX MCCIeA0BAHMIA [33], IBISIETCS BaSKHBIM (aKTOPOM
caMoJleTeEpMUHALINU U CYOBEKTUBHOTO OJIarOITOTYYUMSI.
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B BoibopKke akcnepToB-nvMaepos/ in the sample m B Boibopke akcnepTos-ucnonnuteneit/ in the sample
of experts-leaders of experts-performers

POAMTENM 1 YHEHWMKIW BRIKOYEHbI B NPOLECC NPUHATHA 17.79
peweHni/ parents and students areincluded in the

decision-making process _ 13,31

Mpo3paYHbIiA M CNpaBeaNMBLIM MEXaHW3M 16.68
pacnpegaeneHus pecypcos/ transparentand fair
mechanism for resource distribution

HoctynHan obpasosartenbHan cpena onn geTen ¢
0B3/ accessible educationalenvironmentfor children

with disabiltes I 201

PazsuTne Tanantos (nobenuteny onumnuagu ap.)/

developmentof talents (winners of olympiads, etc.) _ 1938

O6ecneveHune KauecTeeHHoro obpasosanuA (EMN3, 2363
0r3)/ ensuring quality education (results of state
examinations) 26,2

Puic. 12. Bec anbTepHaTUB 110 KpUTepuio «[IpeCcTV>KHOCTD U TIpUBJIeKaTeTbHOCTh
LIKOJIBI», %

Fig. 12. Weight of alternatives according to the criterion “Prestige and
attractiveness of the school”, %

Hambonee Becomoit aJibTepHATUBOI B CTPYKTYpE PacCMaTpUBaeMOIro KpuUTe-
pus ssisiercs «ObecrneueHne KavyecTBeHHOro obpasoBanus (OI'D, ET3). Bec artoit
aJIbTePHATUBBI [IJIS1 TPYTIIbI SKCIIEPTOB-INAEPOB — 23,63 %, a [AJisl TPYIIIbl UCTION-
HUTeselt — 26,2 % (BOBoe 60Jblle, YeM [IJIS1 aJIbTePHATUBBI «POOUTENN U YUEHUKU
BKJIIOUEHBI B MIPOLIECC TPUHSITUS PELIeHWIA).

Odukcanys Ha roarotroske Kk OI'D u EI'D cTana cepbe3HOi Mpo6IeMOli IKOJIbI,
HepenKo YBOJSINEl OT AOCTVDKEHUS OPYTMX 00pa30BaTeNbHBIX Pe3yIbTaTOB, HE
nsmepsiembix OI'3, EI'D. Bec dakTopa «IIpo3pauHblit 1 CrpaBeIauBbIii MeXaHU3M
pacrmipefieJieHUsI peCypCOB» UMeeT caMoe HM3Koe 3HaueHue (16,68 % B rpyrime sKc-
MepPTOB, TPUHUMAIOIINX PellleHNsT), U3 UYero MO>KHO 3aK/IIOUUTh, YTO IIKOJIAMU HE B
TIOJTHOM Mepe peanu3yeTcsl MPUHIUI COUMAIbHOIO MapTHEPCTBA M HEJOCTATOYHO
pPa3BUTHI MEXaHU3MbI MMapTUCUIIATUBHOTO yIIpaBiaeHus. Bce apyrue dbakTopsl 1Mo
paccMaTpuBaeMOMY KPUTEPUIO OIleHEHbI SKCIIEPTaMy Kak 60yiee 3SHAUMMBbIE.

YeTbIpe KpUTepUs, SBISIONIMECS YUIOBUSIMM peannusanuy o0ydeHus: geTeii ¢
OB3 (puc. 8), 6bUTM TaKsKe TTPeII0KeHbI 9KCITePTaM KakK aJTbTepPHATUBDI AJIsI TApHOTO
CcpaBHeHMSI. Pe3ynbTaThl MpeacTaBleHbl HA PUCYHKe 13.
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B ebifiopke 3kcnepToe-nupepoe/ in the sample M B euiGopKe 3kcnepToR-ucnonHuTenei/ in the sample
of experts-leaders of experts-performers
15,65
Cb neparoroe/subjective well-being of teachers
MpecTMIKHOCTL M NPUBNEKATENLHOCTL WKoAbl/ the 25,84

prestige and attractiveness of the school _ 26,81

CB HOpMOTHUNUYHBIX y4eHnKoB/subjective well-being 30,38
ofnormorypiclstudens — P
CB yuenuros ¢ OB3/ subjective well-being of students 28,13
withdisabities — P

Puc. 13. Bec anpTepHaTUB [0 KpUTepUio «Peannusaiust o6yueHms geTeii ¢
OTpaHNYEeHHBIMU BO3MOXKHOCTSIMMU 300POBBSI», %

Fig. 13. Weight of alternatives according to the criterion “Implementation of
education for children with disabilities”, %

Camoe HM3KOe 3HAUEHMe MPUHAIJIEKUT anbTepHaTuBe «CyObeKTuBHOe 6iia-
rorojyume 1menaroros» (15,65 %) miist rpymIibl SKCIIEPTOB-INAEPOB. [jIs1 sKcIep-
TOB-JINJIEPOB CYOBEKTUBHOE GIarornoysyyre HOPMOTUITMYHBIX YUeHUKoB (30,38 %)
" cyObeKTUBHOE Giaroronyune yueHMKoB ¢ OB3 (28,13 %) umeeT 6oee BbICOKMIT
TIPUOPUTET, UeM CyObEKTMUBHOE OJIaroIIoIyylie Iejaroros.

OueBugHA BbIPAKEHHOCTb ajJbTepHATUBBI «[IpecTUKHOCTh U TIpUBJIEKATEb-
HOCTb IIKOJIbI» (25,84 % nJisg sKCHepTOB, MPUHUMAKIINX pelneHus, 26,81 % mis
9KCIEPTOB, BHITIONHSOIINX pellleHns]) B CpaBHEHUM C MeHbIleli BbIpaskeHHOCTbIO
anbrepHaTUBbl «CyObeKTUBHOE 6JIarornosydyye MmefqaroroB». DTOT Pe3yIbTaT Mpu-
r7aniaeT K pasMbIIJIEHMIO B ONpefe/leHUM IPUOPUTETOB Pa3sBUTUS ILIKOJ, B KOTO-
PBIX GIaroTOy4Me KaKoii-160 TPYIIIbl He TIPUHOCUTCS B KEPTBY BBICOKMM aKa-
JeMUYEeCKMM pe3yabTaTaM ¥ Heo6X0muMOCTH (GOpMUPOBAHMS B IIKOIAX KyIbTYPhI
TIPUHSITUSI YHUBEPCATbHBIX PELIeHUI B MHTepecax BCeX U KaXKA0To.

O6cyxxaeHue

DKCIEPTHBIN OITPOC TTO3BOJIII MTOTYUNUTD CIeAYIOIINE Pe3yIbTaThl.

BOJBIIMHCTBO 9KCIIEPTOB TO3UTUBHO OLIEHMBAIOT OTHOILIEHME TIearoroB B
CBOEI1 IITIKOJIE K MHKITIO3MBHOMY 00yueHn0. TeM He MeHee B Mearorn4eckoM KoJi-
JIEKTMBE IIIKOJI OTMEYAETCsI MPOSIBJIeHVe OTHOIIEHMSI K MHK/TFO3MM KaK K BEIHYKIeH-
HOJT He06XOIVIMOCTY 1 JIATEHTHOT'O COTTPOTUBIIEHNST MHKITIO3UM.
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VccnemoBanye TTOKa3bIBAET MPSIMble KOPPEJISIIMOHHBIE CBSI3M MEKAY OTHOIIIe-
HMEM 5KCITEPTOB K MHK/II03MBHOMY 00pa30BaHMIO, IOHMMaHEeM MU [IPUOPUTETOB
IIKOJIbHOJ TTOJIUMTUKY U TE€M, C KaKO# POJIbI0 OHM ce0sl MAeHTUGULIPYIOT: TIPUHU-
Malolie pelieHne (Jinaepbl) WIM UCTIONHSIONIME peleHMs.

VpoBeHb ITPodecCcrOHaNbHOV KOMITETEHTHOCTM 3KCIIEPTOB O6ecIieueH mpeu-
MYIIECTBEHHO ITPOXOXKIEHMEM ITPOrpPaMM ITOBBIIIEHNST KBaAMMUKAIM, XapaKkTe-
pU3yeTcsl KaK JOCTaTOUHbINA IJIsSI TPaKTUUECKOI paboThl, HO TPeOYIONIMi ITOBBIIIE-
HMST IJISI TTOUTHU TTOJIOBMHBI PECTIOHIEHTOB. KpoMe TOTo, TpeTb SKCIIEPTOB CUUTAET
Ba’KHBIM ITOBBIIIEHVE ¥ YPOBHS IICUXOJIOTMYECKOI TOTOBHOCTM.

BbIsIB/IEHBI IIPSIMbIe KOPPEJISINY MEXIY: HaInuyeM 00pa30BaHysl, CBSI3aHHO-
r0 C MHKIIO3MeN, M YPOBHEM BOBJIEUEHHOCTY B MHKJIIO3MBHBIN MPOIECC B IIIKOJIE;
ypOBHEM MHpodeCcCHOHaTbHOM KOMIIETEHTHOCTM B 00JIaCTM MHK/IIO3MBHOIO 0Opa-
30BaHMSI U YPOBHEM IICUXOJIOTMYECKOI TOTOBHOCTM K peanu3alyuy MHKII3UBHOTO
06pa30BaHMs; yUYACTVEM B TIPOEKTHOI AESITEIbHOCTU, CBSI3AHHONM C MHKIIIO3UEN, 1
YpOBHEM ITpodeccroHaNbHOI KOMIIETEHTHOCTY B 00/1aCTV MHKJTIO3MBHOTO 06pa30-
BaHMSI ¥ TICUXOJIOTMYECKOM TOTOBHOCTH K €ro peann3aluin.

[TpMOPUTETHBIM [IJIT IKCIIEPTOB-INIEPOB B OTHOIIEHUY 06yueHus geteii c OB3
SIBJISIETCS Pa3BUTHMeE MTOTEHIIMAIIA IeTell Ha OCHOBe MHAMBUAYAIM3allly, a He yCTpa-
HeHMe 6apbepoB B ITPeIMETHO-IIPOCTPAHCTBEHHOI Cpefe, UTO, Ha HAIl B3IVIS,
SIBJISIETCS] TIO3UTVBHOM YCTaHOBKO. Mepbl cOLManbHOM MOAAEPKKY, 10 MHEHUIO
9KCIIEPTOB, TAKKE He SIBJISTIOTCS ONPeHeNSIolMU B CyObeKTUBHOM 6J1arornoxyuanmn
nmeteit ¢ OB3. DKCIIepThI-UCIIOMHUTENM Ha TTepBOe MECTO IJIsT 9TUX 06YJaIoIIIXCst
CTaBSIT HEOOXOOMMOCTb (POPMMUPOBAHMST IICUXOJOTUUECKM KOMGMOPTHON Cpembl.
YyBCTBO MPUHAIJIEKHOCTY K KIaccy, Kak (HakTop, BAMSIIONNII HA CYObeKTUMBHOE
6narorosnyure, MMeeT MEHbIIYIO IeHHOCTD 1T HOPMOTUITMUHBIX YUaIIVXCsI, YeM
st yaamuxcst ¢ OB3, Mo MHeHUIO 9KCIIepPTOB. DKCIEPThI He CBSI3bIBAIOT MPUHAT -
JIEXKHOCTbh K IIKOJbHOMY KOJIJIEKTMBY C Pa3BUTHEM COLMATbHOTO OIBITA YUALIMXCSI
Y PACKPBITHEM TOTEHIIMasIa KaXKI0To YUeHMKa, TaK KaK OI[eHKY 10 3TUM ¢aKkTopam
pas6asaHCUPOBAHBbL.

Haubonpmmii BeC B OTHOWIEHUM CYyOBEKTMBHOTO OJIaromoaydusi IemaroroB
MMeeT anbTepHaTuBa «[Icuxonornyeckas u hbusmuyeckast 6e30MacHOCTb U 3aIIUIIeH-
HOCTb», UTO B 11€JI0OM 3aKOHOMEPHO, YUMUThIBAsI BBICOKYIO CTPECCOTeHHOCTh Ipodec-
cuy meparora. AjbTepHaTHBa «BOBJI€UEeHHOCTh B paboTy» IONyUMIa HaMMeHbIIIee
3HaueHMe, XOTS BO MHOTUX MCCIeAOBAHMUSIX MMEHHO KaTeropusl «<BOBJI€UEHHOCTU»
paccMaTpMBaeTcsl KaK OOMH U3 6a30BbIX (PAaKTOPOB, 0OECTIEUMBAIONINX BHYTPEH-
HIOI0 MOTUBAIIUIO IESITEIbHOCTY U TICUXOJIOTMYECKOe O1arornonydmne.

O1leHKa ajgbTepPHATMB B OTHOIIEHMM Kputepusi «[IpecTMsKHOCTb U TIpUBIIE-
KaTeJIbHOCTD IIIKOJIbI» TOKA3bIBAeT MPUOPUTET OPMEHTAlMy Ha KauecTBO obGpa-
30BaHus, usmepsemoe EI'D u OI'D. AnprepHaTuBbl «BK/IIOUEHHOCTb ponuTenei u
YUYEHMKOB B MPOLIeCC IPUHATUS pelieHunii» 1 «ObecrieyeHne mpo3pavHoro u Crpa-
BeJIJTMBOTO MeXaHM3Ma paclpeeneHs pecypCoB» SIBJISIIOTCS, IO MHEHWIO SKCIIeP-
TOB, MeHee MPUOPUTETHBIMA.
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ITo pesynbraTamM 0600IIEHHOrO BbIOOpA AJIBTEPHATUB IO KpUTEpPUIO «Peau-
3auys ooyuyenust gereit ¢ OB3» oTmeuaeTrcst 60ee oueBMIHAST BbIPAXKEHHOCTD aJlb-
TepHaTUBbI «I[IPeCTUKHOCTD U TIPUBJIEKATENBHOCTD IITKOJIbI» B CPAaBHEHUM C MEHb-
IIeil BbIPAKEHHOCTBIO ajbTepHaATVBbI «CyObheKTUBHOE 6IaroIoydye MeJarorony,
YTO TpebyeT MepeoCMBbICTEHNMS TTOTUTHUK, OMPENesIONUX MPUOPUTETHI Pa3BUTUS
ko1, Heo6xoammo hopMupoBaHye KyabTyPhl IPUHSTHS YHUBEPCATbHBIX YIIPaB-
JIEHYECKMX pellleHMii AJIsl JOCTVKeHMs 6aaHca MeXXny 3(PGeKTUBHOCTBIO U CIIpa-
BE[IJIMBOCTHIO, M GIATOIOIYUMST BCEX UJIEHOB INKOIbHBIX cO00IIecTB. [ToayueHHbIe
pe3y/IbTaThl ¥ BHIBOMbI B 1I€JIOM peieBaHTHBI TPOBEIeHHBIM paHee MCCIeT0BaHUSIM
[15-22]. B TO ke BpeMsI OHM SIBJISIIOTCST YHUKATbHBIMMY, TAK KaK ITOKAa3bIBAIOT HE TOJTb-
KO MHEHMe SKCIIePTOB, HO U TIPUOPUTETHI, OTNIpeesisseMble JINAePCKMMY KOMaHaa-
MM IITKOJT B YCIOBUSIX MHKITIO3MBHOM TpaHCchopMaImn.

3akK/lovyeHue

Takum 06pasoM, TOCTMKEeHMe GajlaHca MEXKIY akaJgeMudeckoir 3heKTUBHO-
CTBIO U COLIMAIbHOM CIIpaBeIMBOCTbIO CETOIHS SIBJISIETCS IVIAaBHBIM BbI30BOM IIKOJI.
Harre viccienoBanye BbIIBAIO AeUIIAT JaHHOTO G6anaHca. JIuaepsl UIKOJ, JeMOH-
CTPUPYS MTO3UTMBHOE OTHOIIIEHME K MHKII03MBHOMY 00pa30BaHMIO, TEM He MeHee
JleNaloT CTaBKY Ha akaJieMuueckyo 3 heKkTUBHOCTD. THKITI03MS, [0 UX MHEHUIO, He
SIBJISIETCSI IPVIOPUTETOM, U 3TO, 6€3yCJIOBHO, BIMSIET Ha MTO3UIINIO MTeJaroros MIKOoJI,
KOTOpbIe BOCIIPMHMMAIOT MHK/II03MI0 KaK Harpy3Ky, a He eCTeCTBEHHYIO YacTh MPo-
(beccroHaMbHOM KyAbTYphI. JJOMUHMpPOBaHME MHOMBUAYAIM3AUMUM Kak Ienu 00-
pasoBaHMs, a He coLManuMsaluy, 3TO noATeepkaaet. [lo3uuus 1uaepos WIKONA B
3HAYMTEIbHONM CTeleHy CBSI3aHa C OTeUeCTBEHHOI 06pa30BaTeTbHOM MOIUTUKOI,
B KOTOPOJ TOCTYITHOCTh U akajiemMuueckasi pe3yJabTaTMBHOCTb He CBsi3aHbl. [lepu-
(bepuitHOCTh MHKITIO3MU SIBJISIETCSI PMCKOT€HHOJA: B Heii MHK/II03MsI MOKET He pa3BU-
BaTbCs KaK MOJIHOIIeHHAs MHKJII03MBHAs KyJAbTYypa, a CTaTh [1CeBAOMHKIII03Me. [I1s1
rpeonoieHnsT 0603HAUEeHHOI0 pPUCKa HeoOXOAMMbl pelleHus] Ha HalMOHAJIbHOM
YpOBHE, HalpaB/eHHbIe Ha JOCTVDKEHME GanaHca MeXIy akaJeMuueckoit addek-
TUBHOCTHIO U COLIMAIBbHON CIPaBeIINBOCTHIO.

[TepcriekTMBaMy MCC/IeIOBAHMS SIBJISIIOTCS M3ydeHMe TTO3ULINIA JUPEKTOPOB —
I7IaBHBIX paiiBepoB MHK/II03MBHBIX IPOLIECCOB IIKOJ B YaCTY MPUOPUTETOB IIKOJIb-
HOJ TIOJTUTUKY B YCIIOBUSIX Pa3HOOOPa3usI.
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