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Abstract. Introduction. The problems of assessment of student achieve-
ments as an indicator of the quality of knowledge and skills acquired by them are
constantly in the focus of the pedagogical community and scientists involved in
the development of education. Currently, the question of the objective measure-
ment of learning outcomes is especially relevant because the priority task of edu-
cation is the development of the student’s abilities to set independently learning
goals, project ways of their implementation, monitor own actions, reflect own suc-
cesses and failures and correct errors, in other words, the formation of the ability
to learn independently. The traditional scoring system of grades is of little use to
solve this problem since it is focused primarily on testing the reproductive level of
mastering the training material and is aimed solely at external control, rather
than improving the learning outcomes. In the new conditions, a new assessment
system which includes self-control and self-assessment of students is required.

The aim of the publication is to discuss the existing approaches to the formati-
on of self-evaluation of students and the effective use of this pedagogical tool for mo-
nitoring and increasing the motivation to learning in the educational process.

Methodology and research methods. The main research methods are theore-
tical analysis, synthesis, comparison and generalization of the content of scientific
literature of the relevant subject matter.

Results and scientific novelty. A new format for the learning outcomes as-
sessment based on the collection of information on the achievements of the stu-
dents from various sources and on the regular monitoring of their advancing pro-
gress along the individual educational trajectory is considered. Such a prolonged
assessment is more informative than the usual marks which are set out in points,
so it allows the teacher to promptly regulate the educational process and make ti-
mely correct decisions about its correction. In addition, it enables the student to
participate in the procedures for assessing his/her own level of knowledge and de-
velops his/her self-assessment skills. According to the initial targets, summative
or forming types of self-assessment are identified. Its advantages as a mechanism
for managing the educational process are shown: self-assessment contributes to
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the improvement of metacognitive abilities and the formation of critical (self-criti-
cal) thinking of students; activates their self-awareness; increases interest and
motivation to learning; encourages to be independent subjects of the educational
process, which is extremely important from the point of view of the strategy of life-
long learning.

Practical significance. The materials of the article provide a comprehensive
understanding of the phenomenon of students’ self-assessment as an obligatory
element of the new educational paradigm, which has just begun to be introduced
into everyday pedagogical practice.

Keywords: self-assessment, teacher, student, training, reflection, grade,
achievement, class, information.
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AnHomauusi. Beederue. IIpobaeMBI OLIEHKU MOOCTHXKEHUIH ydaIlUXCsa Kak
IIoKa3aTeAd KadyecTBa YCBOEHHBIX UMU 3HAHUM, YyMEeHUY 1 HAaBBIKOB IIOCTOSIHHO Ha-
XOIATCS B 30HE BHUMAHUS IIE€aroTHYeCKO COObIIleCTBa U YYEHBIX, 3aHUMAIOIIHX-
cqa pa3BuTHEM cepbl oOpazoBaHuda. B HacTosIee BpeMa BOIIpoc 06 06HEKTUBHOM
U3MEPEHUHN PE3yABTATOB O0ydeHHs OCOOEHHO aKTyaA€H B CBS3U C TE€M, YTO IIPHU-
OPUTETHOM 3amadedl oOpa3oBaHUSA CTAHOBUTCS pPa3BUTHUE CIIOCOOHOCTEH ydeHHKa
CaMOCTOSITEABHO CTaBUTHb y4eOHBIE IIEAW, POEKTUPOBATH IIyTH HX pPeaAu3allvH,
KOHTPOAUPOBATH CBOU NEHCTBHd, pepAeKCHPOBATh COOCTBEHHBIE YCIIEXH U Heyda-
YU U UCIIPABASITH OLIMOKH — MHAa4Ye TOBOpPsi, (POPMHUPOBAHNE I'OTOBHOCTH CAMOCTO-
ATEeABPHO YVYHTBhCH. [Aad pellleHHd NaHHOM 3aadyyd MaaoIlpUIrofHa TpPaaHuIIMOHHAT
OaaAbHAsI cCHCTeMa OIIEHOK, OPHEHTHpPOBAaHHAS IIPEHUMYIIECTBEHHO Ha IIPOBEPKY
PEIPOAYKTUBHOTO VPOBHS YCBOEHUS y4eOHOTO MaTepHasa U HallpaBA€HHAas HC-
KAIOYUTEABHO Ha BHENIIHHUN KOHTPOABb, a4 HE Ha VAyYIIIEHHE PE3yAbTATOB YYEeHUd.
B HOBBIX yCAOBUSAX HEOOXOAHMMA HOBAas CHCTEMa OLIEHHUBAaHUS, BKAIOYAIOIIAS CaMO-
KOHTPOAB ¥ CAMOOIIEHKY O0yYJaIOIITUXCS.

Llenv mybauKaum — o6Cy>KIEHHE CYLIECTBYIOIIUX ITOAXOA0B K (pOpMHPOBa-
HUIO CAMOOLIEHKH obOy4aroumxca U 3 (PeKTUBHOIO UCIIOAB30BaHUA B y4eOHOM IIPO-
IIecce 3TOro IIeJarorMYeCcKOr0 MHCTPYMEHTa KOHTPOAS U IIOBBIIIEHHS MOTHBAIIUU
K OOy4YEHHIO.
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Memoobi. OCHOBHBIMH METONAMH HCCAEIOBAHHUA SBAAIOTCH TEOPETHYECKUH
aHaAW3, CHHTE3, CpaBHeHHEe U 00OOIleHHE COoZepIKaHHus HAy4HOH AHTEepaTypbl CO-
OTBETCTBYIOIIEH TEMaTHUKH.

Pesynemamel u HayuHasi HosusHa. PaccMoTpeH HOBBIH popMaT OlleHHBaHUS
pe3yAbTaTOB OOyUeHMs, KOTOPBIA OCHOBAH Ha cOope M3 Pa3AWYHBIX HCTOYHHKOB
CBeI[eHHfI O NJOCTHUXKEHUAX ydalllUXCHd, PETYAdAPHOM MOHUTOPHHIEC HX IIOCTYIIATCAb-
HOTO IIPOABHKEHHS II0 HHIWBUAYaABHON 00pa3oBaTeABHOH TpaeKTopuH. Takoe
IIPOAOHTHPOBAHHOE OlleHUBaHue 6oaee HHPOPMATHUBHO, YeM IIPUBLIYHBIE OTMETKH,
BbICTaBAsIEMBIE B 0assax, ITI03TOMY OHO ITO3BOASIET IIE€IATOTY OIEPATHBHO PETYAHUPO-
BaTh y4eOHBIHM IIPOIleCC W NPHUHHUMATL CBOEBPEMEHHBIC BEPHBIE DPEIIEHHT O €ro
Koppekiuu. Kpome TOro, oHO maeT BO3MOXKHOCTBH YVUEHHKY y4acTBOBATH B IIPOIle-
Aypax OLEHKH COOCTBEHHOIO YPOBHS 3HAHWH W PA3BUBAET y HETO HABBIKH CaMO-
orreHKH. COrAaCHO HCXOOHBIM IIEA€BBIM YCTAaHOBKaM BBIAEACHBI CYMMUPYIOIIHH
nan POpMHUPYIOIIMH BHABI CaMOOLIEHKHU. [JoKa3aHBI ee IIPEeHuMYyIIecTBa KakK MexXa-
HH3Ma YIIPaBA€HHS 00pa3oBaTEABHBIM IIPOLIECCOM: CaMOOLIEHKA COHEHCTBYET CO-
BEPIIIEHCTBOBAHHUIO METAKOTHHUTHBHBIX CIIOCOOHOCTEH M CTAHOBAEHHIO KPUTHYEC-
KOro (CaMOKpI/ITI/I‘-IHOI‘O) MBIITACHHA ydalluXCd; aKTHBHU3UPYET UX CaAMOCO3HaHUE;
IIOBBIIIAET HMHTEPEC U MOTHUBAIIMIO K OOYVUEHHIO; IIOOIIpsieT ObITh HE3aBHCHMBIMHU
CyOBEKTaMH CBOEro o0pa3oBaHUd, YTO KpalHe Ba’KHO C TOYKH 3PEHHS CTPATETHH
o0y4ueHNd Ha IIPOTSIKEHUH BCEH KU3HHU.

ITpaxkmuueckas 3Hauumocme. MaTepHuasbl CTaTbH AAI0T KOMIIAEKCHOE IIpe[-
cTaBAeHUE O (peHOMEHE CaMOOILIEHKH YYalllMXCsa KaK 00S3aTEeABHOM SA€MEHTE HO-
BOM 00pasoBaTEABLHOHN ITapaurMbl, KOTOPBIM IIOKA TOABKO HAYaA BHEIPATHCH
B IIOBCEIHEBHYIO [1€IaTOTHYECKYIO IIPAKTHKY.

Knroueevle cnoea: CaMOOIICHKA, VIHUTEAb, YICHHUK, OOydeHHe, pa3MblIIAe-
HUe, OLIeHKa, JOCTHUKEHME, KAacc, MHMOPMAaIlHs.

Ana wumupoeanusi: Saribeyli F. R. Theoretical and practical aspects of
self-assessment obygaromuxca // The Education and Science Journal. 2018. Vol.
20. Ne 6. P. 183-194. DOI: 10.17853/1994-5639-2018-6-183-194

Introduction

A more general definition of assessment is gathering information on
students, classroom performance and learning results based on various sour-
ces. Of course, assessment is not restricted to simply collecting information.
It also means making judgments about the students’ achievements based on
the gathered information, monitoring of students’ progress, reflecting on stu-
dents’ performance and their engagement with the learning process.

Considering these factors, self-assessment can be defined as the involve-
ment of a student in some or all aspects of the above-mentioned assessment pro-
cess. Similar to other assessments, self-assessment can possibly have different
aims. Self-assessment can be summative or formative. When a part of a summa-
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tive assessment, students grade their own work or own performance on an an-
swer sheet. In this case, students are not expected to use this kind of as-
sessment to improve their learning. However, as a part of formative assessment,
self-assessment serves as a supporting factor for students learning [1].

In case of correct implementation, student self-assessment can boost
intrinsic motivation, students’ internal control with regard to learning, encou-
rage students to define more precise goal orientation and engage in more me-
aningful learning. Whether it is used within classroom assessments or large-
scale assessments, self-assessment undoubtedly has a direct and positive im-
pact on students’ performance and learning. By empowering students to lead
their own learning, self-assessment helps students deeply acquire the criteria
for judging achievements [2].

Self-assessment means more than just doing a multiple-choice test or gra-
ding. Self-assessment is a more complex process by which students 1) monitor,
reflect and assess the quality of their thinking and behaviour in a learning pro-
cess, and 2) identify methods and strategies, which develop their knowledge and
skills. In other words, a real and effective self-assessment is a process through
which students discover gaps and inconsistency between their current and ex-
pected performance. With these properties, self-assessment resembles traditional
education paradigms that support students in self-assessment. Besides, self-as-
sessment identifies more learning objectives and instructional strategies, which
students use to gain more achievements [1, 3].

Literature Review

Self-assessment can be conceptualized as a combination of three compo-
nents in a cyclical process: self-monitoring, self-evaluation, and identification
and implementation of instructional correctives as needed [1, p. 41] (Figure).

Self-monitoring is an important component since it encourages stu-
dents to focus their attention on a certain aspect of thinking or action. With
self-monitoring, students concentrate on they are engaged in, and in such a
case, students are well aware of progress in learning [4].

The second component, self-judgment means identifying progress to-
wards the objective. Self-judgment occurs in combination with defined stan-
dards and therefore provides students with a clear idea about their current
level of knowledge and what they need to learn more. Defining certain criteria
and principles in evaluation assure more accurate and meaningful self-as-
sessment for students [J].

The third component, learning targets and instructional correctives moti-
vate students to set certain learning goals to improve a relatively correct answer,
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eliminate misunderstandings and gain further learning. Since at this stage stu-
dents need certain skills to determine objectives and relevant instructions, they
need to be conscious of options for further aims and instructions [1, 6].

— Learning Targets

and Instructional

Self-Judgment i e
= Correctives

Knowing progress

: Implementin
toward learning qtf"'tte iec:r‘rg
targets strategles (C
s uprove
performance

Self-Monitoring
Awareness of
thinking or
actions

Student self-assessment cycle

Within self-assessment, students need to reflect on their own learning
activities and think over how effectively they performed in class activities.
Self-assessment does not necessarily require students to grade themselves.
The core objective of self-assessment is to provide students opportunities to
generate ideas on good and bad sides of their performance. Therefore, stu-
dents should be involved in the forming assessment criteria.

Reflection is central to self-assessment in terms of the fact that reflecti-
ve skills develop students’ abilities think over their learning results and find
out their weaknesses and strengths. This ability influences students’ future
performance in both education and career life. By recognizing their weak po-
ints, students willingly come to a conclusion that they need further develop-
ment, and this, in its turn, increases students’ motivation for learning. Self-
assessment can be considered as an effective teaching and learning tool, es-
pecially in cases when students are equipped with an opportunity to improve
crucial lifelong learning skills [7].

There are many forms and methods of self-assessment one of which is
reflective tasks in which students make notes of their performance and lear-
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ning results. Another method is to ask students to assess their results thro-
ugh traditional methods like grading or making verbal remarks on their own
results. Another method is to encourage students to complete questionnaires
on their performance.

In order to apply an effective self-assessment, students need to have a
good understanding of the self-assessment criteria and principles with which
they measure their performance and results in terms of quality and quantity.
With a profound understanding of criteria and principles of self-assessment,
students are able to gauge their current level of achievements and possible
future achievements [8]. Moreover, by assessing themselves students gain
greater autonomy and independent learning skills. To succeed in such an effi-
cient self-assessment, the criteria and principles should be easy to un-
derstand and transparent so that students are able to use them indepen-
dently. In possible cases, students should be involved in the formation of the-
se criteria and principles in order to enlarge own view on academic standards
and requirements [9].

Modern teaching paradigms testify to the importance of self-assessment
in education. The importance attached to self-assessment is partly because of
a paradigm shift in education. Modern teaching approaches stress the signifi-
cance of active participation of students in their own learning, responsibility,
interactive model of learning as well as metacognitive skills. Assessment pro-
cess, in which a teacher is a dominant power, restricts options and affects
students’ potential for development in many aspects [9].

Teachers who are in favour of progressive teaching need to consider
collaboration with students and co-construction of knowledge as a central
part of the teaching process, and also need to involve students in teaching
process so that they can share more in the assessment process. Many peda-
gogues try to create classroom-learning opportunities, which meet criteria of
constructivist learning. However, these criteria are very often ignored while
preparing and applying assessment tasks. So many pedagogues still retain all
the power of the assessment process. In such a case, there is an urgent need
to align principles of assessment with the principles of constructivist lear-
ning. It should be kept in mind that students’ active engagement in design,
principles, criteria of assessment prove to be effective and productive in terms
of teacher’s performance as well [10].

Boud suggests that like all assessment, self-assessment has two elements:
making a decision on standards of expected learning results and then making a
judgment on the quality of learning with regard to these standards. An original
and quality self-assessment should meet these two requirements [11].
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Moreover, Andrade and Du state that self-assessment is a part of a for-
mative assessment with which students share their views on their own work
and learning, find out positive and negative points in their performance and
come to a conclusion that they need to take further measures to reach expec-
ted level [12].

Effective application of self-assessment
to a learning process

Concerning the question of why to apply self-assessment, there is a me-
aningful rationale behind it. Contemporary paradigms of education require
that students should have an opportunity to express their opinion on their le-
arning that is of considerable importance in terms of impartial assessment.
Regardless of the level of expertise, any teacher can possibly be biased or
miss some point while evaluating students. To assure as much objectivity as
possible, it is crucial to involve students in an evaluation process. Furthermo-
re, by participating in an evaluation process, students become well aware of
the real state of their learning, and this can play an essential factor to moti-
vate students in more active and productive learning. In many cases, stu-
dents are not eager to learn more, unless they recognize the need themselves.
Usually students can be demotivated by poor grades given by a teacher be-
cause students cannot see the rationale behind the grade. In such a case,
they need to witness their real performance, which can occur through self-as-
sessment [13].

Besides, self-assessment can function as a tool to promote a sense of
responsibility and stimulate students to work independently and take ow-
nership of learning process. One of the blessings of self-assessment is the fact
that it distributes the responsibility of assessment between students and a te-
acher. In fact, assessment should not be something imposed by a teacher but
rather something which requires a partnership between a teacher and a lear-
ner. Self-assessment underlines a formative aspect of evaluation and reveals
all the facts in terms of students’ current level of knowledge and skills, their
background and experience as well as the zone of proximal development [14].

Self-assessment is also favourable from not only students’ aspects but also
teachers’ aspect. Thus, self-assessment takes the focus off teacher performance
and distributes it between teacher performance and student performance [13].

One of the revolutionist contributions of self-assessment is that it has
changed education culture in which students are evaluated to simply satisfy
the teacher. With self-assessment, the focus of assessments shifts from teac-
her satisfaction to quality of learning. In addition, self-assessment prepares
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students not only to solve the problem automatically but also be fully aware
of steps and core of solution process [11].

To prove effective and productive self-assessment need to be implemented
through carefully established strategies. Teachers should hold detailed discussi-
ons on all aspects of self-assessment in order to help students explore criteria
and principles of self-assessment. Students need to have practice opportunities
through examples and models before real self-assessment occurs.

Boud also argues that there are several key factors for approval and ac-
ceptance by students. Firstly, methods and strategies of implementation of
self-assessment should be carefully considered by a teacher. The way of in-
troduction is in direct relation with recognition of self-assessment. To be ap-
preciated by students, students need to be provided with a logic explaining
the purpose and benefit of self-assessment. Moreover, students should be
aware of procedure of self-assessment, thus, what they need to know and do.

Another critical factor is a suitable environment in which students be-
have honestly without hesitation and concern that they might reveal informa-
tion that can be used against them. Besides, students should be involved in
the formation of criteria and principles of self-assessment which help them
grasp the functional importance of self-assessment. To make self-assessment
particularly effective, it needs to be designed for a certain discipline. It can al-
so be applied together with teacher assessment and peer assessment. One of
the main advantages of self-assessment is that it can be incorporated in al-
most all learning activities [11].

A student should not implement self-assessment spontaneously. Other-
wise, it can be seriously misleading. Students need support and considerable
practice to develop skills for more accurate and objective self-assessment. For
some points of view, self-assessment proves to be more efficient in cases
when it does not involve grading.

By considering all aspects of self-assessment, Boud suggests the good
and poor practice of self-assessment [11]. (Table)

Good and poor practices in self-assessment

Good Practice in Self-assessment Poor Practice in Self-assessment
The motive for its introduction is rela- | It is related to meeting institutional
ted to enhancing learning or other external requirements
It is introduced with a clear rationale | It is treated as a given part of course
and there is an opportunity to dis- requirements
cuss it with students
Student perceptions of the process It is assumed that processes which
are considered prior to the idea being | appear to work elsewhere can be in-
introduced troduced without modification
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Good Practice in Self-assessment

Poor Practice in Self-assessment

Students are involved in establishing
criteria

Students are using criteria determi-
ned solely by others

Students have a direct role in influ-
encing the process

The process is imposed on them

Guidelines are produced for each sta-
ge of the process

Assessments are made impressionis-
tically

Students learn about a particular
subject through self-assessment,
which engages them with it

Self-assessment is only used for ap-
parently ‘generic’ learning processes
such as communication skills

Students are involved in expressing
understanding and judgment in qua-
litative ways

Assessments are made on rating sca-
les where each point is not explicitly
defined

Specific judgments with justifications
are involved

Global judgments within recourse to
justificatory data are acceptable

Learners are able to use information
from the context and from other par-
ties to inform their judgments

The activities do not draw on the
kinds of data which are available in
authentic settings

It makes an identifiable contribution
to formal decision-making

No use is formally made of the outco-
mes

It is one of a number of complemen-
tary strategies to promote self-direc-
ted and interdependent learning

It is tacked on to an existing subject
in isolation from other strategies

Its practices permeate the total cour-
se

It is marginalized as part of subjects
which have low status

Staff are willing to share control of
assessment and do so

Staff retain control of all aspects (so-
metimes despite appearances other-
wise)

Qualitative peer feedback is used as
part of the process

It is subordinated to quantitative peer
assessment

It is part of a profiling process in
which student have an active role

Records about students are produced
with no input from them

Activities are introduced in step with
the students’ capabilities in learning-
how-to-learn

It is a one-off event without preparati-
on

The implications of research on gen-
der differences and differences of pre-
sentational style are considered

The strategy chosen is assumed to
work equally for all

The process is likely to lead to the de-
velopment of self-assessment skills

The exercise chosen relates only to
the specific needs of the topic being
assessed

Evaluation data are collected to assist
in the improvement and for determi-
ning its contribution to student lear-
ning

Evaluation is not considered or is not
used
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Conclusion

Taking the above-mentioned into consideration, it can be concluded
that self-assessment is an effective learning tool and pedagogical approach in
terms of several factors, which can be summarized as followings:

" Students benefit from self-assessment to improve their meta-cognitive
skills; That is why all the students need to have necessary skills for appropri-
ate self-evaluation;

e By involving students in reflective practice, self-assessment increases
students’ self-awareness and encourages students to be critical and objective
towards their own performance;

e Self-assessment also helps students to take control of, and be an ac-
tive participant of learning and assessment process, and consequently beco-
me an independent learner, which is vital in terms of lifelong learning;

e Self-assessment is also beneficial from teachers' perspective since it
reduces teachers’ workload and gives them a chance to share the responsibi-
lity of assessment with students.
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