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Abstract. Introduction. The main motives of human behavior are formed at
the primary school age. Several factors play a determining role in children’s deve-
lopment: up-bringing in the family, style of teaching at school, quality of popular
literature and other sources of information, and, in particular, school textbooks.
The special importance is given to the content quality of school textbooks. The in-
fluence of school textbooks is determined by the fact that school children should
necessarily get familiar with the printed materials, resulting, as a consequence, in
accepting the patterns of social interaction and motive-codes introduced there.
Due to high constructivist potential of school textbooks, it seems necessary to
carry out content analysis of textbooks’ for the purpose of identifying the influen-
ce on certain motive trends formation in schoolchildren.

The aim of the publication is to present the methodology of motivational
analysis of school textbooks on literature and the results of its approbation when
studying the motivational content of Ukrainian textbooks for primary school.

Methodology and research methods. The research methodology is based on
comparative, socio-constructivist, sociocultural and system-activity approaches to
implementation of educational process and preparation of didactic materials. Sci-
entific methods involve: analysis and synthesis of the content of sociological, so-
cio-psychological, pedagogical and methodical literature; content analysis of edu-
cational texts.

Results and scientific novelty. The author’s methodology of motivational
content analysis of primary school textbooks on literature developed in the con-
text of D. McClelland’s theory is described. As the main categories of motivational
content analysis of texts, the motives of behavior introduced by D. McClelland (ac-
hievements, affiliation, positive and negative power, avoidance of failure) as well
as the motives of self-expression and refusal of affiliation have been used. As a re-
sult of the analysis of Ukrainian textbooks on literature for the 2nd-5th forms, it
has been revealed that the affiliation motive occurred to be the dominant one,
which has a positive motivational tendency. Among negative motivational tenden-
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cies have been discovered: low level of representation of motives of achievement
and self-expression; a relatively high frequency of using negative motive of power
(numerous examples of manipulating people for own self-affirmation, authoritari-
anism of literature characters, use weakness of subordinates, etc.) and the motive
of failure avoidance (the person's inability/unwillingness to work hard self-remo-
val under difficulties). It has been concluded that high level of negative motives in
primary school textbooks could indirectly influence the formation of passive life
attitudes of primary school children.

Practical significance. The proposed author's methodology might be useful
for the organization of comparative intercountry studies on identification of speci-
fic differences in training of children in different countries. The results of the rese-
arch could also serve as one of the strongest justifications for the need to update
and reform the system of elementary school education.

Keywords: motive of behavior, achievement, affiliation, power, avoidance of
failure, self-expression, refusal of affiliation, content analysis, literature textbook,
primary school.
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AnHOomauyus. Beederue. Benyliyie MOTHBEI AEITEABHOCTH U IIOBEIECHUS 4e-
AOBEKa CKAQIBIBAIOTCS B BO3PACTe, COBIAJAIOIIEM CO BPEeMEHEM OOyd4eHHs B Ha-
4aAbHOH mIKoAe. OIPeneAdIoNnIy0 POAb B HX PAa3BHUTHU UI'PAIOT HECKOABKO (paKTo-
POB: BOCIIMTaHHE B CEMbe, XapakTep oOydeHHs B 00pa30BaTEABPHOM YYPEXKICHUH,
Ka4decTBO IIpefmaaramplleiica pebeHKy IOIyAdpHOM AHTepaTypbl U APYTHX HHMOP-
MAaIlHOHHO-II03HABATEABHBIX HCTOYHUKOB — IIPEK/Ee BCETO IKOABHBIX yieOHHKOB.
Ocobasi 3HAYUMOCTh Ka4eCTBEHHOTO HAIIOAHEHHS y4eOHHKOB COCTOHUT B TOM, YTO
JAE€THU B 06H3aTeABHOM IIOPAAKE 3HAKOMATCA C Pa3sMCIIEHHBIMH B HUX MaTE€pHasa-
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MH, B Pe3yAbTaTe Yero TaK HAM MHA4de yCBAHUBAIOT TPAHCAHpPYeMble B yUeOHBIX TEK-
CTax MOIEAU COLIMAaABHOTO B3aUMOJAEUCTBUSA. BBICOKMI KOHCTPYKTHBHUCTCKHU I10-
TEHIINaA Y4eOHUKOB CBHIETEABCTBYET O IIEAECOO0PA3HOCTH M HEOOXOIHMMOCTH BCe-
CTOPOHHET0 HCCAEIOBAHUS BAHUSHUS HX COAep:KaHHs Ha (GOPMHUPOBAHHE MOTHBA-
IIHOHHBIX HOBOOOPA30BaHUM y 00yIAIOIIIMXCS.

Ilens mybAMKaIMK — IPEACTABUTE METOAUKY aHAAM3a MOTHBAIIMOHHOM Hall-
PaBAEHHOCTH IIIKOABHBIX Y4eOHHKOB IIO AMTEpaType M UTOTH alpoballiy JAHHOTO
HHCTPYMEHTApHs IIPU H3YYEHHUH COAEPIKaHHUS YKPAWHCKHUX Yy4eOHHKOB OAS Ha-
JaAbHBIX KAACCOB.

Memooonozust u memoowt. PaboTa ocyIiecTBASIAACH C OIIOPOH Ha ITOAOKEHUS
CPaBHUTEABHOTO, COLIMAABHO-KOHCTPYKTHBHCTCKOI'O, COLITMOKYABTYPHOI'O M CHCTEM-
HO-ZIEITEABHOCTHOTO IIOAXOMOB K OCYILIECTBACHHIO y4ueOHO-BOCIIUTATEABHOI'O IIPO-
mecca Y INOATOTOBKE AUAAKTHYECKHX MaTepHaAoB. MCIoAp30BaAMCh TakKhe Hayd-
Hble METOMbl, KaK aHaAH3 U 000OIIEHHEe CONEPIKAHUS COLMOAOTHYECKOH, COLIMAAb-
HO-TICUXOAOTHYECKOM, ITeJarorudecKod M MeTOOUYECKON ANTepaTypbl; KOHTEHT-
aHaAu3 yiIeOHBIX TEKCTOB.

Pesynemamel u HayuHas HosusHa. OniucaHa pazpaboTaHHAs aBTOPOM METO-
AUKa MOTHBAIIMOHHOTO KOHTEHT-aHAAW3a IIKOABHBIX YIeOHHKOB, OCHOBY KOTOPOM
cocTaBUAU IIocTyaatThsl TeopuHu [l. MakKaeanannma. B KadyecTBe KAIOYEBBIX KaTero-
puii, OIpeneAdroINX KadeCTBO MOTHBAILIMOHHOTO COJAEPKAHUA y4eOHBIX TEKCTOB,
ObIAM M30paHbl BbIIEACHHbBIE BBIIAIOININMCS IICHX0OAOIOM B METOAMKE OLIEHKH MOTH-
BallM II0Ka3aTEeAHW AOCTHUXKEHHs, apduananuy (IPpHUIaCcTHOCTH), IIOAOKHUTEABHOH
U HeTaTUBHON BAacTH, u3beraHusd Heyoadw, NOIOAHEHHBIE MOTHBAaMH CaMOBBIPA-
KEHHUS U oTKasza oT adduanauu. [IpeanpuHATHIA KOHTEHT-aHaAU3 YKPaAWHCKHUX
yIeOHHKOB II0 AUTEpaType fas 2-5-TO KAaCCOB IIOKa3aa, YTO 0Aa30BBIM ITO3UTHUB-
HBIM MOTHBOM, KOTODPBIM 4Yallle BCEr0 BOCIIPOU3BOAUTCH B AUCKYPCHUBHOM IIPOC-
TPaHCTBe y4eOHOH AuMTepaTyprl, gBasgeTcsa adduanaiysa. Cpequ HEraTHBHBIX MO-
THUBOB-TEHICHIINH OTMeYeHbl caabas OpHeHTallHsd Ha AOCTHUKEHHE ITOCTaBACHHBIX
HeAell M caMOpeaAsHn3alldio; YacToe€ MPHCYTCTBHE HETATHBHOIO MOTHBAa BAACTH
(MHOTOYHCAEHHOCTE IPUMEPOB MaHUIIyAUPOBAHUSA AIOABMH Paay COOCTBEHHOIO ca-
MOYTBEPXKIEHHUS, a TAK¥XKE IIPUMEPOB aBTOPUTAPHOCTH AHUTEPATYPHBIX FEPOEB, HC-
IIOAB30BaHMs MMH B CBOMX HMHTepecax cAaboCTH APYrUX U T. I1.) B MOTHBa uabera-
HUA HeyJadyd (CaMOyCTPaHEHHs IIPH CTOAKHOBEHHH C TpyaHocTamH). CroeaaH BBI-
BOJ O TOM, UTO BBICOKAsI CTEIIE€Hb KyABTHUBHPOBAHUS HETATUBHBIX MOTUBOB IIOBE/IE-
HHS B IIKOABHBIX y4eOHHKax MOXKET CTaTh KOCBEHHOH IPHYMHON (hOPMHPOBAHHUSI
IIaCCHUBHBIX XXKN3HEHHBIX YCTAHOBOK JIETEM MAAIIIErO IIKOABHOTO BO3pacTa.

Ipaxmuueckas sHauumocms. IlpensaraemMass aBTopcKas MeToAuKa OyzeT 1moaes-
Ha IIPH OPraHU3allii KPOCC-KYABTYPHBIX CPABHUTEABHBIX UCCACIOBAHUI 110 BEISBACHUIO
crielhHIecKHX OTAMYHE B OOy4eHHH feTeil B pasHBIX CTpaHaX. Pe3yABTaThI HCCAENO-
BaHMSA MOIYT TAKKE CAYKHTH OJHUM H3 YOEOUTEABHBIX O0DOCHOBAHHI HEOOXOIHMMOCTH
KOPPEKIIMH U pehOPMHUPOBAHHUS CHCTEMBI 00yUIeHHT B HAYAABHOH ITIKOAE.
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Knroueevle cnoea: MOTUB IIOBEIEHUs, NOCTHXKEHHE, adppUAHAIINS, BAACTD,
uszberaHve Heymadd, CaMOBBIpakKe€HHE, OTKa3 OT adHuAHAIlNY, KOHTEHT-aHAAU3,
yIeOHUK 10 AUTEPATYPE, HAYaABLHAS IIIKOAA.

Bnazodaprocmu. ABTOP BBIPaXKAaeT MPU3HATEABHOCTh PELIEH3EHTAM 3 TAY-
OOKHM KPUTUYECKUY aHAAW3 TEKCTa CTATBhH, [TO3BOAUBIIHNHE 3HAYUTEABHO YAYYIIIHTD
ee KadecTBO.

Ana uumupoeaHusi: Bataeva E. V. Motivational content analysis of pri-
mary school textbooks on literature in context of D. McClelland’s theory // O6pa-
3oBaHme u Hayka. 2018. T. 20, Ne 1. C. 136-151. DOI: 10.17853/1994-5639-
2018-1-136-151

Introduction

According to D. McClelland (1917-1998), the main motives of human
behavior (achievement, affiliation, power and avoidance of failure) are formed
in childhood (the optimal period is from 6 to 10 years, that is, during the pri-
mary school) when several factors play a determining role in children’s deve-
lopment: up-bringing in the family, style of teaching at school, as well as the
content of popular literature, folklore (tales, myths, legends) and school text-
books. The influence of the latter is determined by the fact that school chil-
dren should necessarily get familiar with such texts, resulting, as a conseq-
uence, in accepting the patterns of social interaction and motive-codes intro-
duced there. Frequency of motive situations (that is, the sense contexts in
which a certain behavioral motive is presented) in texts plays a great role in
motive formation. Hence, D. McClelland considered it necessary to use the
method of content analysis of children’s literature and school textbooks for
identifying the basic motives of behavior. “Content analysis is a technique for
examining the content or information and symbols contained in written docu-
ments or other communication media (e.g., photographs, movies, song lyrics,
advertisements)” [1, p. 49].

D. McClelland considers that school literature has a significant influen-
ce on what motivations of behavior would be basic (typical, common) in a so-
ciety. At the same time, textbooks are produced by representatives of a parti-
cular society who are “bearers” of motive-codes typical for this society. There-
fore, the textbooks can reflect the dominant motivational tendencies typical
for the population of a country. D. McClelland supposes that “in most co-
untries educational authorities take great care to make sure that children re-
ad in school what is considered right and proper. What educational authoriti-
es think is right for children to read may well represent the motivational ideas
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uppermost in the minds of people in a country” [2, p. 432]. The importance of
studying the motive content of primary school textbooks is determined not
only by their constructivist but also by predictive potential: depending on
what motivations are “cultivated” in school literature, how much attention is
given to motivation of achievement (which directly relates to life and professi-
onal success of an individual), we can draw conclusions about how achievab-
le and successful can become representatives of older age groups (who have
been “trained” by these textbooks). Due to high constructivist potential of
school textbooks on literature for primary school (where the motives are pre-
sented in an artistic form that facilitates their perception by children and
subsequent internalization), it seems necessary to carry out motivational con-
tent analysis of Ukrainian literature textbooks for the purpose of identifying
certain motive trends. Although there are different concepts of motivation (for
example, Maslow’s Hierarchy of Needs, Two-Factor Theory of F. Herzberg,
B. Weiner’s Three-Dimensional theory of attribution, etc.), we use McClel-
land’s methodology. This is firstly explained by the opportunity of operationa-
lization of its main categories that can be presented by means of concrete in-
dicators. Secondly, the universality of these categories can be applied to both
children and adult literature, both real and imaginary contexts. According to
the results of content analysis, it will be possible to make assumptions about
what motivations of behavior can be formed in primary school in Ukraine and
what motives of behavior can become dominant in Ukrainian society in the
future.

Literature Review

In the modern theory of education, the problem of school influence on
the changing the values and motivational patterns in different societies, the
topic of transferring values through school textbooks, is actively discussed.
As demonstrated by Bowles S. and Gintis H. in "Schooling in Capitalist Ame-
rica", there is a correspondence between schooling and the social-class and
economic system; the school transfers and consolidates certain values, moti-
vational patterns, cognitive skills that contribute to the reproduction of a cer-
tain type of social relations [3]. Modern researchers pay special attention to
studying the influence of gender and professional stereotypes, verbalized or
visualized in school textbooks, on the process of forming the social identity of
schoolchildren, often using the content analysis method [4-9].

The theory of achievement motivation is often used in education study
to explore the impact of teachers’ motivational techniques on students’ acade-
mic achievements [10, p. 15; 11, p. 217]; to analyze the impact of intrinsic
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and extrinsic motivation on students’ different engagement types [12, p. 252];
to investigate the relation between social position in class and achievement
motivation [13, p. 61]. The Russian researcher L. Okolskaya conducted a con-
tent analysis of Soviet and modern Russian school textbooks using McClel-
land's theory; the motive of achievement was operationalized through five in-
dicators: the difficulty of labor for a literature character, the connection of
work with danger or risk, the limited time to commit the work, the proposal of
innovative solutions by a literature personage [14, p. 78]. Content analysis of
school textbooks using D. McClelland’s theory has also been done by Iranian
researcher N. Shahmohammadi who paid the particular attention to studying
the achievement motive in Iranian textbooks of primary school. In his analy-
sis, N. Shahmohammadi used the following ten components of achievement
motive: “high level of wish; strong motive for moving up; long-term preservati-
on and endurance in facing assignments with mid-range difficulty level; inte-
rest for doing the halted work; possessing a dynamic understanding of time
and realizing that matters happen quickly; having understanding of the futu-
re; doing a task in the right way; paying attention to the basis for selecting a
friend, colleague, and a model; re-understanding through good activity at
work; behavior that consists of taking low amount of risk” [15, p. 429].

In our study, we consider five motives of behavior presented in literatu-
re textbooks (achievement, affiliation, power, avoidance, self-expression); met-
hodology of analysis is given below. To the best of our knowledge, the motive-
analysis of school textbooks in Ukrainian literature (for the 27d-5t% forms) [16—
19] using the theory of human motivation by D. McClelland is carried out for
the first time.

The aim of this paper is to develop a methodology for motivational con-
tent analysis of school textbooks on literature, to conduct a motivational con-
tent analysis of Ukrainian textbooks on literature for primary school and
identify trends in their motivational content.

Methodology of motivational content analysis
of school textbooks

The purpose of motivational content analysis is to study frequency in
the text (verbal or visual) of various motive situations, i.e. semantic fragments
of the text in which a certain behavioral motive is “played out”. Motive is “a
recurrent concern for a goal state or condition as measured in fantasy, which
drives, directs and selects the behavior of the individual” [2]). The volume of
these fragments can vary from one phrase to several paragraphs in which a
certain behavioral situation develops dynamically.
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As the main categories of motivation content analysis of educational
texts, we will use, firstly, the motives of behavior introduced by D. McClelland
(achievement, affiliation, positive and negative power and avoidance) and, se-
condly, a motive that, in our view, should be added to the list of D. McClel-
land, namely, the motive of self-expression. If the motive of achievement de-
scribed by D. McClelland is more closely related to values of industrial soci-
ety, the motive of self-expression is a part of value pattern of post-industrial
society [20, p. 12]: “in postindustrial societies in recent decades, rising em-
phasis on self-expression values has become the key cultural manifestation of
modernization. Human choice and emancipation have become the leading
themes in all domains of life from politics to child care to gender relations to
work motivations to religious orientations and civic engagement” [21, p. 47].
Let us analyze each of these categories of motivational content analysis and
determine the units of analysis.

1. Motive of achievement. Empirical indicators of this category are the
following:

1) person's continuous work on a task until it is solved,;

2) desire of a person to constantly improve a process and results of
his/her activities;

3) intention to transcend existing standards in the field of specific acti-
vities;

4) willingness to take responsibility for any results of activities on him-
self/herself (“people high in the need for Achievement tend to seek out and do
better at moderately challenging tasks, take personal responsibility for their
performance, seek performance feedback on how well they are doing, and try
new and more efficient ways of doing things” [2, p. 251]).

Since the motivational content analysis is aimed at studying the freq-
uency of appearance of certain behavioral situations in the text, both verbal
and semantic (situational) indicators have been selected as units of analysis.
The semantic units of analysis, correlated with the category of achievement,
are the motive-situations of hard work for performing certain tasks; the dedi-
cation of literature characters who, due to their own efforts, achieve certain
results; completion of the begun work; willingness to be responsible for its re-
sults; independence in the realization of certain tasks. The verbal units of
analysis correlated with the semantic indicators are the words that indicate
activity aimed at achieving a certain result (“to do, to finish, to plan, to put
the task, to complete, to do homework, to dig up a garden”, etc.); positive
evaluations of the work performed by a literature personage (“well/qu-
ickly /masterfully did, surpassed others, showed the best result”, etc.).
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2. The motive of power. D. McClelland distinguished two modificati-
ons of this analytic category — positive and negative motives of power. The po-
sitive motive of power is manifested in the following empirical indicators:

1) in the aspiration of a person to power, because it allows a faster so-
lution of certain tasks as a result of obtaining additional managerial resour-
ces;

2) in the care of a person about the well-being of subordinates;

3) in an effort to create optimal conditions for successful solving of col-
lective problems.

The semantic units of analysis of educational texts, correlated with the
positive motive of power, are the motive-situations of protection of subordina-
tes by a person possessing power (king, prince, commander); respect and love
of subordinates to a person who governs them; making fair decisions about
controversial issues by a person endowed with power. Verbal indicators of the
positive motive of power are the words corresponding to semantic units of
analysis (positive epithets used in relation to a personage with power (for ex-
ample, “glorious, fair, courageous prince”); words of respect and reverence for
such people; words of concern for the rulers of subordinates (“protect, provide
with housing/money, help solving certain problems/tasks”, etc.).

The negative motive of power is manifested

1) in the desire of a human to manage/manipulate people for his/her
own satisfaction and self-affirmation, and not for solving a particular social
problem;

2) in ignoring the interests of subordinates;

3) in deliberately causing them harm.

The semantic units of analysis correlated with the negative motive of
power are the motive-situations of suppression/humiliation/punishment of
other people for satisfying his/her own ambitions, in the authoritarianism of
literature characters, who want to strengthen their own power status. Verbal
indicators of the negative motive of power are words that correspond to the
indicated semantic units of analysis (“attack, drive, threaten, insult, exploit,
demonstrate superiority, use weakness of subordinates, beat, kill”, etc.); ne-
gative epithets used in relation to the character endowed with power (“evil,
nasty, cruel, unjust”, etc.), negative evaluations of the actions of the persona-
ge (“he/she has spoiled everything, destroyed, deprived life/property”, etc.).

3. The motive for affiliation appears itself

1) in the striving of a person to establish and keep positive emotional
relations with people;

2) in providing assistance/support to surrounding people;
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3) in the need for approval and in the fear of rejection/criticism from ot-
her people.

This motive (however, like all the others) can also manifest itself in
texts, the heroes of which are personified animals, plants, mythical charac-
ters. The semantic units of analysis of educational texts, correlated with the
motive of affiliation, are the motive-situations of mutual assistance, fri-
endship, love, care of a literature personage about other people or about na-
ture. The verbal indicators of affiliation motive are the words describing the
search for friendly relations, communication with others, social cooperation,
love, joining groups (“to love, rejoice, play, have fun, help, support, present,
work together, thank, teach, caress, kiss”, etc.); positive assessments of sur-
rounding people (“good, kind, tender, reliable”, etc.).

4. In addition to the motivation for affiliation, we have introduced a cate-
gory into the methodology of motivational content analysis (which D. McClel-
land did not specifically analyze, but which is often encountered in literature
texts) — the motive of refusal of affiliation. The semantic units of analysis,
correlated with the motive of refusal of affiliation, are the motive-situations of
avoiding friendship or love, unwillingness to help or to take care over surroun-
ding people being in rudeness, aggressiveness, deception. Verbal indicators of
the motive of refusal of affiliation are words that correspond to the indicated se-
mantic units of analysis (“refuse of friendship/love, scold, refuse to share with
others any good, do not keep promises, deceive”, etc.), negative emotions to fri-
ends/neighbors/relatives (“to hate, envy, despise, scoff”, etc.).

5. The motive of avoidance of failure is opposite to the motive of ac-
hievement and is manifested in the following empirical indicators:

1) the person's inability/unwillingness to work hard on the realization
of a complex task;

2) shifting responsibility for the results of activities to others;

3) the non-purposefulness of a person who prefers to stop doing somet-
hing halfway if it seems energy-consuming or boring.

Semantic units of analysis, correlated with the motive of avoidance of fa-
ilure, are motivational situations of laziness, idleness, lack of initiative, fear of
novelty. The verbal indicators of this motive are words that fix negative outco-
me of events (“error, disaster, defeat, trouble”), fear of starting work (“I would
not be able, I can not, I'll waste my energy”), incompleteness of action (“did not
finish and abandoned, postponed until later”), negative assessments of the
quality of the work performed (“badly made, ruined, caused damage”, etc.).

In motivational content analysis one more category which can be regar-
ded as the extreme form of the motive of avoidance of failure is used - this is
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a real failure, which semantic units of analysis are illness, death of a litera-
ture character, loss of friends/beloved, defeat in battle, ruin, famine, loss of
valuable things, etc.; negative emotions of the personages associated with fa-
ilure (“sobbed bitterly, sad, wilted his head”, etc.).

6. The motive of self-expression (D. McClelland did not analyze it, but
it has become especially relevant in the context of post-modernization of val-
ues in modern society) is manifested in situations of creative activity that is
important by itself and not as a tool of achieving future goals (as in the case
of achievement). Semantic units of analysis, correlated with the motive of self-
expression, are the motive-situations of singing, drawing, embroidering, com-
posing verses, theatrical performances, scientific creativity, construction,
which bring pleasure, joy and satisfaction with life and do not imply the pur-
suit of success or gaining life bonuses. Verbal indicators of the self-expressi-
on motive are words that correspond to the indicated semantic units of anal-
ysis (“sing, read poems, draw, perform, dance”, etc.); a positive attitude to-
ward creative process (“she loved singing, he liked drawing”, etc.); positive
evaluations of creative activity by other people (“how beautifully she sings,
skillfully reads poetry”, etc.).

The results of motivational content analysis of Ukrainian
textbooks on literature

During the motivational content analysis of four textbooks on Ukraini-
an literature [8-11] all texts in them were studied: 100 texts (2 form),
84 texts (31 form), 91 texts (4t form), 47 texts (S5t form), totally — 222 texts;
the total volume is 801 pages; the total number of motive situations was 974
(on the contrary, McClelland's comparative intercountry study used a method
of selective text analysis: “in each case, twenty-one stories were selected at
random from at least three different readers from the second, third, and fo-
urth grades” [2, p. 432]). The Table below presents the results of the content
analysis of textbooks, in which two indicators are used: the number of situa-
tions in which a certain motive of behavior is manifested and percentage of
these situations with respect to all analyzed motivational contexts.

The first place in the rating of dominant motives of behavior, revealed
in all analyzed textbooks, has been taken by the motive of affiliation (on ave-
rage, 30% of all motive-situations); the last place has been taken by the moti-
ve of self-expression (on average, 3.7%). Approximately in equal proportions
the remaining motives are presented: the motive of avoidance of failure (18%),
the motive of achievement (16.8%), the motive of power (15.6%) and the moti-
ve of refusal of affiliation (15.6%).
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Results of motivational content analysis of Ukrainian textbooks

. Self- Power Avoidance Total num-
Achi- .| Refusal [ Ayo. .
Form | eve- X | Positi- | Nesati- ARl o o ffili- id ber of moti-
ment |PTEssi- osili- | Negall- | ation ation }dance | oo ure | ve-situati-
on ve ve of failu- ons
re
11 19 23 25
ond 42 8 4.8% | 82% 81 21 10% | 10.9% 230
18.3% | 3.5% 30 35.2% | 9.1% 48
13% 20.9%
7 17 12 20
3 29 8 3.4% | 84% 72 38 5.9% | 9.9% 203
14.3% | 3.9% 24 35.5% | 18.7% 32
11.8% 15.8%
9 22 10. 19 17
4in 38 9 4.3% 6% 50 44 9.1% | 8.1% 208
18.3% | 4.3% 31 24% | 21.2% 36
14.9% 17.3%
23 44 36 23
S 55 11 6.9% | 13.3% | 92 49 10.8% | 6.9% 333
16.5% | 3.3% 67 27.6% | 14.7% 59
20.2% 17.7%
50 102 90 85
164 36 5.1% | 10.5%| 295 152 9.3% | 8.7%
Total 16.8% | 3.7% 152 30.3% | 15.6% 175 974
15.6% 18%

The motive of affiliation was not always dominant in Ukrainian school
textbooks. According to the results of a intercountry study of children's text-
books in the 1930s of the XXth century conducted by D. McClelland, the mo-
tive of power dominated and low levels of the motive of affiliation were obser-
ved in the Soviet children's books of Stalin period: “ruthlessly totalitarian re-
gimes nearly always have been marked by high collective levels of the need for
Power and low collective levels of the need for Affiliation. Children’s textbooks
showed this pattern in Germany in 1925, before the rise of Hitler; in Japan
before the rise of the military dictatorship in the 1930s; in Russia during the
rule of Joseph Stalin” [2, p. 440]. Thus, depending on the socio-political and
economic situation in society, the motive content of school textbooks can vary
considerably.

High levels of affiliation motive situations in Ukrainian textbooks (on
average 30.3%; the lowest level is in the textbook for the 4t form (24%), the
highest level is in the textbooks for the 2rd and 3 forms (about 35%)) can ha-
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ve a positive impact on the formation of this motive in children, which, in
turn, according to D. McClelland, can contribute to the development of civil
society in the country. “Cultural groups characterized by a high need for affi-
liation seem to place greater emphasis on care and respect for other people,
as reflected in an absence of marital violence and infanticide, closeness of fa-
milial relationships, interests in having children, and prosocial adult behavi-
or... Countries high in the concern for affiliation tend to have lower psychoge-
nic death rates from homicide, suicide... A high collective concern for affiliati-
on potentially moderates the expression of the need for Power, thus protec-
ting individual rights against suppression by the government” [2, p. 439].

Let us analyze the negative motive-trends in school textbooks on litera-
ture for primary school. First of all, we would like to point out the low level of
representation of the motive of achievement in the textbooks (on average,
about 17%; the lowest level is in the textbook for the 3t form (14.3%), the
highest one — in the textbooks of the 2rd and 4t form (18.3%)). Since the mo-
tive of achievement is formed at the primary school age (from 6 to 10 years),
we can conclude that the Ukrainian school textbooks do not sufficiently con-
tribute to the development of the motive. According to the theory of
D. McClelland, this can affect the economic state of the country in the future,
since “nations whose children’s stories score higher in the need for Achieve-
ment tend to grow more rapidly economically..., and economic growth were
greater after historical periods when the need for Achievement levels were
high in popular literature” [2, p. 603].

A quite low level of representation of the motive of self-expression in
school textbooks on literature is observed (on average, 3.7%; from 8 to 11 mo-
tives in different textbooks for the 2nd-5th forms). If we accept D. McClelland's
thesis that changes in the motivational sphere precede objective changes in
the social and economic life of society, we can assume that since Ukrainian
school textbooks give little attention to the formation and development of the
motive of self-expression of children, this will not contribute to postmoderni-
zation of values in Ukraine, which implies “a turn to values of self-expressi-
on”. We would like to stress the fact of low popularity of the motive of self-
expression both in children's textbooks on literature (3.7%) and in Ukrainian
society as a whole (according to the results of the European Values Study
conducted in 2008-2010 in 43 European countries using the method of
R. Inglehart, only 1% of Ukrainians are postmodernists (for whom the values
of initiative autonomy and self-expression are important [20, p. 18]).

Another negative motive-tendency in Ukrainian school textbooks on li-
terature for primary school is a rather high percentage of motive-situations of
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refusal of affiliation (on average, 15.6%; the lowest level — in the textbook for
the 2nd form (9.1%), the highest one — in the textbook for the 4t form
(21.2%)), in which literature characters refuse to interact with other people
and avoid the relations of friendship, love, help, participation; they de-
monstrate contempt, hatred, envy, deception, manipulation of other people
(or personified animals, plants, characters from tales) instead. In this regard,
we especially can mark the textbook for the 4t form [19], in which the num-
ber of motive-situations of refusal of affiliation (44 situations, 21.2%) is only
slightly inferior to the number of situations of affiliation (50 situations, 24%),
while in other textbooks affiliation is found 1.5-4 times more often than the
refusal of affiliation (the best situation is found in the textbook for the 2nd
form, in which 81 contexts of affiliation (35.2%) and 21 contexts of refusal of
affiliation (9.1%) were found).

The most alarming is the situation with the power motive: in school
textbooks the contexts for using negative motive of power (manifested in acts
of violence, humiliation, tyranny, authoritarianism) are twice more often com-
pared to the contexts of using a positive motive of power (10.5% versus 5.1%).
It can be assumed that frequent use of negative motive of power in textbooks
on literature can indirectly affect the situation when the authoritarian models
of power becomes more popular among children (and later, youth) than non-
authoritarian ones, since it is just at primary school age the basic motives of
behavior are “laid” in the psyche of children.

We also found out that in school textbooks the motive-situations of
avoidance of failure (or failure itself) are reproduced quite often; they are re-
peated somewhat more often than the motive-situations of achievement (18%
versus 16.8%), which indirectly can influence the formation of passive life at-
titudes and fear of failure in primary school children.

Discussion

As a result of the study, a segmented picture of motivational dispositi-
ons of textbooks has been revealed. At the same time it is difficult to conclude
how strong the influence of school literature on the formation of behavioral
motives of children is. For example, if reading of textbooks at school lessons
is accompanied by a critical analysis of situations of non-achievement, passi-
vity, aggressiveness of literature characters in communication practices [22],
it will be able to form a kind of children’s immunity against a-social behavi-
oral practices. Conversely, if one does not critically evaluate the content of the
text in class, the probability of unconscious adoption of behavior patterns
transmitted through textbooks is high. In the future, to obtain more accurate
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results, it is necessary to supplement the motivational content analysis of
textbooks with psychological testing of pupils of different forms of primary
school to identify the basic behavioral motives, and then compare the results
of testing and content analysis. A complex study of the problem of formation
of basic motives for behavior in children will also require studying the style of
teaching of primary school tutors as well as the nature of up-bringing in fami-
lies (through interviews with teachers and parents). Teachers and parents can
develop achievement, affiliation, desire for self-expression in children and,
thereby, neutralize the impact of negative motivational patterns in school lite-
rature.

Conclusions

As a result of the motivational content analysis of the Ukrainian textbo-
oks on literature for the 2rd-5th forms, several motive tendencies have been re-
vealed.

First, the motive of affiliation (on average, 30.3%) is the basic motive
that is most often reproduced in the discursive space of educational literatu-
re. Meanwhile, a rather high percentage of motive-situations of refusal of affi-
liation has been found in Ukrainian textbooks (on average, 15.6%).

Second, it has been revealed that in school textbooks the motive-situa-
tions of avoidance of failure (or failure itself) are reproduced quite often,
which are repeated more often than the motive-situations of achievement
(18% versus 16.8%); this can indirectly influence the formation of passive life
attitudes at primary school children.

Third, there is a very low level of representation of the self-expression
motive in school textbooks (on average, 3.7%), which may negatively affect the
process of postmodernization of values in Ukraine, which implies a “turn to
values of self-expression”.

Fourth, it has been found that in school textbooks the contexts of using
the negative motive of power occur twice as often as the contexts of using a
positive motive of power (10.5% versus 5.1%), which can lead to wide-spre-
ading authoritarian behavior patterns among children.
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