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Abstract. The aim of this study is to analyse and discuss, with regard to
the Curriculum Relation Model proposed by Berit Johnsen, how to plan a mean-
ingful and individually adapted curriculum related to class curriculum as a
means to realise the international principle of inclusive education.

Methods. The methods involve scientific and pedagogical analyses of one of
the recent and sophisticated theories relating to the best model of an adapted cur-
riculum and literature review for the international principle of inclusive educa-
tion.

Results. Detailed investigation of Curriculum Relation Model reveals that
this model involves all relevant aspects which should be taken into consideration
when curriculum needs adaptation within inclusive education setting all over the
world. An extension of the model with all the relevant aspects (the pupil/s, educa-
tional intentions, educational content, methods and organisation, assessment,
communication, care and context/frame factors) makes it an ideal tool for a
teacher/special needs educator to plan meaningful and individually adapted cur-
riculum with a full relation to class curriculum. As for the international principle
of inclusive education, literature review suggest that there are several interna-
tional declarations and other relevant documents proposed by the United Nations
regarding the rights of children with special needs to quality education without
being exposed to any kinds of discrimination.

Scientific novelty. Scientific novelty of the study involves a fresh innovation
in the sphere of curriculum development which still keeps its importance urgency
in the countries initiating reforms in education.
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Practical significance. Currently, inclusive education is an intensively dis-
cussed issue almost in all the countries. Although inclusive education has a his-
tory of couple of decades, some countries are at the beginning of inclusive educa-
tion initiation. This is a point they come across quite a lot challenging issues one
of which is the proper and effective adaptation of the curriculum. From this per-
spective, Curriculum Relation Model proposes a brilliant idea.

Keywords: inclusive education, adapted curriculum, children with special
needs, teaching methods.
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WHOMBUOYANBHO AOANTUPOBAHHbIA KYPPUKYNTYM
anAa MHKNIO3NBHOITO O6PA3OBAHUA

AHHOmauus. Llesbi0 U3A0KEHHOTO B CTATbEe HCCAEIOBAHUSI SBASETCS aHa-
AM3 U o6CyKaeHHe IPoOAEMbl HHAVWBUIAYAABHOTO IAQHUPOBAHUS HM3yUYEHUS B KOH-
KPEeTHOM Kaacce y4eOHOH mporpaMMbl. [JaHHOe IAQHHPOBAHHE PACCMAaTPHBAETCH
C IO3ULMY aalTHPOBAHHOIO KYPPHKYAYMa — CPEACTBA PEaAH3allNH MeXIyHa-
POMHOTO IIPUHITHUIIA HHKAIO3UBHOI'O 00pa30BaHUsl.

Memoobt, ucnioab3oBaHHBIE B paboTe, BKAIOYAIOT 0030p 3apyOexkHOH aAuTe-
PaTyphI O PA3AMYHBIX ACIIEKTAaX MHKAIO3HUBHOIO 00pa3oBaHusa U 060OIIeHNEe JaHHO-
IO MaTepHaAa; HayJIHO-IIeATOTHUEeCKU aHaAN3 OAHOM U3 IIePeLOBbIX TEOPH TpaHC-
dopmanuu obiiero obpa3oBaHHS, OCHOBAHHOH Ha ITOHHMMAHHH, YTO HHBAAWIBI
B COBPEMEHHOM OOIIECTBE MOTYT (M LOAXKHBI) OBITH BOBA€UEHBI B COITUYM.

Pezynomamot. [TogpobGHOe HU3ydYeHNE MOIAEAN KYPPUKYAyMa, IIPEIAOKEHHOMH
Beput MoHceH, I0Ka3aA0, 9TO B Heil yITEHBI BCE aCIEKTHI, KOTOPBIE JOAXKHEI OBITH
IIPHUHSATHEL BO BHUMAHUE B IIEPUOJ OCBOEHUS METOAOB U (pOPM HHKAIO3UBHOIO 00-
pasoBaHHA B yCAOBHUSX OOIIe# IITKOABI. OTa MOJEAb, IIOOKPEIIA€HHAs COOTBETCT-
BYIOIIMMH y4eOHUKAaMH, y4eOHBIMU TOCOOHSIMH, COAEPIKATEABHBIM H OpraHH3ally-
OHHBIM METOAUYECKHMH OAOKaMH, KOMIIAGKCOM KPHUTEPHEB H II0Ka3aTeAeH OIleHKHU
KadecTBa OOyJIeHMs, TEXHOAOTUSIMH U CPEACTBAMU KOMMYHUKAIIUHU, IBAIETCS HIe-
AABHBIM HHCTPYMEHTOM [ASl YIUTEAd IIPU IAAHUPOBAHUHN 3HAYUMBIX U UHIUBULY-
aABHO aJaIITHPOBAHHBIX IIporpaMMm. O630p AHTepaTyphl IToKa3as 3PPEKTUBHOCTH
peaamsanuy pas3paboTaHHBIX U 3adBA€HHBIX OpraHmsanmeii Ob6benuHeHHBIX Ha-
U aerkaapanud U APYyTUX MEXAYHAPOMHBIX JOKYMEHTOB, KACAOIIHNXCS HHKAIO-
3UBHOTO 00pa30oBaHHUsS U COOAIOZIEHHUS IIpaB [eTeil C 0COOBIMHU ITIOTPEeOHOCTSIMHU.
FraBHasa IleAb OAHHBIX HOPMATHUBHBIX aKTOB — HCKAIOUEHHE KAaKUX-AHOO BHIOB
OUCKPHUMHHAIINH VYIAIIHUXCS C OTPAHUYEHHBIMH BO3MOXKHOCTSIMH.
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HayuHnas HosUsHA U npakmuueckast 3Hauumocms, HoBH3HA U aKTyaABHOCTD
paboThI 3aKAIYAIOTCA B MHHOBAIIMOHHBIX IIPEIAOKEHHUSIX 10 pa3paboTke yueOHBIX
IIPOTPaMM OOIIeH IIKOABI C HHKAIO3MBHBIM OOydYeHHEM, OPHEHTHPOBAHHBIX HA Iy-
MaHH3aIHUI0 Y€AOBEYECKOTO COODIIEeCTRA.

B HacTogIllee BpeMs BOIIPOCHI HHKAIO3HMBHOTO 00pa30BaHHUs IIIHPOKO M aK-
THUBHO OOCYzKIAaIOTCS BO BCEX PA3BUTBLIX CTpaHaX. B HEKOTOPBIX M3 HUX TaKOe 00-
pasoBaHue HACUUTHIBAET UCTOPUIO B HECKOABKO OECATHAETHH. [Ipyrue rocymapct-
Ba HaxXOAATCS TOABKO B HadaAe IYyTH II0 OCBOEHHIO HAEH U METOLOB II0HOOHOTO
00y4YeHHs U BOCIUTAHUS IIOAPACTAIOIIETO IOKOAEHUS. [IAd CTpaH, MPUCTYIIUBIINX
K pedpopMaM B chepe 06pa3oBaHUsg, OUEHbL BaXKEH IIOUCK IIyTed IIPaBUABLHOTO
u 9O (HEKTUBHOTO MIPUCIIOCOOACHHS MOIAEAH KYPPHUKyAyMa K y4eOHOMY IIPOLIECCY
IIAST YCIIEIITHOM COLIMaAM3allii AeTel U IIOAPOCTKOB.

Knroueesble cnoea: MHKAIO3UBHOE 00pa3oBaHHeE, afallTHUPOBAHHBIM KyppH-
KYAYM, IETU C OCOOBIMU ITOTPEOHOCTAMU, METOABI O0yIEeHUS.

DOI: 10.17853/1994-5639-2015-10-80-93

Introduction

There is a distinctly declared agreement in the world that all children
have the right to education. An estimated 40 million of the 115 million out-of-
school children have disabilities. UNESCO suggests that more than 90% of
children with disabilities in developing countries do not attend school. The
United Nations Declaration on the Rights of Mentally Retarded Persons
(1971), the UN Declaration in the Rights of Disabled Persons (1975), World
Program of Action Concerning Disabled Persons (WPA, 1982) adopted by the
UN General Assembly, the United Nations Convention on the Rights of the
Child (1989), the UN Standard Rules on the Equalization of Opportunities for
Persons with Disabilities (1993) and UNESCO’s Salamanca Statement and
Framework for Action (1994) form strong basis for international legal stan-
dards on disability and function as critical documents providing children with
disabilities the right to education and abolish discrimination against them.
UN Standard Rules on the Equalization of Opportunities for Persons with
Disabilities emphasizes principle of equal primary, secondary and tertiary ed-
ucational opportunities for children, youth and adults with disabilities, in in-
tegrated settings (UN, Standard Rules, 1993). But UN Guidelines for Inclu-
sion provides the clearest statement: “Inclusion is seen as a process of ad-
dressing and responding to the diversity of needs of all learners through in-
creasing participation in learning, cultures and communities, and reducing
exclusion within and from education” [13, p. 21]. Below I will consider inter-
national and other principles which function as leading tools for inclusive ed-
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ucation and discuss how to plan a meaningful and individually adapted cur-
riculum for inclusion.

International principles of inclusive education

As our purpose is to plan a meaningful and individually adapted cur-
riculum to realise the international principle of inclusive education, then we
should first look into these principles mainly relating to our case, individually
adapted curriculum, which are defined in the Salamanca Statement and
Framework for Action:

1) the guiding principle that informs this Framework is that schools
should accommodate all children regardless of their physical, intellectual, so-
cial, emotional, linguistic or other conditions;

2) special needs education incorporates the proven principles of sound
pedagogy from which all children may benefit;

3) the fundamental principle of the inclusive school is that all children
should learn together, wherever possible, regardless of any difficulties or dif-
ferences they may have;

4) within inclusive schools, children with special educational needs
should receive what ever extra support they may require to ensure their effec-
tive education;

5) special attention should be paid to the needs of children and youth
with severe or multiple disabilities;

6) curricula should be adapted to children’s needs, not vice versa;

7) children with special needs should receive additional instructional
support in the context of the regular curriculum, not a different curriculum.

Of course, there are more principles apart from above-mentioned ones
which are useful references and guides to design and realise inclusive cur-
riculum. What generally features above principals is an emphasis on individ-
ual needs of children with disabilities and the necessity to address to their
needs within education policy and curriculum. Studies also suggest two rele-
vant factors for successful inclusion: the quality of the programme and the
extent to which the general education system accommodates the academic
and social needs of a diverse range of young people with disabilities and SNE.
Lipsky and Gartner’ report on the National Study of Inclusive Education re-
viewed about 1.000 school districts and produced seven factors for inclusion:
visionary leadership; collaboration; refocused use of assessment; support for
staff and students; funding; effective parental involvement; use of effective
programme modules and classroom practices [13].

A meaningful curriculum is one that gives a pupil a good and compre-
hensive understanding of the teaching material [1]. To make a curriculum
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meaningful it must be adapted to the interests, strength and needs of indi-
viduals, so that teaching-learning process becomes attractive and interesting.
This technique keeps learners involved in teaching process and classroom ac-
tivities. For the sake of various technique of educational adaptation, a teacher
can (1) adapt the learning environment to create an appropriate setting in
which to learn, (2) change the actual content of lessons or the specific knowl-
edge being taught, (3) adapt teaching strategies, and (4) introduce technology
that meats the special needs of individuals with exceptionalities [9]. As for re-
lation of the individual curriculum to the class curriculum, first a teacher
needs to analyze frame factors and class curriculum, and plan an individual
curriculum which conforms to the principles and aspects of these two factors.

The Curriculum Relation Model

To build a sound and full relation between individual and class curricu-
lum a teacher/special needs educator needs empirically tested model which
fills all the gaps between the two curricula. There are a number of models,
with advantages and disadvantages, for planning inclusive curriculum with
relation to class curriculum. Understanding the reality that there is not an
ideal model which is able to illustrate reality with all its complexity I find the
Curriculum Relation Model by Berit Johnsen (Figure 1) in which most neces-
sary aspects for meaningful and individually adapted curriculum are re-
flected. In this model the main areas are: the pupil/s, educational intentions,
educational content, methods and organisation, assessment, communication,
care and context/frame factors (figure 1). The seven aspects are embraced by
contextual aspects within which the inner activity of schooling is situated [8].

' Intentions
nicati
|

Care

Methods & _,/ Content
Organisation

Figure 1. The Curriculum Relation Model by Berit Johnsen
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The pupil/s: As the model I refer is pupil-centred one I will begin my
elaboration with the aspect the pupil. Fundamental shift from discipline-cen-
tered educational traditions towards child-centred education is a prerequisite
for inclusive education. Discipline-centred education, with its overall focus on
teaching in accordance with the logic and content of the discipline, leaves
some pupils, most possibly pupils with special needs, out of attention. Con-
sequently, because of over-loaded content of schooling they cannot catch up
with the others in the class. Whereas, child-centred education dedicates itself
to serving each pupils individually. «Some children are robust, while others
are vulnerable. But, in many ways, all children are in the same boat. The
most important feature they share is their marked dependence on care giver»
[4, p. 154]. So a teacher or special needs educator should focus on individu-
als referring to educational theories. One of these theories is cultural-historic
theory in which there are essential instruments to apply into practice for in-
clusion. One of the vital elements of this theory is zone of proximal develop-
ment (ZDP) by Vygotsky which lets the teacher get to know pupils [13]. ZDP
“is the distance between the actual developmental level as determined by in-
dependent problem solving and the level of potential development as deter-
mined through problem solving under adult guidance or in collaboration with
more capable peers” [13, p. 86]. ZDP is especially crucial while working with
individuals with special needs, because Vygotsky’s approach on learning and
development lies in ZDP. Vygotsky defends the view that while making one
step in learning, a child makes two steps in development.

Communication: Communication is an important phenomenon in
which language manifests itself most effectively and language or speech in its
turn is a vital mediator for learning and human development. It is decisively
important that speech not only facilitates the child's effective manipulation of
objects but also controls the child's own behavior» [13, p. 26]. So communica-
tion plays an essential role in human life from early childhood to receive in-
formation through interaction (an interpersonal process) which later results
in the assimilation of the language (an intrapersonal process). In an inclusive
class environment communication is a means for a teacher to build friendly
relations with pupils and encourage all pupils into active interrelation
through communication [2]. Social interaction promotes self-confidence and
willingness to deal with learning process eagerly. For example, a pupil with
learning disorder may feel shy and restricted within class environment but
kind relations built through communication will stimulate that pupil to ask
for further help. For this purpose, Henning Rye’s principles for teacher and
pupil interaction deserves consideration:

1) demonstrate positive feelings;

2) adapt to the pupil(s);

Obpazosarue u Hayka. 2015 Ne 10 (129) 85



© F. A. oglu Suleymanov

3) talk with the pupil(s);

4) give relevant praise and acknowledgement;

S) help the pupil(s) to focus the attention;

6) assist in giving meaning to the pupil’s (pupils’) experience;

7) elaborate and explain;

8) help the pupil(s) achieve self-discipline [9].

Care: Jonsen argues that care means to see and support each pupil as
a unique individual with her or his personal possibilities and needs. From
early ages children expect care and respect for their personality. In a class
environment showing care such as smiling, appreciation, patting, eye contact
with each pupil and respect them will boost mutual relations with pupils and
increase their sympathy for learning and classroom activities. Care will be of
huge benefit for the pupils who experience depression and anxiety and need
moral support.

Intentions: Intentions function as a locomotive leading teaching-lear-
ning process towards development. Intention, in other words, the aim of the
learning process is a point where interests of participants (teachers, learners
and education policy) of learning process may collide. As an agreement be-
tween participants’ learning goals and objectives in an individual curriculum
is reasonably based on the three components: aims and goals stated in edu-
cation acts and other official documents; individual aims, goals and objec-
tives; assessment of the learner's knowledge, skills and learning potentials
(Vygotsky’s zone of proximal development discussed earlier). Another prob-
lematic issue in intention is the method how to rich it. For instance, the in-
tention or aim to teach a pupil with learning disability reading skill cannot be
attained at one step at all. Therefore this process should be divided into cer-
tain periods and be taught on regular base [8].

Content: Intention of teaching-learning process is achieved via content.
Time period and quality of teaching considerably depends on content. As it is
a teacher who is in direct contact with pupils with individual needs and inter-
ests, a teacher should be free to choose content. A teacher’s freedom can only
be restricted with national curricula for the sake of flexibility within it so a
teacher is able to refer to various tools and teaching materials. Jonsen men-
tions general quality criteria for a learning activity by Bjerndal and Lieberg
which are noteworthy in terms of planing individually adapted curriculum:
consistency with the whole teaching program; adequacy compared to goals;
variety and multiplicity; adaptive to individual pupils and group; balancing
and cumulative; relevance and meaning; open to optimal integration with
other learning activities; open to the pupils’ choices [8].
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Teaching methods and classroom organisation: Teaching method is
a way of effective instructions and productive use of content towards success
in classroom activity. A teacher should approach method and content as two
legs carrying teaching-learning process ahead. Serious drawback in either
will cause the process lag behind. Considering varying individual needs a
teacher needs to realise various methods accordingly. Searching cultural-his-
torical theory a teacher can find several methods meeting requirements of in-
clusive curriculum. The concept participatory appropriation by Barbara
Rogoff ideally fits inclusive education [8]. The core of this concept implies that
through an activity with peers, pupils get ready, gaining knowledge and ex-
perience, for later activities in which they perform freely. A teacher will find
spiral curriculum, which suggests repetitive teaching, by Jerome Bruner [9]
to be supportive tool in an inclusive class.

Ideal method is one which enables a teacher to teach pupils on individ-
ual approach. A teacher should take dearning dispositions» of each child into
careful consideration [3]. Margaret Carr defines «dearning dispositions» as
tendencies that dispose learners in interpret, edit and respond to learning
opportunities in characteristic way [13]. M. Carr also mentions Katz’s view on
dispositions which says that «dispositions are very different type of learning
from skills and knowledge. They can be thought as habits of mind, tendencies
to respond, to situations in certain ways» [13, p. 100]. Another important
concept by M. Carr is «earning narrative» which implies whether a child is
ready, willing and able to tackle difficulty and risk errors and whether a child
is ready, willing and able to take responsibility. So the concepts “learning
dispositions” and «learning narrative» play an important role in forming a
teaching method which is flexible enough to take each pupil’s characteristic
way of learning, respond to learning opportunities and their willingness and
readiness to take responsibility which in our case can be defined as tests and
homework.

«Children with learning disabilities are like snowflakes; each has his or
her own unique structure, combining strength and needs to form individual
pattern» [9, p. 99]. Identifying interests and strength of pupils with special
needs, a teacher can use these factors as mediator to deliver necessary teach-
ing materials. To give an example, a pupil with learning disability in language
development (delays in learning to speak; difficulties with naming objects and
word retrieval; problematic voice modulation (loud/soft; tone); limited vocabu-
lary and word usage should be given more chance to talk about his or her
hobbies, tell stories or poems. When the pupil describes a situation or an ob-
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ject a teacher will support the pupil with new words and prompts and regu-
late tone and intonation of speech. So while «walking» towards his aim (telling
story) a teacher puts something new on his way so a pupil can grab it. Enjoy-
ing his or her favorite activity the pupil learns new skills and knowledge.
Moreover, visual and audio aids must be integral part of method since using
visual aids and pictures helps the child with autism to grasp concepts more
easily [9]. To sum up ideas about methods, aspects by Berit Jonsen’s em-
brace important factors to adapt methods and approaches to the plurality of
different educational needs: continuous acquirement of new methods and ap-
proaches; overview of different methods and approaches; flexible application
of methods and approaches; multiple uses of methods and approaches in a
joint classroom setting.

A classroom is a classical surrounding for teaching and learning proc-
ess. But it does not necessarily mean that it is the best effective environment,
especially for the case of inclusive education. A teacher should search for a
suitable and helpful classroom organization which can be organizing into big
classes (two or more classes together); organizing into groups; individual
teaching; in and out of the classroom or other type of organization function-
ing well for pupils with disabilities. Sticking to one kind of classroom organi-
zation does not work for all needs of inclusive education. For instance, dyadic
(individual) teaching of a pupil with autism to understand instructions may
work well. But in such case the pupil is deprived of social interaction with
peers which is of paramount importance for improving social skills. So a
teacher should make a professional shift between dyadic and class teaching
of a pupil with disability.

Assessment. Curriculum in some countries considers assessment only
as evaluation of knowledge mastery of pupils giving almost no place for eval-
uation of social skills and personal development of pupils, curriculum evalua-
tion and other factors that may possibly have an impact on teaching-learning
process. However, multiple direction assessment conducted professionally al-
lows a teacher to get a good idea about pupils’ improvement level, quality of
teaching method and effectiveness of the curriculum. Besides, in inclusive
education it is extremely important for a teacher to know a pupil with disabil-
ity in terms of interests, needs, strength and weakness and the zone of prox-
imal development, in other words, real and potential mastery. As an effective
method of individual assessment a teacher may refer to the following general
examples of methods and approaches: interviews and conversations; ques-
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tionnaires; pupil’s self evaluation; assessment as part of mediating; achieve-
ment tests; specific mastery or ability tests.

Frame factors: As an institution the school depends upon and oper-
ates within a framework consisting of several frame factors, such as legisla-
tion, economic and human resources and a number of physical, social and
cultural aspects. In some cultures frame factor can be a real challenge for in-
clusive education. First of all, legislation in many developing countries does
not envisage inclusive education. Furthermore, politicians and decision mak-
ers of some countries (especially in post-soviet countries) consider inclusive
education a barrier for the education of others. Instead, these countries or-
ganise segregated form of special needs education such as special schools or
institutionalised education centres for children with disabilities refusing all
kinds of versions of inclusion.

Financial issue, accessibility of school buildings, deficiency in assistive
technology and lack of professional special needs educators and assistants
are huge obstacles for the education of persons with disabilities, especially for
inclusive education. Unfortunately, stereotypes and stigma of disability in
some cultures appear as undesirable factors against inclusive education. Giv-
en all these realities, teachers/special needs educators encounter much big-
ger challenges in inclusive education. Countries which experience above-
mentioned problems and hesitate about doubtful quality of inclusion, may
consider the Enrichment Perspective [8]. Enrichment Perspective is meant as
a departure form focusing on weaknesses to resources, as a reputable ap-
proach to special needs education. According to the Enrichment Perspective,
a community, a school, and a society, which adapts and is responsive to the
needs and distinctive features of people with different needs and abilities
(e.g., disabilities) enriches everyone, pupils and educators alike. This ap-
proach stands successfully against traditional approach which states that
children with disabilities in a class are distraction for both teacher and other
children. Quite contrary to this, a teacher who tries to meet different needs
and abilities in a class improves his/her professional qualifications and skills
and classroom activities specifically organized for children with disabilities
will also work for advantage of other children.

Planning a meaningful
and individually adapted curriculum

Taking all the above-mentioned principles into consideration, a map of
individually adapted curriculum is described below (figure 2). The curriculum
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is meant for a pupil with Autism Spectrum Disorder (ASD) who is character-
ized by difficulties in social interaction, verbal and nonverbal communication,
repetitive behaviors and intellectual disability. Intention is to teach the pupil
grammar rules and some vocabulary which are indicated in class curriculum.
Besides, the pupil will improve social skills, theory of mind which implies the
ability to understand the thinking and feelings of other people, and predicting
and shaping the behavior of others. Moreover, the pupil will improve the in-
formation processing model, in other words, the thinking skills like decision
making, problem solving, executive function, reasoning and evaluation.

Content includes classic tools like books, a board and others. Most im-
portantly, content includes pictures, colored flash cards, and relevant com-
puter programs. «Neihart (2000) suggests frequent use of diagrams, visualiza-
tion, and pictograms in the lessons provided to children with Aspenger’s syn-
drome or to high-functioning children with autism, as they think best in con-
crete and literal pictures» [9, p. 152].

As children with ASD have hypersensitivity to noises, I choose a seat
away from the window and door to avoid possible sudden troubling noises.
Children with ASD are sensitive to unorganized environment and unpredicted
classroom. So I realize «structured teaching» giving the child the schedule of
class activities and always seat him in the same place for the sake of consis-
tent physical environment. While explaining teaching material I make sub-
stantial use of colored pictures and also organize short activities involving the
child with ASD himself/herself for clear understanding. In parallel, the activi-
ties involve situations to improve the child’s social skills, theory of mind and
improve the information processing model.

When it comes to assessment, firstly, a teacher needs to assess «zone of
proximal development» of the child with ASD to find out his/her real and po-
tential learning. Later to assess level of the mastery I use illustrated tests and
exercises, so he/she does not get bored with them and keeps the attention for
a longer period. Information by classmates is important to assess the child’s
in and out of class interactions with peers. All these factors are used to as-
sess adapted curriculum and its relation the class curriculum.

Criteria for suitable place for the pupil with ASD also hold the fact that the
pupil can see and hear all in the classroom. I also pay special attention to the
pupil’s involvement in class and group discussions. Furthermore, I refer to Hen-
ning Rye’s 8 principles for teacher and pupil interaction (mentioned above) for
care and communication while working with the pupil with ASD [9].

90 Obpazosarue u Hayka. 2015. Ne 10 (129)



Individually adapted curriculum for inclusive education

[PPOIA UOne[ey WNNOLLINY Y3 U0 paseq wnN[nouInd pajdepe Arenpiarpul ue jo sidwes y g 2In31g

*syjeads YaIN magm A[[njaaed
ua)sy] ‘uonadjye pue dadsax ‘sgurddy aapisod ensuowdp ‘asterd ‘aeanoduy

dae)

*Spaau SIY 0)
sapmye 13y} isnipe 0) A1) pue sanIANIE SSE[d JO IN0 YIIN [IIA dIeYS pUue }IL1)ul 0)
sprdnd ssofpay yonasur ‘suorssnasip dnoad pue sSe[d Ul Wy JAJOAUI “YIIN [)IM 1IE)U0D
949 pue UONEIUNWIWIO) ‘SSE[d UI [[B SIBIY pUe $33s 3y 0s YIIN 0] dde[d J[qeing

uonevdunuiuio )

‘WN[NILLIND SSE[I 3Y) 0) UON B[ S)I
pue WNNILLIND SSISSE UONBULIOJUI SIY) U0 pIseq ‘S[IIS [BII0S S YIIN JNoqe sjuapnis
IO M MIIAIIUI PUE SUONEAIISQO ‘S[[IYS SUnuIy) pue pura jo AI103y) yua)uod
Jo Ardsewr ssasse 0) §)sa) pajeqnsn ¢ guswidopadp [eunrxoxd jo auoz,, ssISSY

JUIWISSISS Y

1om ared Yaom dnoas ‘asud) Juasaad sunensuowdp
[2)3Y$ 1104 B ‘Suryaea) [enpiaipur pue sse[d ‘saamydrd s uossa[ sururejdxa ‘sAep
Jymaaap ut days Aq days smononaysur d[duns SUOHINISUL PIM WAY) YIBI) pPue [Nt
JeWWEIS JO SN PUE 3.IN)INL)S IPIAIP ‘ SUIYIL3) PI.INIINI)S,, JUIWHOIAUI JUI)SISUOD
9oIN J0) dde[d dqeins e dsooyd ‘sasiou 0) AyanisudsiadAy sy Suriapisuo))

sa10pReq

uonesmues.io
T dweaq

pue SpoyR

swieagoad 19)nduwod jueas[ad ‘spaed yseqj paanojod ‘saamard ‘paeioq e ‘syoog jusjuoy)
'sanIAlde Y3noay) (S[[nys surquiyl) [ppouw suissadoad

uoneuriojul 3y} dsoadun pue punu jo £109y) ‘S[RYS [er20s SIY daoadur [Ia YIIN uonuajujy
Apuanyj
oeads sIy ul A1e[nqed0A pue SN JeWUIRIS SIT) ISN 0) I[qe 3] pue AIL[NLI0A MU
pue _asud) snonuyuod jduus juasaid,, pue  asud) afdus yuasaad,, wred [[Im YIIN

*AJIIqESIp [en)I3[[)ur —_Q—-Q ML

pue siolaegaq 2annadad  ‘UONENUNWWIO) [EQIIAUOU pUR [BQIIA ‘UOTIRIdUI
[RID0S U SINMIHIP Aq PasLIddedeyd SI YPIYA SV dAey 0] pasouserp SI YIIN

Arenuep

a8en3ue] puodas se YsISuy :3sano’)

(asv) spaosiq

wnndadg wspyny yypm dnd e aoj
wnnaLLmd paydepe L[jenprapuy

91

ObpaszoeaHue u Hayka. 2015 Ne 10 (129)



© F. A. oglu Suleymanov

The Curriculum Relation Model is a professionally sophisticated model
most aspects (the pupil/s, assessment, educational intentions, educational
content, and methods & classroom organisation) of which are inspired by cat-
egories rooted back to Plato and ancient Greek traditions. An extension of the
model with the aspects communication and care makes it ideal tool for a
teacher/special needs educator to plan meaningful and individually adapted
curriculum with a full relation to class curriculum.
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